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Foreword 
 
The members of SACRE are pleased to present this updated Herefordshire Agreed Syllabus for RE, that has 
been approved for implementation in schools from September 2015. In the light of the significant changes 
in education policy and practice since 2011, the Agreed Syllabus Conference decided that RE in the county 
would best be served by amending the 2011 syllabus for 2015 rather than delaying until 2016.   
 
However, despite these national changes we have sought to retain the heart of the 2011 syllabus whilst 
ƛƴŎǊŜŀǎƛƴƎ ŀ ŦƻŎǳǎ ƻƴ ǇǳǇƛƭǎΩ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ǊŜƭƛƎƛƻƴǎ ŀƴŘ ōŜƭƛŜŦǎΣ ŀƴŘ ǳǇŘŀǘƛƴƎ ŀǎǎŜǎǎƳŜƴǘ ǇǊƻŎŜǎǎŜǎΦ  
We hope that you will find this element of continuity helpful for consolidating and enhancing the quality of 
religious education provision in Herefordshire schools. The 2015 syllabus retains the flexible approach that 
allows schools more freedom to develop units of RE and the RE curriculum to suit the context of their own 
school, as well as the step by step planning process to help teachers plan good quality schemes and lessons 
and to include more creative teaching and learning approaches. 
 
On behalf of SACRE, we are grateful to RE Today Services for developing this syllabus, led by Stephen Pett, 
HŜǊŜŦƻǊŘǎƘƛǊŜ {!/w9Ωǎ w9 ŎƻƴǎǳƭǘŀƴǘΦ  IŜ Ƙŀǎ ōǊƻǳƎƘǘ Ƙƛǎ ŜȄǇŜǊǘƛǎŜ ŀƴŘ ŜƴǘƘǳǎƛŀǎƳ ǘƻ ŘǊŀŦǘƛƴƎ ŀƴŘ 
redrafting documents, explaining proposed changes, leading all discussions and responding to feedback.  
 
The new Agreed Syllabus will bring us into line with our neighbours in Worcestershire. I hope that we will 
co-operate with Worcestershire and, indeed, Gloucestershire, even more in the future. 
 
We in SACRE trust that you will use this 2015 Herefordshire Agreed Syllabus for RE to meet the changing 
needs of our children and young people so that they grow into well informed and tolerant adults who 
respect the faiths and beliefs of others in the local, UK and world communities. 
 
 

 
 
Councillor John Stone  
Chair of Herefordshire Standing Advisory Council on Religious Education (SACRE) 

 
 
  



3 

 

 Herefordshire Agreed Syllabus for RE, 2015ς2020                                © RE Today Services 2015 

 

Introduction 
This Agreed Syllabus for Religious Education (RE) has been created for Herefordshire SACRE and approved 
by Herefordshire County Council. It provides a syllabus for Religious Education for Herefordshire schools.  
 
Since 1944, all schools have been required to teach RE to all pupils on roll (with the exception that parents 
have the right to withdraw their children from the subject). Religious Education remains part of the basic 
curriculum for all pupils.  
 
The syllabus explains the value and purposes of RE for all pupils, and specifies for teachers what shall be 
taught in each age group. It provides a coherent framework for setting high standards of learning in RE, and 
enabling pupils to reach their potential in the subject. It parallels the National Curriculum for community 
schools, but is also recommended for Church schools, academies and free schools. 
  
The new syllabus offers continuity with the 2011-2016 syllabus in that it: 

¶ outlines the legal requirements for RE 

¶ refines the principal aim for RE, clarifying the purpose of the subject 

¶ outlines the breadth of study, indicating which religions should be studied and when  

¶ offers key questions at the heart of the syllabusΣ ōǳƛƭǘ ŀǊƻǳƴŘ ǘƘŜ ǎǘǊŀƴŘǎ Ψ.ŜƭƛŜǾƛƴƎΣ 9ȄǇǊŜǎǎƛƴƎΣ 

LivƛƴƎΩΣ ŦƻǳƴŘ ƛƴ ǘƘŜ нлмм ǎȅƭƭŀōǳǎ  

¶ offers schools the flexibility  to devise their own key questions and design their own units 

¶ develops exemplar learning outcomes for all key questions, linked to assessment outcomes 

¶ offers an outline of knowledge/content as a guide to teachers 

¶ re-states the 2011 planning process to support teachers.  

 
As well as the significant continuity, this syllabus offers a development of RE from the previous syllabus in 
that it: 

¶ integrates ΨƭŜŀǊƴƛƴƎ ŀōƻǳǘ ǊŜƭƛƎƛƻƴΩ ŀƴŘ ΨƭŜŀǊƴƛng from rŜƭƛƎƛƻƴΩ into the three aims (p.6) 

¶ develops some unit questions that enable a systematic study of religion, alongside thematic study, 

to enable pupils to gain a coherent understanding of religion 

¶ offers more detailed suggested content, to support teachers with subject knowledge 

¶ removes of levels of assessment, in line with the rest of the curriculum 

¶ offers progressive learning outcomes, clarifying what pupils should know, understand and be able 

to do by the end of a unit, in order to enable pupils to meet end of key stage outcomes 

¶ offers a flexible model of assessment 

¶ builds on the most recent national guidance on REΣ ǘƘŜ w9 /ƻǳƴŎƛƭΩǎ нлмо Curriculum Framework 

for Religious Education in England. 

 
The syllabus is for implementation from Autumn 2015.  
 
Acknowledgements 
Thanks to members of Herefordshire SACRE and Herefordshire teachers who were active in the 
development of this agreed syllabus.  
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A1 The purpose of RE 
¶ Religious EŘǳŎŀǘƛƻƴ ŎƻƴǘǊƛōǳǘŜǎ ŘȅƴŀƳƛŎŀƭƭȅ ǘƻ ŎƘƛƭŘǊŜƴ ŀƴŘ ȅƻǳƴƎ ǇŜƻǇƭŜΩǎ ŜŘǳŎŀǘƛƻƴ ƛƴ schools by 

provoking challenging questions about meaning and purpose in life, beliefs about God, ultimate reality, 
issues of right and wrong and what it means to be human.  

¶ In RE they learn about and from religions and worldviews in local, national and global contexts, to 
discover, explore and consider different answers to these questions.  

¶ They learn to weigh up the value of wisdom from different sources, to develop and express their 
insights in response, and to agree or disagree respectfully.  

¶ Teaching therefore should equip pupils with systematic knowledge and understanding of a range of 
religions and worldviews, enabling them to develop their ideas, values and identities.  

¶ It should develop in pupils an aptitude for dialogue so that they can participate positively in our society, 
with its diverse religions and worldviews.  

¶ Pupils should gain and deploy the skills needed to understand, interpret and evaluate texts, sources of 
wisdom and authority and other evidence. They should learn to articulate clearly and coherently their 
personal beliefs, ideas, values and experiences while respecting the right of others to differ. 

 
The purpose of RE is captured in the principal aim, which is intended to be a short-hand version for day-to-
day use. Teachers should use it when planning RE, whether long-term or short-term. It should be 
considered as a doorway into the wider purpose articulated above. 

 
Principal aim 

The principal aim of RE is to engage pupils in systematic enquiry into significant 
human questions which religion and worldviews address, so that they can develop 
the understanding and skills needed to appreciate and appraise varied responses to 
these questions, as well as develop responses of their own.  
 
Schools might wish to devise a pupil-friendly version of this for themselves. Discussing this, using the full 
purpose and the principal aim, would be helpful for teachers in clarifying what RE is for in their school and 
classroom. 
 
CƻǊ ŜȄŀƳǇƭŜΥ ΨRE explores big questions about life, to find out what people believe and what difference this 
makes to how they live, so that pupils can make sense of religion, reflecting on their own ideas and ways of 
living.Ω      
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A2 The aim(s) of RE 
The threefold aim of RE elaborates the principal aim.   
 
The curriculum for RE aims to ensure that all pupils:  
1. Know about and understand a range of religions and worldviews1, so that they can:  

¶ describe, explain and analyse beliefs and practices, recognising the diversity which exists within and 
between communities and amongst individuals  

¶ identify, investigate and respond to questions posed, and responses offered by some of the sources 
of wisdom2 found in religions and worldviews  

¶ appreciate and appraise the nature, significance and impact of different ways of life and ways of 
expressing meaning.  

 
2. Express ideas and insights about the nature, significance and impact of religions and worldviews, so 

that they can:  

¶ explain reasonably their ideas about how beliefs, practices and forms of expression influence 
individuals and communities  

¶ express with increasing discernment their personal reflections and critical responses to questions 
and teachings about identity, diversity, meaning and value, including ethical issues  

¶ appreciate and appraise varied dimensions of religion.3  
 
3. Gain and deploy the skills needed to engage seriously with religions and worldviews, so that they 

can:  

¶ find out about and investigate key concepts and questions of belonging, meaning, purpose and 
truth, responding creatively  

¶ enquire into what enables different individuals and communities to live together respectfully for 
the wellbeing of all  

¶ articulate beliefs, values and commitments clearly in order to explain why they may be important in 
ǘƘŜƛǊ ƻǿƴ ŀƴŘ ƻǘƘŜǊ ǇŜƻǇƭŜΩǎ ƭƛǾŜǎΦ  

 
Throughout schooling, teachers should consider how their teaching contributes towards the principal aim 
of RE in the local area, and how they help pupils to achieve the threefold aim. 
 
Note: These aims ƛƴŎƻǊǇƻǊŀǘŜ ǘƘŜ ŦƻǊƳŜǊ ŀǘǘŀƛƴƳŜƴǘ ǘŀǊƎŜǘǎ ƻŦ ΨƭŜŀǊƴƛƴƎ ŀōƻǳǘ ǊŜƭƛƎƛƻƴΩ ŀƴŘ ΨƭŜŀǊƴƛƴƎ ŦǊƻƳ 
ǊŜƭƛƎƛƻƴΩ.   
 
 
 
 
 

  

                                                           
1 ¢ƘŜ ǇƘǊŀǎŜ ΨǊŜƭƛƎƛƻƴǎ ŀƴŘ ǿƻǊƭŘǾƛŜǿǎΩ ƛǎ used in this document to refer to Christianity, other principal religions represented in 
Britain, smaller religious communities and non-religious worldviews such as Humanism. The phrase is meant to be inclusive, and its 
precise meaning depends on the context in which it occurs, e.g. in terms of belief, practice or identity. 
2 The sources of wisdom found in religions and worldviews will include the key texts, the teachings of key leaders, and key thinkers 
from different traditions and communities. Examples include the Bible, the Torah and the Bhagavad Gita; the Buddha, Jesus Christ, 
the Prophet Muhammad, Guru Nanak and humanist philosophers. Other sources of wisdom might come from texts, thinkers, lead-
ers and scientists in the contemporary world as well as from experience and informed personal reflection and conscience. 
3 The RE Programme of SǘǳŘȅ ǳǎǳŀƭƭȅ ǊŜŦŜǊǎ ǘƻ ΨǊŜƭƛƎƛƻƴǎ ŀƴŘ ǿƻǊƭŘǾƛŜǿǎΩ ǘƻ ŘŜǎŎǊƛōŜ ǘƘŜ ŦƛŜƭŘ ƻŦ ŜƴǉǳƛǊȅΦ IŜǊŜΣ ƘƻǿŜǾŜǊΣ ǘƘŜ ŀƛƳ ƛǎ 

to consider religion and belief itself as a phenomenon which has both positive and negative features, and is open to many inter-
pretations: in this aspect of the aims, pupils are to engage with the concept of religion and non-religious belief, not merely with 
individual examples, and similar critiques should apply to both. 
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A3 How to use this agreed syllabus: 12 steps 
1. Key to implementing this revised syllabus is getting to know the purpose and principal aim, p.6. Is this 

the understanding of what RE is in your school? Does RE in your school currently deliver this aim? If 
teachers are to teach RE effectively, it is vital that they understand what they are doing RE for. Reflect 
on how fulfilling the principal aim will contribute to SMSC and wider school priorities. 

2. For each key stage, get to know the Programme of Study pages (EYFS p.19; KS1 p.31; KS2 p.45; KS3, 
p.69). These give the statutory requirements of the syllabus. Note that the syllabus is structured around 
the three aims (see p.6) and the three strands, Believing, Expressing and Living.  The three aims form 
thŜ ōŀǎƛǎ ƻŦ ǘƘŜ ŜƴŘ ƻŦ ƪŜȅ ǎǘŀƎŜ ƻǳǘŎƻƳŜǎΣ ŀƴŘ ǘƘŜ ǇǊƻƎǊŜǎǎƛǾŜ Ψ[ŜŀǊƴƛƴƎ ƻǳǘŎƻƳŜǎΩ ƛƴ ŜŀŎƘ ǳƴƛǘ ƻŦ 
study.  The overview of questions (p.16) show how the key questions relate to the strands.   

3. Review the legal requirements (see p.11) and curriculum time for RE (see p.14).  Are you fulfilling the 
legal requirements for RE for all pupils?  Are you giving sufficient time to allow pupils to make good 
progress in understanding and skills? 

4. Review the religions and beliefs studied at each key stage (see p.13 for overview). Are you following 
the syllabus requirements? Are you meeting the needs of your children? 

5. The syllabus gives some example key questions to help you to deliver the statutory Programmes of 
Study. All of the questions are found on p.16-17, with EYFS on p.22, KS1 on p.33; KS2 p.47; KS3 p.71; 
these are followed by detailed outlines for each question. These are not statutory but are designed to 
support you in delivering high-quality RE that enables coherence and progression. The key question 
outlines give ǎǘǊǳŎǘǳǊŜŘ ǎǳǇǇƻǊǘ ƛƴ ǘŜǊƳǎ ƻŦ ΨŜƳŜǊƎƛƴƎΩΣ ΨŜȄǇŜŎǘŜŘΩ ŀƴŘ ΨŜȄŎŜŜŘƛƴƎΩ ƭŜŀǊƴƛƴƎ ƻǳǘŎƻƳŜǎ 
and suggested content, to enable good planning and progression.   

6. Audit the key questions you already cover in your existing long-term plan. There is considerable 
overlap, since this syllabus builds on the 2011-2016 syllabus, but schools will still need to go through 
and adjust (or, if necessary, re-write) Schemes of Work to ensure that RE meets the principal aim, 
reflects the key question approach and secures progression in relation to the end of key stage 
outcomes. To this end, use the planning steps. 

7. The planning process is at the heart of the syllabus (p.34, 48, 72). The five steps are designed to help 
teachers to make best use of the key questions and plan excellent RE. As a staff/department, go 
through the planning process, following the steps and one example of a key question. Note that there is 
flexibility in terms of choosing outcomes and content, but that all steps need to be followed.   

8. Take the opportunity of the new syllabus to audit your schemes of work to consider the styles of 
teaching and learning that pupils are encountering. Is RE engaging and encouraging enquiry? How is RE 
delivered? Does it link to other subjects? Is it taught in blocks or on a once-a-week model? What is best 
for learning in RE? (See Section E4 for more on this, p.110.) 

9. Work to create a coherent long-term plan to begin in September 2015. The syllabus is flexible enough 
to allow RE to be taught in a variety of ways ς RE days or weeks, linking with other subjects and 
discretely. Ensure RE is true to the principal aim and the Programmes of Study. 

10. If you are a Special School or have significant numbers of SEND pupils, read Section C7 (p.89). There is 
freedom in the syllabus to adapt your RE to meet the needs of SEND pupils. 

11. Share the positive adaptations and changes in RE with the governing body and other interested parties. 
This is an ideal chance to raise the profile of RE. 

12. Use September 2015ςJuly 2016 to implement the syllabus gradually. Adapt what works well and create 
a scheme of work that fits with your methods of curriculum delivery and delivers the principal aim of 
the syllabus. Use the year to train staff who teach RE, improve and review.  
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B1 Legal requirements: What does the legislation in England say? 
 
RE is for all pupils:   

¶ RE must be provided for all registered pupils in state-funded schools in England, including those in the 
sixth form, unless withdrawn by their parents.4  Lǘ ƛǎ ŀ ƴŜŎŜǎǎŀǊȅ ǇŀǊǘ ƻŦ ŀ ΨōǊƻŀŘ ŀƴŘ ōŀƭŀƴŎŜŘ 
currƛŎǳƭǳƳΩΦ 

¶ This requirement does not apply for children below compulsory school age (although there are many 
examples of good practice of RE in nursery classes).  

¶ {ǇŜŎƛŀƭ ǎŎƘƻƻƭǎ ǎƘƻǳƭŘ ŜƴǎǳǊŜ ǘƘŀǘ ŜǾŜǊȅ ǇǳǇƛƭ ǊŜŎŜƛǾŜǎ w9 Ψŀǎ ŦŀǊ ŀǎ ƛǎ ǇǊŀŎǘƛŎŀōƭŜΩ.5  
RE is locally determined, not nationally:  

¶ A locally agreed syllabus is a statutory syllabus of RE prepared by a local Standing Advisory Council on 
Religious Education (SACRE) and adopted by a local authority. 6   

¶ Maintained schools without a religious character should follow the locally agreed syllabus.  
¶ Voluntary aided schools with a religious character should provide RE in accordance with the trust deed 

or religious designation of the school, unless parents request the locally agreed syllabus. Note: The 
Hereford Diocesan Board of Education recommends this syllabus for adoption in Church schools, as it 
has been written to reflect the religious foundation of a Voluntary Aided school in Hereford Diocese.   

¶ Foundation schools and voluntary controlled schools with a religious character should follow the locally 
agreed syllabus, unless parents request RE in accordance with the trust deed or religious designation of 
the school.  

¶ Religious Education is also compulsory in faith and non-faith academies and free schools, as set out in 
their funding agreements. Academies may use their locally agreed syllabus, or a different locally agreed 
syllabus (with permission of the SACRE concerned), or devise their own curriculum. 

RE is multi-faith: 

¶ The RE curriculum drawn up by a SACR9Σ ƻǊ ōȅ ŀƴ ŀŎŀŘŜƳȅ ƻǊ ŦǊŜŜ ǎŎƘƻƻƭ ΨǎƘŀƭƭ ǊŜŦƭŜŎǘ ǘƘŜ ŦŀŎǘ ǘƘŀǘ ǘƘŜ 
religious traditions in Great Britain are in the main Christian, while taking account of the teaching and 
ǇǊŀŎǘƛŎŜǎ ƻŦ ǘƘŜ ƻǘƘŜǊ ǇǊƛƴŎƛǇŀƭ ǊŜƭƛƎƛƻƴǎ ǊŜǇǊŜǎŜƴǘŜŘ ƛƴ DǊŜŀǘ .ǊƛǘŀƛƴΩ.7  

 
As education policy changes, the legal requirement for RE for all registered pupils remains unchanged. RE is 
an entitlement for all pupils, unless they have been withdrawn by their parents from some or all of the RE 
curriculum.   
 
This agreed syllabus builds on the good practice from the 2004 Non-statutory Framework for RE, produced 
by the then Qualifications and Curriculum Authority, and also the core ƛŘŜŀǎ ƛƴ ǘƘŜ w9 /ƻǳƴŎƛƭΩǎ ƴƻƴ-
statutory Framework from 2013.8  

 
Right of withdrawal 
This was first granted when RE was actually religious instruction and carried with it connotations of 
induction into the Christian faith. RE is very different now ς open, broad, exploring a range of religious and 
non-religious worldviews. However, in the UK, parents still have the right to withdraw their children from 
RE/RME on the grounds that they wish to provide their own religious education. (School Standards and 
Framework Act 1998 S71 (3))Φ ¢Ƙƛǎ ǿƛƭƭ ōŜ ǘƘŜ ǇŀǊŜƴǘǎΩ ǊŜǎǇƻƴǎƛōƛƭƛǘȅΦ IƻǿŜǾŜǊΣ ƛǘ ƛǎ ƎƻƻŘ ǇǊŀŎǘƛŎŜ ǘƻ ǘŀƭƪ ǘƻ 
parents to ensure that they understand the aims and value of RE before honouring this right. 
 
  

                                                           
4 School Standards and Framework Act 1998, Schedule 19; Education Act 2002, section 80. 
5 The Education (Special Educational Needs) (England) (Consolidation) (Amendment) Regulations 2006 
Regulation 5A. 
6 Education Act 1996 Schedule 31. 
7 Education Act 1996 section 375. 
8 A Curriculum Framework for Religious Education in England (REC 2013). 
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B1.1 RE, academies and free schools 
Free schools are academies in law and have the same requirement to provide RE and collective worship. In 
this document, any reference to academies includes free schools. 
 
As set out in their funding agreements, all academies are required to provide RE for all pupils, from 
Reception to Sixth Form, except those whose parents exercise their right to withdrawal.  
 
There is no requirement for an academy to adopt a locally agreed syllabus, as long as its own RE syllabus or 
curriculum meets the requirements for a locally agreed syllabus, set out in section 375(3) of the Education 
Act 1996 and paragraph (5) of Schedule 19 to the School Standards and Framework Act 1998. The 
requirements are that a syllabus must ΨǊŜŦƭŜŎǘ ǘƘŜ ŦŀŎǘ ǘƘŀǘ ǘƘŜ ǊŜƭƛƎƛƻǳǎ ǘǊŀŘƛǘƛƻƴǎ ƛƴ DǊŜŀǘ .Ǌƛǘŀƛƴ ŀǊŜΣ ƛƴ 
the main, Christian while taking account of the teaching and practices of the other principal religions 
representeŘ ƛƴ DǊŜŀǘ .ǊƛǘŀƛƴΩΦ 
 
RE is not subject to nationally prescribed purpose of study, aims, attainment targets, and assessment 
arrangements, but it is subject to inspection. Where schools are not using an agreed syllabus, standards will 
be judged in relation to the expectations set out in the w9 /ƻǳƴŎƛƭΩǎ Curriculum Framework for Religious 
Education in England (2013). 
 
The Herefordshire Agreed Syllabus 2015ς2020 fulfils the legal requirements set out above, and has its roots 
ƛƴ ǘƘŜ w9/Ωǎ Framework (2013). It is written to support academies in meeting the requirements of their 
funding agreements. Academies are encouraged to adopt the syllabus, taking advantage of the resources 
and support that it offers. 
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B2 What religions are to be taught? 
This agreed syllabus requires that all pupils learn from Christianity in each key stage. In addition, pupils will 
learn from the principal religions represented in the UK, in line with the law. These are Islam, Hinduism, 
Sikhism, Buddhism and Judaism. Furthermore, children from families where non-religious worldviews are 
held are represented in almost all of our classrooms. These worldviews, including for example Humanism, 
will also be the focus for study.  

 
Religious traditions are to be studied in depth as follows: 
 

Schools should consider the pupils they serve in deciding whether to go 
beyond the minimum entitlements to learning about religions, which are 
that pupils should learn from: 

 
 
 
 
 
Encounters with other 
religions and non-
religious worldviews 
can occur at any key 
stage, as appropriate to 
the school context.  

4ς5s 
Reception 

Children will encounter Christianity and other faiths, as 
part of their growing sense of self, their own community 
and their place within it. 

5ς7s 
Key Stage 1 

Christians and Muslims or Jewish people 

7ς11s 
Key Stage 2 

Christians, Muslims, Hindus and Jewish people 

11ς14s 
Key Stage 3 

Christians, Muslims, Sikhs and Buddhists 

14ς16s 
Key Stage 4 

Two religions required, usually including Christianity. This 
will usually be through a national RS qualification course. 

16ς19s RE for 
all 

Religions and worldviews to be selected by schools and 
colleges as appropriate. 

 
Important notes: 
This is the minimum requirement. Many schools may wish to go beyond the minimum.  

¶ The range of religious groups in the UK. DǊƻǳǇǎ ǎǳŎƘ ŀǎ WŜƘƻǾŀƘΩǎ ²ƛǘƴŜǎǎŜǎΣ The Church of Jesus Christ 

of Latter-dŀȅ {ŀƛƴǘǎΣ ǘƘŜ .ŀƘŀΩƛ ŦŀƛǘƘ ƻǊ ǘƘŜ Wŀƛƴǎ ŀǊŜ ƴƻǘ ŜȄŎƭǳŘŜŘ ŦǊƻƳ ǎǘǳŘȅ ƛƴ ǘƘƛǎ ǎŎƘŜƳŜ ŦƻǊ w9Φ 

Schools are always advised to make space for the worldviews of the local community, which is why the 

table above expresses minimum requirements. 

¶ Schools should consider the pupils they serve in deciding whether to go beyond the minimum 

entitlements to learning about religions and beliefs.   

¶ Notice the language: Christians rather than Christianity; Hindus rather than Hinduism. This is to reflect 

the fact that RE starts with encounters with living faiths rather than the history and belief structures of 

traditions. This also recognises the diversity within and between people of the same and different 

religions. 

¶ Many children are from families where non-religious worldviews are held. Teachers should take this 

into account in the classroom. The key questions outlined in this syllabus include study of beliefs and 

practices of Humanism, as an example of a non-religious worldview.  

¶ However, learning from four religions across a key stage is demanding: the syllabus does not 

recommend tackling six religions in a key stage. Depth is more important than overstretched breadth. 

Schools are encouraged to teach less but teach it better. 

¶ The key questions offered in this syllabus allow for schools to draw in different traditions, where they 

fit the theme and question, and where there are representatives of those traditions in the school and 

local community.  
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B3 Time for RE  
Schools have a statutory responsibility to deliver Religious Education to all pupils, except those withdrawn 
by parents (see p.11).   
 
Schools must ensure that sufficient time is given in order to enable pupils to meet the expectations set 
out in this agreed syllabus, ensuring that the curriculum is coherent and shows progression, particularly 
across transitions between key stages.     
 
There is no single correct way of making appropriate provision for RE as long as the outcomes are met.   
 
In order to deliver the aims and expected standards of the syllabus effectively, the expectation is that there 
is a minimum allocation of 5 per cent of curriculum time for RE.  This is set out in the table below, and 
based on the most recent national guidance.    
  

4ς5s 36 hours of RE, e.g. 50 minutes a week or some short sessions implemented through continuous 
provision 

5ς7s: 36 hours of tuition per year  
(e.g. an hour a week, or less than an hour a week plus a series of RE days) 

7ς11s: 45 hours of tuition per year  
(e.g. an hour a week, or a series of RE days or weeks amounting to 45+ hours of RE) 

11ς14s: 45 hours of tuition per year  
(e.g. an hour a week)) 

14ς16s: 5% of curriculum time, or 70 hours of tuition across the key stage  
(e.g. an hour a week for 5 terms, or 50 minutes per week, supplemented with off-timetable RE days) 

16ς19s: Allocation of time for RE for all should be clearly identifiable. 

 
Important notes: 

¶ RE is legally required for all pupils. RE is a core subject of the curriculum for all pupils. RE is an 
entitlement for all pupils through their secondary schooling. For schools offering GCSE short course RE 
in Y9 and Y10, there is still a requirement that there is identifiable RE in Y11. 

Á RE is different from assembly. Curriculum time for RE is distinct from the time spent on collective 
worship or school assembly, even though making links between the collective worship and the 
purposes and themes of RE would be good practice. The times given above are for Religious Education.  

Á Flexible delivery of RE is often good practice: an RE themed day, or week of study can complement ς 
but not usually replace ς the regular programme of timetabled lessons. 

Á RE should be taught in clearly identifiable time. There is a common frontier between RE and such 
subjects as literacy, citizenship or PSHE. However, the times given above are explicitly for the clearly 
identifiable teaching of Religious Education. Where creative curriculum planning is used, schools must 
ensure that RE objectives are clear. In EYFS, teachers should be able to indicate the opportunities they 
ŀǊŜ ǇǊƻǾƛŘƛƴƎ ǘƻ ƛƴǘŜƎǊŀǘŜ w9 ƛƴǘƻ ŎƘƛƭŘǊŜƴΩǎ ƭŜŀǊƴƛƴƎΦ 

Á Coherence and progression. Whilst schools are expected to make their own decisions about how to 
divide up curriculum time, schools must ensure that sufficient time is given to RE so that pupils can 
meet the expectations set out in the locally agreed syllabus and this handbook to provide coherence 
and progression in RE learning. Any schools in which headteachers and governors do not plan to 
allocate sufficient curriculum time for RE is unlikely to be able to enable pupils to achieve appropriate 
standards in their RE. 
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C. What do pupils learn in RE? 
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C1 Religious Education key questions: an overview 
 

 FS (Discovering) KS1 (Exploring) Lower KS2 (Connecting) Upper KS2 (Connecting) KS3 (Applying/interpreting) 
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1.1 Who is a Christian and 
what do they believe? 

1.2 Who is a Muslim and 
what do they believe? 

1.3 Who is Jewish and what 
do they believe? 

L2.1 What do different people 
believe about God?  

U2.1 Why do some people 
believe God exists? 

3.1 Do we need ǘƻ ǇǊƻǾŜ DƻŘΩǎ 
existence? 

F1 Which stories are 
special and why? 

1.4 What can we learn from 
sacred books?   

L2.2 Why is the Bible so 
important for Christians today? 

 
3.2 Does living biblically mean 
obeying the whole Bible? 

F2 Which people are 
special and why? 

 
L2.3 Why is Jesus inspiring to 
some people?  

U2.2 What would Jesus do? 
Can we live by the values of 
Jesus in the twenty-first 
century? 

3.3 What is so radical about 
Jesus?  

  

 
 
 
 
 
 
 

U2.3 What do religions say to 
us when life gets hard? 

3.4 Is death the end? Does it 
matter?   

3.5 Why is there suffering? Are 
there any good solutions? 
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F3. What places are 
special and why? 

1.5 What makes some places 
sacred?  

 
L2.4 Why do people pray?  
 

U2.4 If God is everywhere, 
why go to a place of worship?  

3.6 Should religious buildings be 
sold to feed the starving?   

F4. What times are 
special and why? 

1.6 How and why do we 
celebrate special and sacred 
times?  

L2.5 Why are festivals 
important to religious 
communities?   
 
L2.6 Why do some people think 
that life is a journey and what 
significant experiences mark 
this?  

U2.5 Is it better to express 
your beliefs in arts and 
architecture or in charity and 
generosity? 

3.7 How can people express the 
spiritual through the arts? 
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F5. Being special: 
where do we 
belong? 

1.7 What does it mean to 
belong to a faith 
community? 

 
L2.7 What does it mean to be 
a Christian in Britain today?  
L2.8 What does it mean to be 
a Hindu in Britain today? 
 

U2.6 What does it mean to 
be a Muslim in Britain 
today?  

3.8 What is good and what is 
challenging about being a 
teenage Sikh or Buddhist or 
Muslim in Britain today?  

    
3.9 Should happiness be the 
purpose of life?  

 

1.8 How should we care 
for others and the world, 
and why does it matter?  

L2.9 What can we learn from 
religions about deciding what 
is right and wrong?  

U2.7 What matters most 
to Christians and 
Humanists?    

3.10 Does religion help 
people to be good? 

F6. What is special 
about our world? 

 

U2.8 What difference does 
it make to believe in 
ahimsa (harmlessness), 
grace, and/or Ummah 
(community)?   

3.11 What difference does it 
ƳŀƪŜ ǘƻ ōŜƭƛŜǾŜ ƛƴΧΚ 

    

3.12 Is religion a power for 
peace or a cause of conflict in 
the world today?  
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C2 RE in EYFS: Programme of Study 
  

 
Thomas, age 5.  ΨIn my picture I have painted the sky and the sun, then I added grass and 
ŦƭƻǿŜǊǎΦ bŜȄǘ L ǇŀƛƴǘŜŘ DƻŘΩǎ ŦƻƻǘǇǊƛƴǘǎ ōŜŎŀǳǎŜ ŀƭǘƘƻǳƎƘ ȅƻǳ ŎŀƴΩǘ ǎŜŜ DƻŘΣ L ǘƘƛƴƪ ȅƻǳ Ŏŀƴ 
see that He has been everywhere.Ω 

© NATRE Spirited Arts 
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C2 RE in EYFS: Programme of Study 
The Early Years Foundation Stage (EYFS) ŘŜǎŎǊƛōŜǎ ǘƘŜ ǇƘŀǎŜ ƻŦ ŀ ŎƘƛƭŘΩǎ ŜŘǳŎŀǘƛƻƴ ŦǊƻƳ ōƛǊǘƘ ǘƻ ǘƘŜ ŜƴŘ ƻŦ 
the reception year at the age of five. Religious Education is statutory for all pupils registered on the school 
roll. The statutory requirement for religious education does not extend to nursery classes in maintained 
schools. RE may, however, form a valuable part of the educational experience of children throughout the 
key stage. In the EYFS curriculum learning does not fit into boxes: play-based and child-centred approaches 
ǿƛƭƭ ŜƴŎƻǳǊŀƎŜ ǘƘŜ ƭŜŀǊƴƛƴƎ ǘƻ Ŧƻƭƭƻǿ ǿƘŜǊŜ ǘƘŜ ŎƘƛƭŘΩǎ ƛƴǘŜǊŜǎǘ ŀƴŘ ŎǳǊƛƻǎƛǘȅ ƭŜŀŘǎΦ  
 

Early Years Foundation Stage (EYFS) Key Stage 1 

Nursery Reception Year 1 and upwards 

RE is non-statutory, but 
teachers may choose to 
incorporate RE material 
ƛƴǘƻ ŎƘƛƭŘǊŜƴΩǎ ŀŎǘƛǾƛǘƛŜǎ ƛŦ 
they choose to. 

RE is a compulsory part of the basic 
curriculum for all Reception age 
pupils, and should be taught 
according to this Agreed Syllabus 
for RE. 

RE is a compulsory part of the basic 
curriculum for all Key Stage 1 pupils, 
and should be taught according to 
this Agreed Syllabus for RE. 

Early Learning Goals outline what pupils should achieve by the 
end of reception year. The National Curriculum is not taught. 

The National Curriculum is taught 
alongside Religious Education. 

Some settings have children from both Nursery and Reception in 
an EYFS Unit. Planning will need to take account of the needs and 
expectations of both age groups.  

 

 
 
The Agreed Syllabus for RE sets out experiences and opportunities and appropriate topics for children in 
the Foundation Stage. The suggestions made for the EYFS RE are good learning in themselves. These also 
connect to the EYFS 7 areas of learning.  
 
tƭŀƴƴŜŘ ǘŜŀŎƘƛƴƎ ŜȄǇŜǊƛŜƴŎŜǎ ǿƛƭƭ ǎǳǇǇƻǊǘ ŎƘƛƭŘǊŜƴΩǎ ƭŜŀǊƴƛƴƎ ŀƴŘ ŘŜǾŜƭƻǇƳŜƴǘ ƴŜŜŘǎ ƛŘŜƴǘƛŦƛŜŘ ǘƘǊƻǳƎƘ 
holistic assessment. DƻƻŘ 9ŀǊƭȅ ¸ŜŀǊǎ ǘŜŀŎƘƛƴƎ ǎǘŜƳǎ ŦǊƻƳ ŎƘƛƭŘǊŜƴΩǎ ƻǿƴ ŜȄǇŜǊƛŜƴŎŜ ŀnd so many 
practitioners will find ways to draw on the wealth of religious or spiritual experiences that families many 
bring with them.   
 
The EYFS statutory framework also outlines an expectation that practitioners reflect on the different ways 
in which children learn, the characteristics of effective learning: 

¶ playing and exploring - ŎƘƛƭŘǊŜƴ ƛƴǾŜǎǘƛƎŀǘŜ ŀƴŘ ŜȄǇŜǊƛŜƴŎŜ ǘƘƛƴƎǎΣ ŀƴŘ ΨƘŀǾŜ ŀ ƎƻΩ 

¶ active learning - children concentrate and keep on trying if they encounter difficulties, and enjoy 
achievements 

¶ creating and thinking critically - children have and develop their own ideas, make links between 
ideas, and develop strategies for doing things. 

 
What do pupils get out of RE in this age group? 
RE sits very firmly within the areas of personal, social and emotional development and understanding the 
world. This framework enables children to develop a positive sense of themselves, and others, and to learn 
how to form positive and respectful relationships. They will do this through a balance of guided, planned 
teaching and pursuing their own learning within an enabling environment. They will begin to understand 
and value the differences of individuals and groups within their own immediate community. Children will 
have opportunity to develop their emerging moral and cultural awareness.
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RE in the Early Years Foundation Stage 
 

Children in EYFS should encounter religions and worldviews through special people, books, times, places 
and objects and by visiting places of worship. They should listen to and talk about stories. Children can be 
introduced to subject specific words and use all their senses to explore beliefs, practices and forms of 
expression. They ask questions and reflect on their own feelings and experiences. They use their 
imagination and curiosity to develop their appreciation of and wonder at the world in which they live.  

 

Lƴ ƭƛƴŜ ǿƛǘƘ ǘƘŜ 5Ŧ9Ωǎ нлмо 9¸C{ tǊƻŦƛƭŜ, RE can, through planned, purposeful play and through a mix of adult-
led and child-initiated activity, provide these opportunities for pupils: 
Communication and Language 

¶ Children listen with enjoyment to stories, songs and poems from different communities and traditions and 
respond with relevant comments, questions or actions  

¶ They use talk to organise, sequence and clarify thinking, ideas, feelings and events 

¶ Children ŀƴǎǿŜǊ ΨǿƘƻΩΣ ΨƘƻǿΩ ŀƴŘ ΨǿƘȅΩ ǉǳŜǎǘƛƻƴǎ ŀōƻǳǘ ǘƘŜƛǊ ŜȄǇŜǊƛŜƴŎŜǎ ƛƴ ǊŜǎǇƻƴǎŜ ǘƻ ǎǘƻǊƛŜǎΣ 
experiences or events from different sources  

¶ They talk about how they and others show feelings  

¶ They develop their own narratives in relation to stories they hear from different communities. 
Personal, Social and Emotional Development  

¶ Children understand that they can expect others to treat their needs, views, cultures and beliefs with 
respect 

¶ They work as part of a group, taking turns and sharing fairly, understanding that groups of people need 
agreed values and codes of behaviour, including adults and children, to work together harmoniously  

¶ They ǘŀƭƪ ŀōƻǳǘ ǘƘŜƛǊ ƻǿƴ ŀƴŘ ƻǘƘŜǊǎΩ ōŜƘŀǾƛƻǳǊ ŀƴŘ ƛǘǎ ŎƻƴǎŜǉǳŜƴŎŜǎΣ ŀƴŘ ƪƴƻǿ ǘƘŀǘ ǎƻƳŜ ōŜƘŀǾƛƻǳǊ ƛǎ 
unacceptable 

¶ Children think and talk about issues of right and wrong and why these questions matter 

¶ They respond to significant experiences showing a range of feelings when appropriate  

¶ They have a developing awareness of their own needs, views and feelings and be sensitive to those of 
others 

¶ Children have a developing respect for their own cultures and beliefs, and those of other people 

¶ They ǎƘƻǿ ǎŜƴǎƛǘƛǾƛǘȅ ǘƻ ƻǘƘŜǊǎΩ ƴŜŜŘǎ ŀƴŘ ŦŜŜƭƛƴƎǎΣ ŀƴŘ ŦƻǊƳ ǇƻǎƛǘƛǾŜ ǊŜƭŀǘƛƻƴǎƘƛǇǎΦ 
Understanding the World 

¶ Children talk about similarities and differences between themselves and others, among families, 
communities and traditions 

¶ They begin to know about their own cultures and beliefs and those of other people 

¶ They explore, observe and find out about places and objects that matter in different cultures and beliefs. 
Expressive Arts and Design 

¶ Children use their imagination in art, music, dance, imaginative play, role play and stories to represent their 
own ideas, thoughts and feelings 

¶ They respond in a variety of ways to what they see, hear, smell, touch and taste. 
Literacy 

¶ Children are given access to a wide range of books, poems and other written materials to ignite their 
interest. 

Mathematics 

¶ Children recognise, create and describe some patterns, sorting and ordering objects simply. 

 
These learning intentions for RE are developed from relevant areas of the Early Years Foundation Stage 
Profile (DfE, 2013).  
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RE in the nursery 
Activities children engage in during their nursery years are experiences which provide the building blocks 
for later development. Starting with things which are familiar to the children, and providing lots of hands-
ƻƴ ŀŎǘƛǾƛǘƛŜǎ ŀƴŘ ƭŜŀǊƴƛƴƎ ŀǊŜ ŀƴ ƛƳǇƻǊǘŀƴǘ ǇŀǊǘ ƻŦ ǇǳǇƛƭǎΩ ƭŜŀǊƴƛƴƎ ŀǘ ǘƘƛǎ ǎǘŀƎŜΦ 
 
Some ideas for Religious Education in the nursery can include: 

¶ Creative play, make-believe, role play, dance and drama 

¶ Dressing up and acting out scenes from stories, celebrations or festivals 

¶ Making and eating festival food 

¶ Talking and listening to each other; hearing and discussing stories of all kinds, including religious 
and secular stories with themes such as goodness, difference, the inner world of thoughts and 
feelings, and imagination 

¶ 9ȄǇƭƻǊƛƴƎ ŀǳǘƘŜƴǘƛŎ ǊŜƭƛƎƛƻǳǎ ŀǊǘŜŦŀŎǘǎΣ ƛƴŎƭǳŘƛƴƎ ǘƘƻǎŜ ŘŜǎƛƎƴŜŘ ŦƻǊ ǎƳŀƭƭ ŎƘƛƭŘǊŜƴ ǎǳŎƘ ŀǎ ΨǎƻŦǘ ǘƻȅΩ 
artefacts or story books 

¶ Seeing pictures, books and videos of places of worship and meeting believers in class 

¶ Listening to religious music 

¶ Starting to introduce religious terminology 

¶ Work on nature, growing and life cycles or harvest 

¶ Seizing opportunities spontaneously or linking with topical, local events such as celebrations, 
festivals, the birth of a new baby, weddings or the death of a pet 

¶ Starting to talk about the different ways in which people believe and behave, and encouraging 
children to ask questions. 

  
Themes which lend themselves to opportunities for RE work include the following: 

Myself People Who Help Us Special Times 

My Life Friendship Our Community 

My Senses Welcome Special Books 

My Special Things Belonging Stories 

People Special to Me Special Places The Natural World 

 
Good teaching in the EYFS will always ōǳƛƭŘ ƻƴ ŎƘƛƭŘǊŜƴΩǎ ƛƴǘŜǊŜǎǘǎ ŀƴŘ ŜƴǘƘǳǎƛŀǎƳǎ ŀǎ ǿŜƭƭ ŀǎ ǘƘŜƛǊ ƭŜŀǊƴƛƴƎ 
and development needs, and themes should be developed accordingly.   
 

RE in the reception class 
Non-statutory guidance for RE for all 4ς5 year olds in the reception class 
The approach outlined for nursery will also serve reception class teachers, especially in the earlier months 
of the reception year. In addition to this, the following pages are suggestions of questions, outcomes and 
content that will ensure good provision for RE in reception.  
The questions, outcomes and content below are non-statutory but should be read by all schools and 
settings to ensure that their provision is effective. For teaching to be good quality the questions, learning 
outcomes and content need to be taught together. It is not satisfactory to simply use the questions 
suggested.  
 

Strands: Foundation Stage: Discovering the world 

Believing  
F1 Which stories are special and why? 

F2 Which people are special and why? 

Expressing 
F3 Which places are special and why? 

F4 Which times are special and why? 

Living 
F5 Where do we belong? 

F6 What is special about our world and why? 
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EYFS Units of Study 
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Key Question F1: Which stories are special and why? 
The principal aim of RE is to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, so that they can develop 
the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as develop responses of their own. 
 
One way of introducing this question is to ask children to bring favourite books and stories from home, choose the favourite story in the class, or the teacher could 
share her favourite childhood story and explain why she liked it so much. 

Theme: 

These are suggested questions; you will 
not necessarily explore all of these 
questions. 

Learning outcomes: 
Teachers should select 
from the following 
outcomes, and set up 
learning experiences that 
ŜƴŀōƭŜ ǇǳǇƛƭǎ ǘƻ Χ 

Suggested content: 
Teachers can select content from this column to help pupils achieve some of the learning 
outcomes in column 2. Teachers can use different content as appropriate. 

What is your favourite story? What do you 
like about it, and why? 
What stories do you know about Jesus? 
What do you think Jesus was (is) like? 
Do you know any Bible stories? What stories 
do you know that are special to Christians 
(or other faiths)? Who are the stories 
about? What happens in the story? Does the 
story tell you about God? What do you 
learn? 
What stories do you know that tell you how 
you should behave towards other people? 
What are the similarities and differences 
between different peopleΩs special stories? 

¶ talk about some religious 
stories 

¶ recognise some religious 
words, e.g. about God  

¶ identify some of their 
own feelings in the 
stories they hear 

¶ identify a sacred text e.g. 
.ƛōƭŜΣ vǳǊΩŀƴ 

¶ talk about what Jesus 
teaches about keeping 
promises and say why 
keeping promises is a 
good thing to do 

¶ talk about what Jesus 
teaches about saying 
ΨǘƘŀƴƪ ȅƻǳΩΣ ŀƴŘ ǿƘȅ ƛǘ ƛǎ 
good to thank and be 
thanked. 

¶ Explore stories pupils like, re-telling stories to others and sharing features of the story 
they like. 

¶ ¢ŀƭƪ ŀōƻǳǘ ǘƘŜ .ƛōƭŜ ōŜƛƴƎ ǘƘŜ /ƘǊƛǎǘƛŀƴǎΩ Ƙƻƭȅ ōƻƻƪ ǿƘƛŎƘ ƘŜƭǇǎ ǘƘŜƳ ǘƻ ǳƴŘŜǊǎǘand 
ƳƻǊŜ ŀōƻǳǘ DƻŘΣ ŀƴŘ Ƙƻǿ ǇŜƻǇƭŜ ŀƴŘ ǘƘŜ ǿƻǊƭŘ ǿƻǊƪΦ [ƻƻƪ ŀǘ ŀ ǊŀƴƎŜ ƻŦ ŎƘƛƭŘǊŜƴΩǎ 
Bibles to see how they are similar/different. Share a Bible story ŦǊƻƳ ŀ ǎǳƛǘŀōƭŜ ŎƘƛƭŘǊŜƴΩǎ 
Bible, ŜΦƎΦ Ψ.ǳǘǘŜǊǿƻǊǘƘ ŀƴŘ LƴƪǇŜƴΩ ǎŜǊƛŜǎ; Scripture Union The Big Bible Storybook. 

¶ Hear and explore stories from the Bible, stories Jesus told, stories from the life of Jesus 
(e.g David the Shepherd Boy (1 Samuel 17); the story of Ruth (book of Ruth in the Bible); 

Jesus as friend to the friendless (Zacchaeus, Luke 19); making promises (Matthew 21:28ς
онύΤ ǎŀȅƛƴƎ ΨǘƘŀƴƪ ȅƻǳΩ ό¢Ŝƴ [ŜǇŜǊǎ [ǳƪŜ мтΥммς19).  

¶ Hear a selection of stories taken from major faith traditions and cultures, including 
stories about leaders or founders within faiths, e.g. Prophet Muhammad and the night of 
power. 

¶ Explore stories through play, role play, freeze-framing, model-making, puppets and 
shadow puppets, art, dance, music etc.  

Reinforce this learning through follow-up activities: 

¶ Use the story sack for Diwali celebration role play. 

¶ Read and share the books in own time, on own or with friends. 

¶ Role-play some of the stories using costumes and props. 
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Key Question F2: Which people are special and why? 
The principal aim of RE is to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, so that they can develop 
the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as develop responses of their own. 
 
One way of introducing this question is to talk about significant people within the school and the wider community, for example showing pictures of the caretaker, 
lollypop person, headteacher, vicar, police community support officer, and discussing what they do. 

Questions you might 
explore: 
These are suggested 
questions; you will 
not necessarily 
explore all of these 
questions. 

Learning outcomes: 
Teachers should select 
from the following 
outcomes, and set up 
learning experiences that 
ŜƴŀōƭŜ ǇǳǇƛƭǎ ǘƻ Χ 

Suggested content: 
Teachers can select content from this column to help pupils achieve some of the learning outcomes in 
column 2. Teachers can use different content as appropriate. 

Who is special to you 
and why? 
What is a good friend 
like? How can you 
show that you are a 
good friend? 
What stories did 
Jesus tell about being 
a friend and caring 
for others? 
What stories do 
special people tell in 
other religions? 
 

¶ talk about people who 
are special to them  

¶ say what makes their 
family and friends special 
to them 

¶ identify some of the 
qualities of a good friend 

¶ reflect on the question 
Ψ!Ƴ L ŀ ƎƻƻŘ ŦǊƛŜƴŘΚΩ 

¶ recall and talk about 
stories of Jesus as a 
friend to others 

¶ recall stories about 
special people in other 
religions and talk about 
what we can learn from 
them. 

¶ Talk about people who are special to us, whom we admire. 

¶ Meet a special person that helps them, e.g. crossing guide. ΨIƻǘ ǎŜŀǘΩ ǘƘŜ ƛƴǾƛǘŜŘ ƎǳŜǎǘΦ vǳŜǎǘƛƻƴ ǘƘŜ 
guest about likes and dislikes of their job. Ask how they cope with the difficult aspects. 

¶ Meet a person with a religious faith, e.g. vicar or a parent. ΨIƻǘ ǎŜŀǘΩ ǘƘŜ ƛƴǾƛǘŜŘ ƎǳŜǎǘΦ !ǎƪ ǿƘȅ ƘŜκǎƘŜ 
believes and what is important in his/her life. 

¶ Discuss the benefits and responsibilities of friendship and the ways that people care for others. 

¶ Tell stories from the Bible about friendship and care for others, with a focus on what Jesus did and said,  
e.g. Zacchaeus (Luke 19); Jesus choosing the twelve disciples (his special friends and helpers) (Matthew 

4.17ςннύΤ ǎǘƻǊƛŜǎ ƻŦ WŜǎǳǎ ƘŜƭǇƛƴƎ ŀƴŘ ƘŜŀƭƛƴƎ ǇŜƻǇƭŜ ŜΦƎΦ WŀƛǊǳǎΩ ŘŀǳƎƘǘŜǊ όaŀǊƪ рΦнмς43); healing the man 

at the pool (John 5.5ς9); Blind Bartimaeus (Mark 11.46ς52). 

¶ Discuss stories of a key religious leader from another religion and how these are important to people 
today (e.g. Guru Nanak, Prophet Muhammad, the Buddha). 

Reinforce this learning through follow-up activities: 

¶ Role-play the special visitors using appropriate dressing-up clothes. 

¶ Draw and paint pictures about the visitors. 

¶ Make thank-you cards for the visitors. 

¶ Use digital cameras to take pictures of the visitors during the visit and make a book using the 
photographs. 
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Key question F3: Which places are special and why? 

The principal aim of RE is to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, so that they can develop 
the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as develop responses of their own. 
 
One way of introducing this question is to discuss places that are important to children, for example places to be happy, to have fun, to be quiet or to feel safe. 
When do they go to these places and what is it like being there?  

Questions you might 
explore: 
These are suggested 
questions; you will not 
necessarily explore all of 
these questions. 

Learning outcomes: 
Teachers should select from the following 
outcomes, and set up learning 
ŜȄǇŜǊƛŜƴŎŜǎ ǘƘŀǘ ŜƴŀōƭŜ ǇǳǇƛƭǎ ǘƻ Χ 

Suggested content: 
Teachers can select content from this column to help pupils achieve some of the 
learning outcomes in column 2. Teachers can use different content as 
appropriate. 

Where do you feel safe? 
Why? 
Where do you feel 
happy? Why? 
Where is special to me? 
Where is a special place 
for believers to go? 
What makes this place 
special? 

¶ talk about somewhere that is special 
to themselves, saying why 

¶ be aware that some religious people 
have places which have special 
meaning for them  

¶ talk about the things that are special 
and valued in a place of worship 

¶ identify some significant features of 
sacred places 

¶ recognise a place of worship 

¶ get to know and use appropriate 
words to talk about their thoughts 
and feelings when visiting a church. 

 

¶ Invite visitors to talk about/show pictures of places that are spiritually significant to 
them and say why they are special. (e.g. this might be visiting an art gallery and 
looking at a wonderful picture and how this makes them feel; the memories this 
brings back or encouragement for the future. Alternatively this could be the local 
park where they meet together and play. This should build learning towards 
understanding special places for religious people). Children share and record their 
own special places in a variety of ways, drawing on all their senses, in a way that is 
meaningful to them. 

¶ Discuss why some places are special and what makes them significant. 

¶ Discuss when people like to go there and what they like to do there. 

¶ Consider the church building as a special place for Christians and/or a mosque as a 
special place for Muslims. 

¶ Consider a place of worship for members of another faith e.g. synagogue or mosque. 

¶ Consider different special places, such as (Makkah) Mecca for Muslims. 

¶ Visit a local place of worship. 

¶ Create a special place in the inside/outside area or wider school grounds. A space for 
quiet reflection. This will work well for schools who have a forest schools focus. 
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Key question F4: Which times are special and why? 
The principal aim of RE is to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, so that they can develop 
the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as develop responses of their own. 
 
One way of introducing this question is to link this unit to a significant time celebrated in school or in class. You might want to bring in birthday candles and ask 
children to talk about the significance of birthdays. 

Questions you might explore: 
These are suggested questions; you will not 
necessarily explore all of these questions 

Learning outcomes: 
Teachers should select from the 
following outcomes, and set up 
learning experiences that enable 
ǇǳǇƛƭǎ ǘƻ Χ 

Suggested content: 
Teachers can select content from this column to help pupils achieve 
some of the learning outcomes in column 2. Teachers can use 
different content as appropriate. 

What special times have you had? What did 
you celebrate? Why? Who were you with? 
What happened? 
What do other people celebrate? 
What happens at Christmas, and why? 
What happens at Easter, and why? 
²Ƙŀǘ ǎǘƻǊƛŜǎ Řƻ ȅƻǳ ƪƴƻǿ ŀōƻǳǘ WŜǎǳǎΩ ōƛǊǘƘ 
and when he died? What do you think about 
Jesus? What do Christians say about Jesus? 
What other festivals have you learnt about? 
What happens at the festivals, and why? 
What stories can you remember about 
festivals? 
What are the similarities and differences 
between different peopleΩs special times? 

¶ give examples of special 
occasions and suggest 
features of a good 
celebration 

¶ recall simple stories 
connected with Christmas/ 
Easter and a festival from 
another faith 

¶ say why Christmas/Easter 
and a festival from another 
faith is a special time for 
Christians/ members of the 
other faith. 

 

¶ Discuss ǘƘŜ ƛƳǇƻǊǘŀƴŎŜ ŀƴŘ ǾŀƭǳŜ ƻŦ ŎŜƭŜōǊŀǘƛƻƴ ƛƴ ŎƘƛƭŘǊŜƴΩǎ ƻǿƴ 
lives 

¶ Look at reminders (cards, invitations, photos, wrapping paper) of 
special days, e.g. birthday, wedding, christening, Christmas, 
ƳƻǘƘŜǊΩǎ Řŀȅ  

¶ Consider some major religious festivals and celebrations, e.g. 
seasonal festivals including Christmas and Easter, and the stories 
associated with them; Sukkoth; Eid-ul-Adha; Diwali; 

¶ Use a variety of media to explore ways of celebrating, and how 
religious believers celebrate festivals and special times. 

 
NB 
Whilst most families will celebrate birthdays not all cultures do, so 
ǎŜƴǎƛǘƛǾƛǘȅ ƛǎ ƴŜŜŘŜŘ ƘŜǊŜ ŀƴŘ ǘŜŀŎƘŜǊǎΩ ŘŜŜǇ ƪƴƻǿƭŜŘƎŜ ƻŦ 
ŎƘƛƭŘǊŜƴΩǎ ŎǳƭǘǳǊŀƭ ōŀŎƪƎǊƻǳƴŘǎ ƳŀƪŜǎ ŀ ōƛƎ ŘƛŦŦŜǊŜƴŎŜΦ 
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Key Question F5: Where do we belong? 
The principal aim of RE is to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, so that they can develop 
the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as develop responses of their own. 
 
One way of introducing this question is to ask a new mum to bring a baby into the class and talk about how the baby was welcomed into their family. 

Questions you might explore: 
These are suggested questions; you 
will not necessarily explore all of 
these questions. 

Learning outcomes: 
Teachers should select from the 
following outcomes, and set up 
learning experiences that 
ŜƴŀōƭŜ ǇǳǇƛƭǎ ǘƻ Χ 

Suggested content: 
Teachers can select content from this column to help pupils achieve some 
of the learning outcomes in column 2. Teachers can use different content 
as appropriate. 

How do we show respect for one 
another? 
How do we show love/how do I know 
I am loved? 
Who do you care about? How do we 
show care/how do I know I am cared 
for? 
How do you know what people are 
feeling? 
How do we show people they are 
welcome? 
What things can we do better 
together rather than on our own?  
Where do you belong? How do you 
know you belong? 
What makes us feel special about 
being welcomed into a group of 
people? 
 

¶ re-tell religious stories 
making connections with 
personal experiences 

¶ share and record occasions 
when things have happened 
in their lives that made 
them feel special 

¶ recall simply what happens 
at a traditional Christian 
infant baptism and 
dedication  

¶ additional opportunity if 
you have children from 
religions other than 
Christianity in your setting 

¶ recall simply what happens 
when a baby is welcomed 
into a religion other than 
Christianity.  

¶ Discuss the idea that each person is unique and valuable. 

¶ Discuss religious beliefs that each person is unique and valuable. 

¶ Consider religious beliefs about God loving each person, e.g. Jewish 
and Christian ideas that God loves people even from before they are 
born (Psalm 139), and they are written on the palm of his hand (Isaiah 
49 v.16). Children could draw around their hands, write their names 
on the palm and decorate; Christian beliefs about Jesus believing 
children to be very special. Tell story of children wanting to see Jesus 
and disciples stopping them (Mark 10 v.13ς16).  

¶ Discuss Ƙƻǿ DƻŘΩǎ ƭƻǾŜ ŦƻǊ ŎƘƛƭŘǊŜƴ ƛǎ ǎƘƻǿƴ ƛƴ /ƘǊƛǎǘƛŀƴƛǘȅ ǘƘǊƻǳƎƘ 
infant baptism and dedication. 

¶ Discuss how children are welcomed into another faith or belief 
community e.g. Islam Aqiqah ceremony, whispering of Shahdah and 
cutting of hair, Humanist ς naming ceremony. 

¶ Consider signs and symbols used in the welcoming of children into the 
faith community e.g. baptismal candle. 

¶ Consider ways of showing that people are special from other religions 
e.g. Hinduism: Stories about Hindus celebrating Rakshan Bandhan ς 
which celebrates the special bond between brothers and sisters. His 
sister ties a band of Rakhi of gold or red threads around the right hand 
of a brother. 
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Key Question F6: What is special about our world? 

The principal aim of RE is to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, so that they can develop 
the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as develop responses of their own. 
 
One way of introducing this question is to study this at the same time as work on the school outside space or local area or work on growing things. 

Questions you might explore: 
These are suggested questions; you will 
not necessarily explore all of these 
questions. 

Learning outcomes: 
Teachers should select from 
the following outcomes, and 
set up learning experiences 
ǘƘŀǘ ŜƴŀōƭŜ ǇǳǇƛƭǎ ǘƻ Χ 

Suggested content: 
Teachers can select content from this column to help pupils achieve some 
of the learning outcomes in column 2. Teachers can use different content as 
appropriate. 

What do you like in nature? What is 
your favourite thing? Why do you like it 
best of all? What have you learned 
about nature that is new to you? 
Why do some people say the world is 
special? What do you think is special 
about the world? 
What stories of creation do Christians 
tell?  
What do people say about how we 
should look after the world? How do you 
think we should look after the world? 
What are the similarities and differences 
between different peopleΩs ideas about 
the world? 

¶ talk about things they find 
interesting, puzzling or 
wonderful and also about 
their own experiences and 
feelings about the world 

¶ re-tell stories, talking about 
what they say about the 
world, God, human beings 

¶ think about the wonders of 
the natural world, 
expressing ideas and feelings 

¶ express ideas about how to 
look after animals and plants 

¶ talk about what people do to 
mess up the world and what 
they do to look after it. 

¶ Experience and explore the wonders and beauty of the natural world and 
life cycles of new life, growth and decay; explore the idea that the world 
is special and that some people believe it was created by God. 

¶ Use art and creative activities to explore natural objects ς shapes, 
pattern, or use micro-hike or listening walk; grow and look after some 
plants and creatures. 

¶ Use stories and poems to talk about creation (e.g. ΨDƻŘΩǎ quiet thingsΩ by 
Nancy Sweetland); explore stories with stilling exercises, acting out 
stories etc; link with ideas of how special children are (marvel at moving 
toes, wiggling fingers, listening ears, clever thoughts). 

¶ Use a simple child-friendly, but authentic version of the biblical creation 
ǎǘƻǊȅΣ ŜΦƎ ΨLƴ ǘƘŜ ōŜƎƛƴƴƛƴƎΩ ōȅ {ǘŜǾŜ Turner; explore in mime, express 
ǘƘǊƻǳƎƘ ŀǊǘΤ ǊŜŦƭŜŎǘ ƻƴ ǿŀȅǎ ƛƴ ǿƘƛŎƘ ǘƘŜ ǿƻǊƭŘ ƛǎ ΨǾŜǊȅ ƎƻƻŘΩΦ 

¶ Hear/role-play stories from faiths about care for animals and the world.   
E.g. From Islam: ΨMuhammad and the antΩ (talk about caring for animals, 
looking after pets); ΨMuhammad and the thirsty camelΩ (talk about how 
the camel felt; whether they have ever done something they are sorry 
for). 

¶ ΨSeven new kittensΩ/ ΨThe tiny antΩ (Muslim stories retold by Gill Vaisey 
www.booksatpress.co.uk www.articlesoffaith.co.uk) 

 

http://www.booksatpress.co.uk/
http://www.articlesoffaith.co.uk/
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C3 RE in KS1: Programme of Study and planning steps 
  

 

 
Nadia Kalila RamadhaniΣ ŀƎŜ тΦ  Ψaȅ ƛƴǎǇƛǊŀǘƛƻƴ ŎŀƳŜ ŦǊƻƳ Ƴȅ ŦŀƳƛƭȅ ǿƘŜƴ ǿŜ Ǝƻ ŜǾŜǊȅ 
ƴƛƎƘǘ ŦƻǊ ŘƻƛƴƎ ǘŀǊŀǿƛƘ ǇǊŀȅŜǊǎ ŘǳǊƛƴƎ wŀƳŀŘŀƴΧ aȅ ƳƻƳ ŀƴŘ ŘŀŘ ƎŀǾŜ ƳŜ Ƴȅ ƴŀƳŜ ǿƛǘƘ 
wŀƳŀŘƘŀƴƛΧ 9ǾŜǊȅ wŀƳŀŘŀƴ L ŎŀƴΩǘ ƘŜƭǇ ŦŜŜƭƛƴƎ hungry and thirsty from fasting. It always 
becomes a difficult moment for me. Until one day, when I went to the mosque, with my 
mom and dad, also my brother, I saw people who get into the mosque gave greetings to us, 
ǇǊŀȅ ŀƴŘ ǊŜŀŘ ŀ Ƙƻƭȅ vǳǊΩŀƴ ǘƻƎŜǘƘŜǊΦ After that, they gave us some snack and drink and 
served us as if they were our relatives. People always seem nice and care for each other. 
²ƘŜƴ ǿŜ ŎŀǊŜ ŜŀŎƘ ƻǘƘŜǊ ƭƛƪŜ ǘƘŀǘΣ L ŦŜŜƭ ǘƘŜ ƭƻǾŜ ƛƴ ƛǘΣ L ŦŜŜƭ DƻŘΩǎ ƭƻǾŜΦ CǊƻƳ ƴƻǿΣ L ŎŀƴΩǘ 
wait until Ramadan to ŎƻƳŜΦ bƻǿΣ wŀƳŀŘŀƴ ƛǎ Ƴȅ ŦŀǾƻǳǊƛǘŜ ƳƻƴǘƘΦΩ 

© NATRE Spirited Arts 
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C3 RE in KS1: Programme of Study 
What do pupils get out of RE at this key stage? 
Pupils should develop their knowledge and understanding of religions and worldviews, recognising their 
local, national and global contexts. They should use basic subject specific vocabulary. They should raise 
questions and begin to express their own views in response to the material they learn about and in 
response to questions about their ideas. 

 
Aims:  
The principal aim of RE is to engage pupils in systematic enquiry into significant human questions which 
religion and worldviews address, so that they can develop the understanding and skills needed to 
appreciate and appraise varied responses to these questions, as well as develop responses of their own.  

 
w9 ǘŜŀŎƘƛƴƎ ŀƴŘ ƭŜŀǊƴƛƴƎ ǎƘƻǳƭŘ ŜƴŀōƭŜ ǇǳǇƛƭǎ ǘƻΧ 
A. Know about and 
understand a range of 
religions and worldviews. 

B. Express ideas and insights 
about the nature, significance 
and impact of religions and 
worldviews. 

C. Gain and deploy the skills 
needed to engage seriously 
with religions and 
worldviews. 

 

End of key stage outcomes 
RE should enable pupils to: 
A1. Recall and name different 
beliefs and practices, including 
festivals, worship, rituals and 
ways of life, in order to find out 
about the meanings behind 
them. 
 

B1. Ask and respond to questions 
about what individuals and 
communities do, and why, so 
that pupils can identify what 
difference belonging to a 
community might make. 
 

C1. Explore questions about 
belonging, meaning and truth so 
that they can express their own 
ideas and opinions in response 
using words, music, art or poetry. 
 

A2. Retell and suggest meanings 
to some religious and moral 
stories, exploring and discussing 
sacred writings and sources of 
wisdom and recognising the 
traditions from which they come. 
 

B2. Observe and recount 
different ways of expressing 
identity and belonging, 
responding sensitively for 
themselves. 

 

C2. Find out about and respond 
with ideas to examples of co-
operation between people who 
are different. 
 

A3. Recognise some different 
symbols and actions which 
ŜȄǇǊŜǎǎ ŀ ŎƻƳƳǳƴƛǘȅΩǎ ǿŀȅ ƻŦ 
life, appreciating some 
similarities between 
communities. 

B3. Notice and respond 
sensitively to some similarities 
between different religions and 
worldviews. 
 

C3. Find out about questions of 
right and wrong and begin to 
express their ideas and opinions 
in response. 

 
These general outcomes are related to specific content within the key question outlines/units of study on 
pp.36-43. 
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Religions and worldviews  

During the key stage, pupils should be taught knowledge, skills and understanding through learning about 
Christians and Muslims or Jewish people. Pupils may also encounter other religions and worldviews in 
thematic units, where appropriate. 

 
Key questions 

Believing 
(Religious beliefs, teachings, sources; questions about meaning, purpose and truth) 

Recommended 
year group 

 
1.1 Who is a Christian and what do they 
believe? It is recommended that schools teach 

unit 1.1. plus at least one from 1.2 and 
1.3 

Y1 

1.2 Who is a Muslim and what do they believe? Y2 

1.3 Who is Jewish and what do they believe? Y2 

1.4 What can we learn from sacred books?  Christians,  Muslims and/or Jewish people Y2 

Expressing 
(Religious and spiritual forms of expression; questions about identity and diversity) 

 

1.5 What makes some places sacred?   Christians, Muslims and/or Jewish people Y1 

1.6 How and why do we celebrate special and sacred times?  
Christians, Jewish people and/or Muslims  

Y1 Y2 

Living 
(Religious practices and ways of living; questions about values and commitments) 

 

1.7 What does it mean to belong to a faith community?  
Christians, Muslims and  Jewish people 

Y1 

1.8 How should we care for others and the world, and why does it matter? 
Christians, Muslims and/or Jewish people 

Y1 or Y2 

 
It is recommended that schools choose a minimum of 3 key questions per year, balancing across the 
strands. Key question 1.6 can be split across the two years as schools encounter and explore major 
celebrations each year.  
 
Notes: 
The key questions are designed to enable children to achieve the end of key stage outcomes above. Schools 
may plan other units but should ensure that they support pupils in achieving the end of key stage 
outcomes. If planning other units, schools should also ensure that there is breadth and balance across the 
RE curriculum by addressing each of the three strands (believing, expressing, living) across the key stage. 
However, the recommendation is for fewer key questions explored in more depth. 
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Planning steps 
 
Teachers should have the principal aim of RE at the forefront of their minds as they plan their RE. 
 
The principal aim of RE is to engage pupils in systematic enquiry into significant human questions which 
religion and worldviews address, so that they can develop the understanding and skills needed to 
appreciate and appraise varied responses to these questions, as well as develop responses of their own.  
 
Their own pupil-friendly version will be important here too (see p.6) 
 

Step 1: Key question ¶ Select a key question from p.33. 

¶ Make sure that you can explain where this unit/question fits into key 
stage planning e.g. how it builds on previous learning in RE; what 
other subject areas it links to, if appropriate. 

Step 2: Select 
learning outcomes 

¶ Use the learning outcomes from column 2 of the key question 
outlines/units of study on pp.36-43.   

¶ Select learning outcomes appropriate for the age and ability of your 
pupils.  

¶ Being clear about these outcomes will help you to decide what and 
how to teach. 

Step 3: Select 
specific content 

¶ Look at the suggested content for your key question, from column 3 in 
the key question outlines/units of study.   

¶ Select the best content (from here, or additional information from 
elsewhere) to help you to teach in an engaging way so that pupils 
achieve the learning outcomes. 

Step 4:  
Assessment: write 
specific pupil 
outcomes 

¶ Turn the learning outcomes into pupil-ŦǊƛŜƴŘƭȅ ΨL ŎŀƴΩ ƻǊ Ψ¸ƻǳ ŎŀƴΩ 
statements.   

¶ Make the learning outcomes specific to the content you are teaching, 
to help you know just what it is that you want pupils to be able to 
understand and do as a result of their learning.  

¶ ¢ƘŜǎŜ ΨL Ŏŀƴκ¸ƻǳ ŎŀƴΩ ǎǘŀǘŜƳŜƴǘǎ ǿƛƭƭ ƘŜƭǇ ȅƻǳ to integrate assessment 
for learning within your teaching, so that there is no need to do a 
separate end of unit assessment.  

Step 5: Develop 
teaching and 
learning activities 

¶ Develop active learning opportunities and investigations, using some 
engaging stimuli, to enable pupils to achieve the outcomes.  

¶ 5ƻƴΩǘ ŦƻǊƎŜǘ ǘƘŜ ǎƪƛƭƭǎ ȅƻǳ ǿŀƴǘ ǇǳǇƛƭǎ ǘƻ ŘŜǾŜƭƻǇΣ ŀǎ ǿŜƭƭ ŀǎ ǘƘŜ 
content you want them to understand.  

¶ Make sure that the activities allow pupils to practise these skills as 
well as show their understanding.  
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Key Question: 1.1 Who is a Christian and what do they believe? 
The principal aim of RE is to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, so that they can develop 
the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as develop responses of their own. 

Strand / Questions/ 
Religions 

Learning outcomes (intended to enable pupils to achieve 

end of key stage outcomes) : 
Suggested content for learning: 
Teachers can select content from these examples, and add more of their own 

Strand: Believing 
 
Recommended Y1 
 
Questions in this thread: 

1.2 Who is a Muslim and what 
do they believe? 
1.3 Who is Jewish and what 
do they believe? 
L2.1 What do different people 
believe about God? 
U2.1 Why do some people 
believe God exists? 
3.1 Do we need to prove 
DƻŘΩǎ ŜȄƛǎǘŜƴŎŜΚ 
 
Religions and worldviews: 
Christians  
  

Teachers will enable pupils to be able to achieve some 
of these outcomes, as appropriate to their age and 
stage: 
Emerging: 

¶ Talk about the fact that Christians believe in God 
and follow the example of Jesus (A1). 

¶ Recognise some Christian symbols and images 
used to express ideas about God (A3). 

Expected: 

¶ Talk about some simple ideas about Christian 
beliefs about God and Jesus (A1). 

¶ Re-tell a story that shows what Christians might 
think about God, in words, drama and pictures, 
suggesting what it means (A2). 

¶ Talk about issues of good and bad, right and wrong 
arising from the stories (C3). 

¶ Ask some questions about believing in God and 
offer some ideas of their own (C1). 

Exceeding: 

¶ Make links between what Jesus taught and what 
Christians believe and do (A2). 

¶ Respond thoughtfully to a piece of Christian music 
and a Bible text that inspired it (B1). 

¶ Share stories that help to show how Christians think of God e.g. the book of 

Jonah in the Old Testament, the Annunciation (Luke1:26ς56), the lost son (Luke 

15:11ς32) and Pentecost (Acts 2:1ς13). 

¶ Describe some of the beliefs that Christians hold about God e.g. all-powerful, 
loving, close to every person, forgiving. 

¶ Look at art and recognise some symbols and images used to express ideas 
about God. 

¶ Listen to pieces of music that express ideas about God. 

¶ Talk to Christians about what they believe about God. 

¶ Give opportunities for children to reflect on and express their own big 
questions about life and God, in particular through discussion, art, music and 
ŘǊŀƳŀ ŜΦƎ ǊŜǎǇƻƴŘƛƴƎ ǘƻ ǘƘŜ ǉǳŜǎǘƛƻƴ Ψ²ƘŜǊŜ ƛǎ DƻŘΚΩ ǘƘǊƻǳƎƘ ŀǊǘ. 

¶ Using ŀ ǎǳƛǘŀōƭŜ ŎƘƛƭŘǊŜƴΩǎ Bible (e.g. The Lion Storyteller Bible or New 
LƴǘŜǊƴŀǘƛƻƴŀƭ /ƘƛƭŘǊŜƴΩǎ ±ŜǊǎƛƻƴύ, share stories that show the importance of 
Jesus to Christians e.g. a parable, a miracle, a teaching of Jesus, birth and death 
and resurrection of Jesus.   

¶ Linking with these stories, describe some of the beliefs that Christians hold 
about Jesus e.g. that he was kind to people in need, that he performed 
miracles, that he is the son of God, that he lives.  

¶ Investigate how Christians follow teaching from the Bible about how to live 
their lives e.g. prayer and worship, treating others kindly. Hear and think about 
some prayers Christians use. 

¶ Experience thanking and being thanked, praising and being praised, and 
connect this experience simply to an idea about worship. 

¶ Explore what the idea of God means for the children themselves. 
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Key Question: 1.2 Who is a Muslim and what do they believe? 
 The principal aim of RE is to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, so that they can 
develop the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as develop responses of their own. 

Strand / Questions/ 
Religions 

Learning outcomes (intended to enable pupils to achieve 

end of key stage outcomes) : 
Suggested content for learning: 
Teachers can select content from these examples, and add more of their own. 

Strand: Believing 
 
Recommended Y2 
 
Questions in this thread: 

1.1 Who is a Christian and 
what do they believe? 
1.3 Who is Jewish and what 
do they believe? 
L2.1 What do different people 
believe about God? 
U2.1 Why do some people 
believe God exists? 
3.1 Do we need to prove 
DƻŘΩǎ ŜȄƛǎǘŜƴŎŜΚ 
 
Religions and worldviews: 
Muslims 
  

Teachers will enable pupils to be able to achieve some 
of these outcomes, as appropriate to their age and 
stage: 
Emerging: 

¶ Talk about the fact that Muslims believe in God 
(Allah) and follow the example of the Prophet 
Muhammad identify some ways Muslims mark 
Ramadan and celebrate Eid-ul-Fitr (A1). 

¶ Recognise that Muslims do not draw Allah or the 
Prophet, but use calligraphy to say what God is 
like (A3). 

Expected: 

¶ Talk about some simple ideas about Muslim 
beliefs about God, making links with some of the 
99 Names of Allah (A1). 

¶ Re-tell a story about the life of the Prophet 
Muhammad (A2). 

¶ Recognise some objects used by Muslims and 
suggest why they are important (A2). 

¶ Identify some ways Muslims mark Ramadan and 
celebrate Eid-ul-Fitr and how this might make 
them feel (B1). 

Exceeding: 

¶ Make links between what the Holy vǳǊΩŀƴ ǎŀȅǎ 
and how Muslims behave (A2). 

¶ Ask some questions about God that are hard to 
answer and offer some ideas of their own (C1). 

¶ Share stories that help to show how Muslims think of God (Allah) and how 
following God shows them ways to behave e.g. ΨMuhammad and the catΩ, Ψ¢he 
story of the two brothersΩ, Ψ¢he crying camelΩΦ 

¶ Look at calligraphy and listen to nasheeds that express ideas about God and the 
Prophet Muhammad e.g. calligraphy showing some of the 99 names of Allah; I 
am a Muslim by Zain Bhikha; share the words of the Shahadah, listen to the Call 
to Prayer. 

¶ Give children a way to respond to their own big questions e.g writing a class big 
ǉǳŜǎǘƛƻƴǎ ǇƻŜƳ ƻǊ ŀ Ψ²ƘŜǊŜ ƛǎ DƻŘΚΩ ǇƻŜƳ. 

¶ Describe one of the beliefs that Muslims hold about God e.g. tawhid. 

¶ Share the story of the revelation of the Holy vǳǊΩŀƴ ς how the Angel Jibril 
revealed it to Prophet Muhammad on Mount Hira; how Muslims learn Arabic to 
be able to read and remember it; some ǘŜŀŎƘƛƴƎǎ ŦǊƻƳ ǘƘŜ Iƻƭȅ vǳǊΩŀƴ.  

¶ Talk to Muslims about what they believe about God. 

¶ Explore what the concept of God means for the children themselves. 

¶ Identify the objects that are most precious to them. Why are they precious? 
How does it show? 

¶ Identify objects that are significant to Muslims; if possible, see them being used 
ōȅ ŀ ōŜƭƛŜǾŜǊΣ ŜΦƎΦ ǇǊŀȅŜǊ ōŜŀŘǎΣ ǇǊŀȅŜǊ ƳŀǘΣ vǳǊΩŀƴ ŀƴŘ ǎǘŀƴŘΣ ŎƻƳǇŀǎǎΣ 
headscarf. Why are these important? 

¶ Share the experiences of a Muslim during the fast of Ramadan and the 
celebrating of Eid-ul-Fitr. Why do Muslims celebrate?  

 
  



38 
  

 Herefordshire Agreed Syllabus for RE, 2015ς2020                                © RE Today Services 2015 

 

Key Question: 1.3 Who is Jewish and what do they believe? 
 The principal aim of RE is to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, so that they can 
develop the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as develop responses of their own. 

Strand / Questions/ 
Religions 

Learning outcomes (intended to enable pupils to achieve 

end of key stage outcomes) : 
Suggested content for learning: 
Teachers can select content from these examples, and add more of their own. 

Strand: Believing 
 
Recommended Y2 
 
Questions in this thread: 

1.1 Who is a Christian and 
what do they believe? 
1.2 Who is a Muslim and what 
do they believe? 
L2.1 What do different people 
believe about God? 
U2.1 Why do some people 
believe God exists? 
3.1 Do we need to prove 
DƻŘΩǎ ŜȄƛǎǘŜƴŎŜΚ 
 
Religions and worldviews: 
Jewish people   

Teachers will enable pupils to be able to achieve some 
of these outcomes, as appropriate to their age and 
stage: 
Emerging: 

¶ Talk about the fact that Jewish people believe in 
God (A1). 

¶ Recognise that some Jewish people remember 
God in different ways (e.g. mezuzah, on Shabbat) 
(A3). 

Expected: 

¶ Talk about how the mezuzah in the home reminds 
Jewish people about God (A3). 

¶ Talk about how Shabbat is a special day of the 
week for Jewish people, and give some examples 
of what they might do to celebrate Shabbat (B1). 

¶ Re-tell a story that shows what Jewish people at 
the festivals of Sukkot, Chanukah or Pesach might 
think about God, suggesting what it means (A2). 

¶ Ask some questions about believing in God and 
offer some ideas of their own (C1). 

Exceeding:  

¶ Make links between some Jewish teachings and 
how Jewish people live (A2). 

¶ Express their own ideas about the value of times 
of reflection, thanksgiving, praise and 
remembrance, in the light of their learning about 
why Jewish people choose to celebrate in these 
ways (C1). 

¶ Discuss what precious items they have in their home. Why are they important? 

¶ Experience celebrating in the classroom, with music, food or fun, and talk about 
how special times can make people happy and thoughtful. 

¶ Talk about remembering what really matters: how do people make a special 
time to remember? 

¶ Introduce Jewish beliefs about God (some Jewish people write G-d, because 
they do not want the name of God to be erased or defaced) ς as expressed in 
the Shema i.e. God is one, creator and cares for all people.  

¶ Look at a Mezuzah, how it is used and how it has the words of the Shema 
inside. Why do Jews have this in their home? What words would they like to 
have displayed in their home? 

¶ Find out what Jewish people do in the home on Shabbat, including preparation 
for Shabbat, candles, blessing the children, wine, challah bread, family meal, 
rest. Explore how some Jewish peoplŜ Ŏŀƭƭ ƛǘ ǘƘŜ ΨŘŀȅ ƻŦ ŘŜƭƛƎƘǘΩΣ ŀƴŘ ŎŜƭŜōǊŀǘŜ 
DƻŘΩǎ ŎǊŜŀǘƛƻƴ όDƻŘ ǊŜǎǘŜŘ ƻƴ ǘƘŜ seventh day). What is really good about 
having times of rest when life is busy? When do pupils have times of rest and 
for family in their home? 

¶ Consider the importance and value of celebration and remembrance in 
ŎƘƛƭŘǊŜƴΩǎ ƻǿƴ ƭƛǾŜǎΤ ƭŜŀǊƴ ŀōƻǳǘ ǘƘŜ ŦŜǎǘƛǾŀƭ ƻŦ {ǳƪƪƻǘƘΣ Chanukah or Pesach 
(Passover), the stories and meanings associated with them; find out about the 
menorah (7 branched candlestick) and how the 9-branched Chanukiah links to 
the story of Chanukah. 

¶ Use play, artefacts, photographs and storytelling to explore questions about 
Jewish life for themselves. 
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Key Question: 1.4 What can we learn from sacred books? 
 The principal aim of RE is to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, so that they can 
develop the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as develop responses of their own. 

Strand / Questions/ 
Religions 

Learning outcomes (intended to enable pupils to achieve 

end of key stage outcomes): 
Suggested content for learning: 
Teachers can select content from these examples, and add more of their own. 

Strand: Believing 
 
Recommended Y2 
 
Questions in this thread: 

F1: Which stories are special 
and why? 
L2.2 Why is the Bible so 
important for Christians 
today? 
3.2 Does living biblically mean 
obeying the whole Bible? 
 
Religions and worldviews: 
Christians, Muslims, Jewish 
people 

Teachers will enable pupils to be able to achieve some 
of these outcomes, as appropriate to their age and 
stage: 
Emerging: 

¶ Talk about some of the stories that are used in 
religion and why people still read them (A2). 

¶ Recognise some ways in which Christians, Muslims 
and Jewish people treat their sacred books (B3). 

Expected: 

¶ Recognise that sacred texts contain stories which 
are special to many people and should be treated 
with respect (B3).  

¶ Re-tell stories from the Christian Bible and stories 
from another faith; suggest the meaning of these 
stories (A2). 

¶ Ask and suggest answers to questions arising from 
stories Jesus told and from another religion (C1). 

¶ Talk about issues of good and bad, right and wrong 
arising from the stories (C3). 

Exceeding: 

¶ Suggest their own ideas about stories from sacred 
texts and give reasons for their significance (C1).  

¶ Make links between the messages within sacred 
texts and the way people live (A2).  

 

¶ Explore what a story is and why we like them; are there different types of 
story? Introduce a parable as a story with a deeper meaning. Talk about how 
some books are more than special ς they are sacred or holy, meaning that 
people believe that they are from God. 

¶ Introduce the Bible as a sacred text for Christians. 

¶ Introduce a sacred text for Muslims ς Holy vǳǊΩŀƴΣ and/or Jewish people ς 

Tenakh.  

¶ Investigate how these books are used and treated ς Torah (part of Tenakh): 
often read from scrolls in the synagogue, beautifully written in Hebrew; Bible 
translated into lots of different versions to make accessible to all ages; Holy 
vǳǊΩŀƴ ƪŜǇǘ ƛƴ ƛǘǎ ƻǊƛƎƛƴŀƭ !ǊŀōƛŎΣ ŀǎ aǳǎƭƛƳǎ ōŜƭƛŜǾŜ ǘƘŀǘ ƛǎ Ƙƻǿ ƛǘ ǿŀǎ ǊŜǾŜŀƭŜŘ 
to Prophet Muhammad. 

¶ Read, act out and illustrate some stories Jesus told about what God is like (e.g. 
ΨThe lost sheep/Lost coinΩ Luke 15) and how to treat each other (e.g. Ψ¢ƘŜ Ǝood 
SamaritanΩ Luke 10). 

¶ Explore stories from Jewish sacred text, the Tenakh, which teach about God 

looking after his people e.g. ΨJoseph and his brothersΩ (Genesis 37, 39ς48); the 

story of Moses (book of Exodus); Ψ¢ƘŜ Ŏall of SamuelΩ (1 Samuel 3); ΨDavid and 
GoliathΩ (1 Samuel 17); Jonah (Book of Jonah). 

¶ Explore stories about Prophet Muhammad (e.g. ΨMuhammad and the hungry 
strangerΩ, Ψ¢he thirsty camelΩ, Ψ¢he sleeping catΩ, ΨMuhammad and BilalΩ, 
ΨMuhammad and the rebuilding of the YŀΩŀōŀΩ). 

¶ Share an example of a story that occurs in more than one sacred text e.g. the 
story of Noah, which is sacred to Muslims, Jews and Christians.   
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Key Question: 1.5 What makes some places sacred? 
 The principal aim of RE is to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, so that they can 
develop the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as develop responses of their own. 

Strand / Questions/ 
Religions 

Learning outcomes (intended to enable pupils to 

achieve end of key stage outcomes) : 
Suggested content for learning: 
Teachers can select content from these examples, and add more of their own 

Strand: Expressing 
 
Recommended Y1 
 
Questions in this thread: 

F3 Which places are special 
and why? 
L2.4 Why do people pray? 
U2.4 If God is everywhere, 
why go to a place of worship? 
3.6 Should religious buildings 
be sold to feed the starving? 
 
Religions and worldviews: 
Christians, Muslims and/or 
Jewish people   

Teachers will enable pupils to be able to achieve some 
of these outcomes, as appropriate to their age and 
stage: 
Emerging: 

¶ Recognise that there are special places where 
people go to worship, and talk about what 
people do there (A1). 

¶ Identify at least three objects used in worship in 
two religions (A3). 

Expected: 

¶ Identify special objects and symbols found in a 
place where people worship and be able to say 
something about what they mean and how they 
are used (A3). 

¶ Talk about ways in which stories, objects, 
symbols and actions used in churches, mosques 
and/or synagogues show what people believe 
(B2). 

¶ Describe some of the ways in which people use 
music in worship, and talk about how different 
kinds of music makes them feel (C1). 

¶ Ask good questions during a school visit about 
what happens in a church, synagogue or mosque 
(B1). 

Exceeding: 

¶ Suggest meanings to religious songs, responding 
sensitively to ideas about thanking and praising 
(A2). 

¶ Show that they have begun to be aware that 
some people regularly worship God in different 
ways and in different places (B3). 

¶ ¢ŀƭƪ ŀōƻǳǘ Ƙƻǿ ǘƘŜ ǿƻǊŘǎ ΨǎŀŎǊŜŘΩ ŀƴŘ ΨƘƻƭȅΩ ŀǊŜ ǳǎŜŘΤ ǿƘŀǘ ƳŀƪŜǎ ǎƻƳŜ ǇƭŀŎŜǎ 
and things special, sacred or holy; consider what things and places are special to 
pupils and their families, and why; do they have things that are holy and sacred? 

¶ ¢ŀƭƪ ŀōƻǳǘ ǿƘȅ ƛǘ ƛǎ ƛƳǇƻǊǘŀƴǘ ǘƻ ǎƘƻǿ ǊŜǎǇŜŎǘ ŦƻǊ ƻǘƘŜǊ ǇŜƻǇƭŜΩǎ ǇǊŜŎƛƻǳǎ ƻǊ 
sacred belongings (including the importance of having clean hands or dressing in 
certain ways). 

¶ Explore the main features of places of worship in Christianity and at least one 
other religion, ideally by visiting some places of worship.  

¶ Find out how the place of worship is used and talk to some Christians, Muslims 
and/or Jewish people about how and why it is important in their lives.  

¶ Notice some similarities and differences between places of worship and how they 
are used. 

¶ Explore the meanings of signs, symbols, artefacts and actions and how they help 
in worship e.g. 

o church: altar, cross, crucifix, font, lectern, candles and the symbol of 
light; plus specific features from different denominations as appropriate: 
icons, stations of the cross; baptismal pool; pulpit 

o synagogue: ark, Ner Tamid, Torah scroll, tzitzit (tassels), tefillin, tallit 
(prayer shawl) and kippah (skullcap), hanukkiah, bimah 

o mosque/masjid: wudu; calligraphy, prayer mat, prayer beads, minbar, 
mihrab, muezzin. 

¶ Explore how religious believers sometimes use music to help them in worship e.g. 
Christians singing traditional hymns with an organ or using contemporary songs 
and instruments to praise God, thank God, say sorry, to prepare for prayer etc; 
ŎƘƛƭŘǊŜƴΩǎ ǎƻƴƎǎ ǘƻ ƘŜƭǇ ƭŜŀǊƴ ǎǘƻǊƛŜǎΤ ǘƻ ŎŜƭŜōǊŀǘŜ ŀǘ ŀ ǿŜŘŘƛƴƎΦ  
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Key Question: 1.6 How and why do we celebrate special and sacred times? 
 The principal aim of RE is to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, so that they can 
develop the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as develop responses of their own. 

Strand / Questions/ 
Religions 

Learning outcomes (intended to enable pupils to achieve 

end of key stage outcomes) : 
Suggested content for learning: 
Teachers can select content from these examples, and add more of their own 

Strand: Expressing 
 
Recommended Y1 & Y2 
 
Questions in this thread: 

F4 Which times are special 
and why? 
L2.5 Why are festivals 
important to religious 
communities? 
U2.5 Is it better to express 
your beliefs in arts and 
architecture or in charity and 
generosity?  
3.7 How can people express 
the spiritual through the arts? 
  
Religions and worldviews: 
Christians, Jewish people 
and/or Muslims 
 
 
 
 
 
 
 
 
 
 

Teachers will enable pupils to be able to achieve some of 
these outcomes, as appropriate to their age and stage: 
Emerging: 

¶ Identify a special time they celebrate and explain 
simply what celebration means (A1). 

¶ Talk about ways in which Jesus was a special person 
who Christians believe is the Son of God (A2). 

Expected: 

¶ Identify some ways Christians celebrate 
Christmas/Easter/Harvest/Pentecost and some 
ways a festival is celebrated in another religion (A1). 

¶ Re-tell stories connected with Christmas/ 
Easter/Harvest/Pentecost and a festival in another 
religion and say why these are important to 
believers (A2). 

¶ Ask questions and suggest answers about stories to 
do with Christian festivals and a story from a festival 
in another religion (B1). 

¶ Collect examples of what people do, give, sing, 
remember or think about at the religious 
celebrations studied, and say why they matter to 
believers (C1). 

Exceeding: 

¶ Suggest meanings for some symbols and actions 
used in religious celebrations, including 
Easter/Christmas, Chanukah and/or Eid-ul-Fitr (A3). 

¶ Identify some similarities and differences between 
the celebrations studied (B3). 

¶ Consider the importance and value of celebration and remembrance in 
ŎƘƛƭŘǊŜƴΩǎ ƻǿƴ ƭƛǾŜǎ. 

¶ Learn about festivals in Christianity, including Christmas, Easter, Harvest and 
Pentecost in Christianity: the stories and meanings associated with them. 

¶ For example, from Easter: 
o Explore stories of Jesus in Holy Week such as riding into Jerusalem 

on a donkey, turning over tables in the temple, ǿŀǎƘƛƴƎ Ƙƛǎ ŦǊƛŜƴŘǎΩ 
feet, being arrested, being deserted, crucifixion, resurrection on 
Sunday morning. 

o Explore feelings of Jesus and disciples. 
o Explore how these are shown in the ways Christians celebrate Easter 

today e.g. Palm Sunday processions; washing feet; sorrow of Good 
Friday; darkness on Saturday services; light and joy of Easter day etc. 

¶ Learn about the significance of festivals to the Jewish way of life and what 
they mean, e.g. Shabbat (Genesis 1; God as creator), Pesach (Moses and the 
Exodus; freedom), Chanukah (hope and dedication), Sukkot (reliance on God). 

¶ Explore the meaning and significance of Jewish rituals and practices during 
each festival. 

¶ Learn about how Muslims celebrate Eid-ul-Fitr as the completion of a month 
of fasting (Ramadan). Find out what happens in a Muslim household at Eid-ul-
Fitr. 

¶ Talk about what the stories and events means for the children themselves. 

¶ Compare the importance of the symbol of light within different festivals, e.g. 
Christmas, Chanukah; how believers express beliefs through this symbol, and 
how light can mean different things to believers in different communities. 
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Key Question: 1.7 What does it mean to belong to a faith community? 
 The principal aim of RE is to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, so that they can 
develop the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as develop responses of their own. 

Strand / Questions/ 
Religions 

Learning outcomes (intended to enable pupils to achieve 

end of key stage outcomes) : 
Suggested content for learning: 
Teachers can select content from these examples, and add more of their own 

Strand: Living 
 
Recommended Y1 
 
Questions in this thread: 

F5 Where do we belong? 
L2.7 What does it mean to be 
a Christian in Britain today? 
L2.8 What does it mean to be 
a Hindu in Britain today? 
U2.6 What does it mean to be 
a Muslim in Britain today? 
3.8 What is good and what is 
challenging about being a 
teenage Sikh or Buddhist or 
Muslim in Britain today? 
 
Religions and worldviews: 
Christians, Muslims and/or 
Jewish people  
  

Teachers will enable pupils to be able to achieve some 
of these outcomes, as appropriate to their age and 
stage: 
Emerging: 

¶ Talk about what is special and of value about 
belonging to a group that is important to them 
(B2). 

¶ Show an awareness that some people belong to 
different religions (B1). 

Expected: 

¶ Recognise and name some symbols of belonging 
from their own experience, for Christians and at 
least one other religion, suggesting what these 
might mean and why they matter to believers 
(A3). 

¶ Give an account of what happens at a traditional 
Christian infant baptism /dedication and suggest 
what the actions and symbols mean (A1). 

¶ Identify two ways people show they belong to 
each other when they get married (A1). 

¶ Respond to examples of co-operation between 
different people (C2) 

Exceeding: 

¶ Give examples of ways in which believers express 
their identity and belonging within faith 
communities, responding sensitively to differences 
(B2). 

¶ Identify some similarities and differences between 
the ceremonies studied (B3). 

¶ Talk about stories of people who belong to groups; groups to which children 
belong, including their families and school, what they enjoy about them and 
why they are important to them. 

¶ CƛƴŘ ƻǳǘ ŀōƻǳǘ ǎƻƳŜ ǎȅƳōƻƭǎ ƻŦ ΨōŜƭƻƴƎƛƴƎΩ ǳǎŜŘ ƛƴ /ƘǊƛǎǘƛŀƴƛǘȅ ŀƴŘ ŀǘ ƭŜŀǎǘ ƻƴŜ 
other religion, and what they mean (Christianity e.g. baptismal candles, 
christening clothes, crosses as badges or necklaces, fish/ICHTHUS badges, What 
²ƻǳƭŘ WŜǎǳǎ 5ƻ ōǊŀŎŜƭŜǘǎ ²²W5ύΤ ǎȅƳōƻƭǎ ƻŦ ōŜƭƻƴƎƛƴƎ ƛƴ ŎƘƛƭŘǊŜƴΩǎ ƻǿƴ ƭƛǾŜǎ 
and experience. 

¶ Explore the idea that everyone is valuable and how Christians show this 
through infant baptism and dedication, finding out what the actions and 
symbols mean. 

¶ Compare this with a welcoming ceremony from another religion e.g. Judaism: 
Brit Milah; Islam: Aqiqah.   

¶ Find out how people can show they belong with another person, for example, 
through the promises made in a wedding ceremony, through symbols (e.g. 
rings, gifts; standing under the chuppah in Jewish weddings). Listen to some 
music used at Christian weddings. Find out about what the words mean in 
promises, hymns and prayers at a wedding.  

¶ Compare the promises made in a Christian wedding with the Jewish ketubah 
(wedding contract). 

¶ Talk to some Christians, and members of another religion, about what is good 
about being in a community, and what kinds of things they do when they meet 
in groups for worship and community activities. 

¶ Explore the idea that different people belong to different religions, and that 
some people are not part of religious communities.  

¶ Find out about times when people from different religions work together, e.g. 
in charity work or to remember special events. Examples might include 
Christian Aid and Islamic Relief or Remembrance on 11th November. 
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Key Question: 1.8 How should we care for others and the world, and why does it matter? 
 The principal aim of RE is to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, so that they can 
develop the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as develop responses of their own. 

Strand / Questions/ 
Religions 

Learning outcomes (intended to enable pupils to 

achieve end of key stage outcomes) : 
Suggested content for learning: 
Teachers can select content from these examples, and add more of their own. 

Strand: Living 
 

Recommended Y1 or Y2 
 

Questions in this thread: 
F6. What is special about 
our world? 
L2.9 What can we learn 
from religions about 
deciding what is right 
and wrong? 
U2.7 What matters most 
to Christians and 
Humanists? 
U2.8 What difference 
does it make to believe 
ƛƴΧΚ 
3.10 Does religion help 
people to be good? 
3.11 What difference 
does it make to believe 
ƛƴΧΚ 
3.12 Is religion a power 
for peace or a cause of 
conflict in the world 
today? 
 
Religions and 
worldviews: 
Christians and Jewish 
people 
 

Teachers will enable pupils to achieve some of these 
outcomes, as appropriate to their age and stage: 
Emerging: 

¶ Talk about how religions teach that people are 
valuable, giving simple examples (B1). 

¶ Recognise that some people believe God 
created the world and so we should look after 
it (A2). 

Expected: 

¶ Re-tell Bible stories and stories from another 
faith about caring for others and the world 
(A2). 

¶ Identify ways that some people make a 
response to God by caring for others and the 
world (B1).  

¶ Talk about issues of good and bad, right and 
wrong arising from the stories (C3). 

¶ Talk about some texts from different religions 
ǘƘŀǘ ǇǊƻƳƻǘŜ ǘƘŜ ΨDƻƭŘŜƴ wǳƭŜΩΣ ŀƴŘ ǘƘƛƴƪ 
about what would happen if people followed 
this idea more (C2) 

¶ Use creative ways to express their own ideas 
about the creation story and what it says 
about what God is like (C1). 

Exceeding: 

¶ Give examples of ways in which believers put 
their beliefs about others and the world into 
action, making links with religious stories (B1). 

¶ Answer the title question thoughtfully, in the 
light of their learning in this unit (C1). 

¶ Introduce the idea that each person is unique and important, using e.g. Christian teachings that 
God values everyone (Matthew 6.26); Jesus blesses the children (Matthew 19, Mark 10, Luke 
муύΤ tǎŀƭƳ у ό5ŀǾƛŘ ǇǊŀƛǎŜǎ DƻŘΩǎ ŎǊŜŀǘƛƻƴ ŀƴŘ Ƙƻǿ ŜŀŎƘ ǇŜǊǎƻƴ ƛǎ ǎǇŜŎƛŀƭ ƛƴ ƛǘύ. 

¶ Talk about the benefits and responsibilities of friendship and the ways in which people care for 
others. Explore stories from the Bible about friendship and care for others and how these show 

ideas of good and bad, right and wrong, e.g. WŜǎǳǎΩ ǎǇŜŎƛŀƭ ŦǊƛŜƴŘǎ ό[ǳƪŜ р ǾΦмς11), four friends 

take the paralysed man to Jesus (Luke 5 v 17ς26), Ψ¢ƘŜ Ǝood SamaritanΩ (Luke 10: 25ς37).  

¶ Consider the idea that we all have special gifts we can use to benefit others. 

¶ Learn that some religions believe that serving others and supporting the poor are important 
parts of being a religious believer e.g. Zakat, alms giving, in Islam; tzedekah (charity) in Judaism. 

¶ Read stories about how some people have been inspired to care for people because of their 
religious beliefs e.g. Mother Teresa, Dr Barnardo, Sister Frances Dominica; people known in the 
local area. 

¶ Having studied the teachings of one religion on caring, work together as a group to create an 

ŜǾŜƴǘ ŜΦƎΦ ŀ Ψ¢Ƙŀƴƪ ȅƻǳΩ ǘŜŀ ǇŀǊǘȅ ŦƻǊ ǎƻƳŜ ǎŎƘƻƻƭ ƘŜƭǇŜǊǎ ς make cakes and thank-you cards, 

write invitations and provide cake and drink, or organise a small fund-raising event and donate 
the money to a local charity. 

¶ Look ŎŀǊŜŦǳƭƭȅ ŀǘ ǎƻƳŜ ǘŜȄǘǎ ŦǊƻƳ ŘƛŦŦŜǊŜƴǘ ǊŜƭƛƎƛƻǳǎ ǎŎǊƛǇǘǳǊŜǎ ŀōƻǳǘ ǘƘŜ ΨDƻƭŘŜƴ wǳƭŜΩ ŀƴŘ ǎŜŜ 
if the children can suggest times when it has been followed and times when it has not been 
followed. Talk about how the golden rule can make life better for everyone. Make cartoons to 
show their ideas. 

¶ Explore the creation account in Genesis 1 in varied and creative ways, to find out what it tells 
Jewish and Christian believers about what God is like, and what these stories tell believers 
about God and creation (e.g. that God is great, creative, and concerned with creation; that 
creation is important, that humans are important within it).  

¶ Explore the account in Genesis 2. Talk about ways in which religious believers might treat the 
world, making connections with the Genesis account (e.g. humans are important but have a 
ǊƻƭŜ ŀǎ DƻŘΩǎ ǊŜǇǊŜǎŜƴǘŀǘƛǾŜǎ ƻƴ DƻŘΩǎ ŎǊŜŀǘƛƻƴΣ ǘƻ ŎŀǊŜ ŦƻǊ ƛǘΣ ŀǎ ŀ ƎŀǊŘŜƴŜǊ ǘŜƴŘǎ ŀ ƎŀǊŘŜƴύΦ 
Investigate ways that people can look after the world and think of good reasons they this is 
important. Make links with the Jewish idea of tikkun olam (repairing the world) and ¢ǳ .ΩǎƘŜǾŀǘ 
(new year for trees). 
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C4 RE in KS2: Programme of Study and planning steps 
  

 
Harry, age 9.  The Last Supper: ά¢ƘŜ [ŀǎǘ ǎǳǇǇŜǊ ǿŀǎ ƘŀǇǇȅ ŜǾŜƴ ǘƘƻǳƎƘ ƛǘ ǿŀǎ ǘƘŜ ƭŀǎǘ 
ǎǳǇǇŜǊΦ L ƘŀǾŜ ŘƻƴŜ ǘƘŜ ŘŀǊƪƴŜǎǎ ŎƭƻǎƛƴƎ ƛƴΦέ   © NATRE/Spirited Arts 
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C4 RE in KS2: Programme of Study 
What do pupils get out of RE at this key stage? 
Pupils should extend their knowledge and understanding of religions and worldviews, recognising their 
local, national and global contexts. They should be introduced to an extended range of sources and subject 
specific vocabulary. They should be encouraged to be curious and to ask increasingly challenging questions 
about religion, belief, values and human life. Pupils should learn to express their own ideas in response to 
the material they engage with, identifying relevant information, selecting examples and giving reasons to 
support their ideas and views. 

Aims:  
The principal aim of RE is to engage pupils in systematic enquiry into significant human questions which 
religion and worldviews address, so that they can develop the understanding and skills needed to 
appreciate and appraise varied responses to these questions, as well as develop responses of their own.  

 
w9 ǘŜŀŎƘƛƴƎ ŀƴŘ ƭŜŀǊƴƛƴƎ ǎƘƻǳƭŘ ŜƴŀōƭŜ ǇǳǇƛƭǎ ǘƻΧ 
A. Know about and 
understand a range of 
religions and worldviews. 

B. Express ideas and insights 
about the nature, significance 
and impact of religions and 
worldviews. 

C. Gain and deploy the skills 
needed to engage seriously 
with religions and 
worldviews. 

 

End of key stage outcomes 
RE should enable pupils to: 
A1. Describe and make 
connections between different 
features of the religions and 
worldviews they study, 
discovering more about 
celebrations, worship, 
pilgrimages and the rituals which 
mark important points in life, in 
order to reflect on their 
significance. 

B1. Observe and understand 
varied examples of religions and 
worldviews so that they can 
explain, with reasons, their 
meanings and significance to 
individuals and communities. 
 

C1. Discuss and present 
thoughtfully their own and 
ƻǘƘŜǊǎΩ ǾƛŜǿǎ ƻƴ ŎƘŀƭƭŜƴƎƛƴƎ 
questions about belonging, 
meaning, purpose and truth, 
applying ideas of their own in 
different forms including (e.g.) 
reasoning, music, art and poetry. 
 

A2. Describe and understand 
links between stories and other 
aspects of the communities they 
are investigating, responding 
thoughtfully to a range of 
sources of wisdom and to beliefs 
and teachings that arise from 
them in different communities. 

B2. Understand the challenges of 
commitment to a community of 
faith or belief, suggesting why 
belonging to a community may 
be valuable, both in the diverse 
communities being studied and 
in their own lives. 

 

C2. Consider and apply ideas 
about ways in which diverse 
communities can live together 
for the wellbeing of all, 
responding thoughtfully to ideas 
about community, values and 
respect. 
 

A3. Explore and describe a range 
of beliefs, symbols and actions so 
that they can understand 
different ways of life and ways of 
expressing meaning. 
 

B3. Observe and consider 
different dimensions of religion, 
so that they can explore and 
show understanding of 
similarities and differences 
within and between different 
religions and worldviews. 

C3. Discuss and apply their own 
ŀƴŘ ƻǘƘŜǊǎΩ ƛŘŜŀǎ ŀōƻǳǘ ŜǘƘƛŎŀƭ 
questions, including ideas about 
what is right and wrong and what 
is just and fair, and express their 
own ideas clearly in response. 
 

 
These general outcomes are related to specific content within the key question outlines/units of study on 
pp.50-67. 
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Religions and worldviews  

During the key stage, pupils should be taught knowledge, skills and understanding through learning about 
Christians, Muslims, Hindus and Jewish people. Pupils may also encounter other religions and worldviews 
in thematic units. 

Key questions (recommended year groups in brackets) 

Believing 
(Religious beliefs, teachings, sources; questions about meaning, purpose and truth) 

L2.1 What do different people believe about God?  
Christians, Hindus and/or Muslims    (Y3) 

U2.1 Why do some people think God exists?  
Christians and non-religious (e.g. Humanists)   (Y5) 

L2.2 Why is the Bible so important for Christians 
today?                                                     (Y3) 

 

L2.3 Why is Jesus inspiring to some people?     (Y4) 
U2.2 What would Jesus do? (Can we live by the 
values of Jesus in the twenty-first century?)  (Y5) 

 
U2.3 What do religions say to us when life gets 
hard? Christians, Hindus and non-religious (e.g. 
Humanists)   (Y6) 

Expressing 
(Religious and spiritual forms of expression; questions about identity and diversity) 

L2.4 Why do people pray?  
Christians, Hindus and/or Muslims    (Y3) 

U2.4 If God is everywhere, why go to a place of 
worship? Christians, Hindus and/or Jewish people   
(Y5) 

L2.5 Why are festivals important to religious 
communities?  Christians, Hindus and/or Muslims 
and/or Jewish people                   (Y3 & Y4)  

U2.5 Is it better to express your beliefs in arts and 
architecture or in charity and generosity? 
Christians, Muslims and non-religious (e.g. 
Humanists)   (Y6) 

L2.6 Why do some people think that life is like a 
journey and what significant experiences mark this?  
Christians, Hindus and/or Jewish people and non-
religious responses (e.g. Humanist)       (Y4) 

Living 
(Religious practices and ways of living; questions about values and commitments) 

L2.7 What does it mean to be a Christian in Britain 
today?      (Y3) U2.6 What does it mean to be a Muslim in Britain 

today? (Y5)   L2.8 What does it mean to be a Hindu in Britain 
today?      (Y4) 

L2.9 What can we learn from religions about 
deciding what is right and wrong?  
Christians, Jewish people and non-religious 
responses (e.g. Humanist)       (Y4) 

U2.7 What matters most to Christians and 
Humanists?  (Y6) 

 

U2.8 What difference does it make to believe in 
ahimsa (harmlessness), grace and/or Ummah 
(community)?   
Christians, Hindus and/or Muslims (Y6) 

 
It is recommended that schools choose a minimum of THREE questions per year, taking at least one from 
each strand of Believing, Expressing and Living. 
 
Notes: 
The key questions are designed to enable children to achieve the end of key stage outcomes above. Schools 
may plan other units but should ensure that they support pupils in achieving the end of key stage 
outcomes. If planning other units, schools should also ensure that there is breadth and balance across the 
RE curriculum by addressing each of the three strands (Believing, Expressing, Living) across the key stage.  
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Planning steps 
 
Teachers should have the principal aim of RE at the forefront of their minds as they plan their RE. 
 
The principal aim of RE is to engage pupils in systematic enquiry into significant human questions which 
religion and worldviews address, so that they can develop the understanding and skills needed to 
appreciate and appraise varied responses to these questions, as well as develop responses of their own.  
 
Their own pupil-friendly version will be important here too (see p.6) 
 

Step 1: Key question ¶ Select a key question from p.47. 

¶ Make sure that you can explain where this unit/question fits into key 
stage planning e.g. how it builds on previous learning in RE; what 
other subject areas it links to, if appropriate. 

Step 2: Select 
learning outcomes 

¶ Use the learning outcomes from column 2 of key question 
outlines/units of study on pp.50-67.    

¶ Select learning outcomes appropriate for the age and ability of your 
pupils.  

¶ Being clear about these outcomes will help you to decide what and 
how to teach. 

Step 3: Select 
specific content 

¶ Look at the suggested content for your key question, from column 3 in 
the key question outlines/units of study.   

¶ Select the best content (from here, or additional information from 
elsewhere) to help you to teach in an engaging way so that pupils 
achieve the learning outcomes. 

Step 4:  
Assessment: write 
specific pupil 
outcomes 

¶ Turn the learning outcomes into pupil-ŦǊƛŜƴŘƭȅ ΨL ŎŀƴΩ ƻǊ Ψ¸ƻǳ ŎŀƴΩ 
statements.   

¶ Make the learning outcomes specific to the content you are teaching, 
to help you know just what it is that you want pupils to be able to 
understand and do as a result of their learning.  

¶ ¢ƘŜǎŜ ΨL Ŏŀƴ/You canΩ ǎǘŀǘŜƳŜƴǘǎ ǿƛƭƭ ƘŜƭǇ ȅƻǳ ǘƻ ƛƴǘŜƎǊŀǘŜ ŀǎǎŜǎǎƳŜƴǘ 
for learning within your teaching, so that there is no need to do a 
separate end of unit assessment.  

Step 5: Develop 
teaching and 
learning activities 

¶ Develop active learning opportunities and investigations, using some 
engaging stimuli, to enable pupils to achieve the outcomes.  

¶ 5ƻƴΩǘ ŦƻǊƎŜǘ ǘƘŜ ǎƪƛƭƭǎ ȅƻǳ ǿŀƴǘ ǇǳǇƛƭǎ ǘƻ ŘŜǾŜƭƻǇΣ ŀǎ ǿŜƭƭ ŀǎ ǘƘŜ 
content you want them to understand.  

¶ Make sure that the activities allow pupils to practise these skills as 
well as show their understanding.  
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Lower Key Stage 2 Units of Study  
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Key Question L2.1: What do different people believe about God? 
The principal aim of RE is to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, so that they can develop 
the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as develop responses of their own. 

Strand / Questions/ 
Religions 

Learning outcomes (intended to enable pupils to 

achieve end of key stage outcomes) : 
Suggested content for learning: 
Teachers can select content from these examples, and add more of their own. 

Strand: Believing 
 
Recommended Y3 
 

Questions in this thread: 
1.1-3 Who is Christian/ 

Muslim / Jewish and 
what do they believe? 

U2.1 Why do some people 
believe God exists? 

3.2 Do we need to prove 
DƻŘΩǎ ŜȄƛǎǘŜƴŎŜΚ 

 
Religions and worldviews 
Christians, Hindus or 
Muslims 

Teachers will enable pupils to be able to achieve 
some of these outcomes, as appropriate to their age 
and stage: 
Emerging: 

¶ Identify beliefs about God that are held by 
Christians, Hindus and/or Muslims (B1). 

¶ Retell and suggest the meanings of stories from 
sacred texts about people who encountered 
God (A1). 

Expected:  

¶ Describe some of the ways in which Christians 
Hindus and/or Muslims describe God (A1). 

¶ Ask questions and suggest some of their own 
responses to ideas about God (C1). 

¶ Suggest why having a faith or belief in 
something can be hard (B2). 

¶ Identify how and say why it makes a difference 
ƛƴ ǇŜƻǇƭŜΩǎ ƭƛǾŜǎ ǘƻ ōŜƭƛŜǾŜ ƛƴ DƻŘ ό.мύ. 

Exceeding:  

¶ Identify some similarities and differences 
between ideas about what God is like in 
different religions (B3). 

¶ Discuss and present their own ideas about why 
there are many ideas about God and express 
their own understanding of God through 
words, symbols and the arts (C1). 

 

¶ Talk about ways in which we exercise trust and faith in our everyday lives. 

¶ Find some examples of how we know about something we have not seen or 
experienced for ourselves. 

¶ What do people believe about God? Explore some of the ways in which religions name 
and describe the attributes of God ς with a particular focus on how Christians think of 
God as Trinity ς Father, Son and Holy Spirit; the 99 Names of Allah; or Hindu beliefs 
about the Trimurti ς Brahma (creator), Vishnu (preserver), Shiva (destroyer). 

¶ Study art (Christians), calligraphy (Muslims) and/or murtis (Hindus) used to represent 
ideas about God to find out what they say about God. 

¶ Explore how ideas about God are shown in stories/narratives: E.g. encounters which 
ƘŜƭǇ ōŜƭƛŜǾŜǊǎ ǘƻ ǳƴŘŜǊǎǘŀƴŘ DƻŘΩǎ ǊŜƭŀǘƛƻƴǎƘƛp with people e.g., Moses and the 
Burning Bush (Exodus 3.1ς15), Jonah (book of Jonah in the Old Testament); Baptism of 
Jesus (Mark 1.9ς11); Pentecost (Acts 2. 1ς21) and Paul's conversion (Acts 9. 1ς19);  
stories Jesus told which teach about God e.g. the parable of the Forgiving Father (Luke 
15.11ς32). 

¶ Hindu texts which describe the indescribable (e.g. extract some of the more concrete 
metaphors from Bhagavad Gita 7:8ς9 and 10:21ς41; [http://www.asitis.com/7/ ] or 
the poem Ψ²ƘƻΚΩ ōȅ {Ǌƛ !ǳǊƻōƛƴŘƻύ. 

¶ Explore stories which help Muslims understand the nature of God e.g. the story of the 
Night of Power ς ǘƘŜ ǊŜǾŜƭŀǘƛƻƴ ƻŦ ǘƘŜ vǳǊΩŀƴ ǘƻ aǳƘŀƳƳŀŘΣ ŀƴŘ ǘƘŜ ǎǘƻǊȅ ƻŦ 
aǳƘŀƳƳŀŘΩǎ ƴƛƎƘǘ ƧƻǳǊƴŜȅ ŀƴŘ ŀǎŎŜƴǎƛƻƴ. 

¶ Examine similarities and differences between these views of God. 

¶ Explore the influence believing in God has on the lives of believers. 

¶ Explore the fact that many people do not believe in God. 

¶ Reflect on ǇǳǇƛƭǎΩ own questions and ideas about God in light of their learning. 

¶ Express their own ideas about God through art, music, poetry or drama. 
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Key Question L2.2: Why is the Bible important for Christians today? 
The principal aim of RE is to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, so that they can develop 
the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as develop responses of their own. 

Strand / Questions/ 
Religions 

Learning outcomes (intended to enable pupils 

to achieve end of key stage outcomes) : 
Suggested content for learning: 
Teachers can select content from these examples, and add more of their own. 

Strand: Believing 

 
Recommended  Y3 
 
Questions in this thread: 

F1 Which stories are 
special and why? 
1.4 What can we learn 
from sacred books? 
3.2 Does living biblically 
mean obeying the whole 
Bible? 

 
Religious traditions and 
worldviews 
Christians 

Teachers will enable pupils to be able to 
achieve some of these outcomes, as 
appropriate to their age and stage: 
Emerging: 

¶ Recall and name some Bible stories that 
inspire Christians (A2). 

¶ Identify at least two ways Christians use 
the Bible in everyday life (B1). 

Expected: 

¶ Make connections between stories in the 
Bible and what Christians believe about 
creation, the Fall and salvation (A2). 

¶ Give examples of how and suggest 
reasons why Christians use the Bible 
today (B1). 

¶ Describe some ways Christians say God is 
like, with examples from the Bible, using 
different forms of expression (A1).  

¶ 5ƛǎŎǳǎǎ ǘƘŜƛǊ ƻǿƴ ŀƴŘ ƻǘƘŜǊǎΩ ƛŘŜŀǎ ŀōƻǳǘ 
why humans do bad things and how 
people try to put things right (C3). 

Exceeding: 

¶ Explain how the Bible uses different kinds 
of stories to tell a big story (A2). 

¶ Suggest why Christians believe that God 
needs to rescue/save human beings (B2). 

¶ Talk about sources of guidance and wisdom ƛƴ ǘƘŜƛǊ ƻǿƴ ŀƴŘ ƻǘƘŜǊǎΩ ƭƛǾŜǎ: who or what 
helps them to decide how to live? Introduce the Bible as a guide for Christians. 

¶ Give pupils a brief introduction to the Christian Bible ς Old and New Testaments, divided 
into books, chapters and verses; different types of writing (illustrate with two examples e.g. 
histories; laws; poems; prayers; biographies (Gospels); letters) (be clear that what Christians 
call the ΨhƭŘ ¢ŜǎǘŀƳŜƴǘΩ ƛǎ WŜǿƛǎƘ ǎŎǊƛǇǘǳǊŜ ǘƻƻύ. 

¶ Introduce pupils to the idea that for Christians, the Bible tells them about what God is like. 
Lǘ ŀƭǎƻ ǘŜƭƭǎ ŀ ΨōƛƎ ǎǘƻǊȅΩ ƻŦ DƻŘΩǎ ŘŜŀƭƛƴƎǎ ǿƛǘƘ ƘǳƳŀƴ ōŜƛƴƎǎΥ DƻŘ loves humans and 
created a wonderful world for people (creation); humans disobey God and go their own 
way όΨthe FŀƭƭΩ); God sends his Son, Jesus (incarnation) to save people ς to bring them back 
to God (salvation). This story explains why Christians think they need to say sorry to God, 
why they try to follow Jesus, and why they are grateful to God for sending Jesus. It shows 
why Christians think the Bible is still important because it tells them about how to live, and 
why they should follow God. 

¶ Creation: Read Genesis 1 (ǳǎŜ ŀ ƭƛǾŜƭȅ ŎƘƛƭŘǊŜƴΩǎ ǾŜǊǎƛƻƴ). Ask pupils to create 
dance/movement actions for each day, or art work to reflect the narrative; focus on what 
the narrative shows God is like ς powerful, creative, good etc. 

¶ Find out what good and bad things people sometimes do. Explore idea of temptation: what 
things are tempting? Why do we give in sometimes? Do we sometimes blame others? Tell 
the story of Adam and Eve giving in to temptation (Genesis 3 ς often called Ψthe FŀƭƭΩύΦ Does 
the way the people behave sound familiar? What lessons do pupils think Christians might 
learn from this story? Think about why Christians say people need to ask God to forgive 
them. 

¶ Explore creatively the Lost Coin, Sheep and Son stories (Luke 15) and how Christians 
interpret them as showing Ƙƻǿ ƳǳŎƘ DƻŘ ǿŀƴǘǎ ΨǎƛƴƴŜǊǎΩ ǘƻ ǘǳǊƴ ōŀŎƪ ǘƻ ƘƛƳΤ ask some 
Christians what they mean when they say Jesus saves or rescues them.  

¶ Look at some examples of how Christians use the Bible ς for everyday prayer and Bible 
reading (often using notes), in Bible study groups; read aloud in church, with people talking 
about the meaning. What are the good things and the difficult things people might find 
from trying to follow this book in day-to-day life? 
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Key Question L2.3: Why is Jesus inspiring to some people?  
The principal aim of RE is to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, so that they can develop 
the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as develop responses of their own. 

Strand / Questions/ 
Religions 

Learning outcomes (intended to enable pupils to 

achieve end of key stage outcomes) : 
Suggested content for learning: 
Teachers can select content from these examples, and add more of their own. 

Strand: Believing 

 
Recommended Y4 
 

Questions in this thread: 
F2 Which people are 
special and why? 
U2.2 What would Jesus 
do? Can we live by the 
values of Jesus in the 
twenty-first century? 
3.3 What is so radical 
about Jesus? 
 
Religions and worldviews 
Christians 
 
 
 
 
 
 

Teachers will enable pupils to be able to achieve 
some of these outcomes, as appropriate to their 
age and stage: 
Emerging: 

¶ Ask questions raised by the stories and life of 
Jesus and followers today, and give examples 
of how Christians are inspired by Jesus (B1).  

¶ Suggest some ideas about good ways to treat 
others, arising from their learning (C3). 

Expected: 

¶ MakŜ ŎƻƴƴŜŎǘƛƻƴǎ ōŜǘǿŜŜƴ ǎƻƳŜ ƻŦ WŜǎǳǎΩ 
teachings and the way Christians live today 
(A1). 

¶ Describe how Christians celebrate Holy Week 
and Easter Sunday (A1). 

¶ Identify the most important parts of Easter 
for Christians and say why they are important 
(B1). 

¶ Give simple definitions of some key Christian 
terms (e.g. gospel, incarnation, salvation) and 
illustrate them with events from Holy Week 
and Easter (A2). 

Exceeding: 

¶ Make connections between the Easter story 
of Jesus and ǘƘŜ ǿƛŘŜǊ ΨōƛƎ ǎǘƻǊȅΩ ƻŦ ǘƘŜ .ƛōƭŜ 
(creation, the Fall, incarnation, salvation) ς 
see unit L2.2), reflecting on why this inspires 
Christians (A1). 

¶ Present their own ideas about the most 
important attitudes and values to have today, 
making links with Christian values (C2).  

 

¶ Briefly explore what makes a person inspirational to others, identifying characteristics of 
a good role model. 

¶ Explore creatively some words and actions of Jesus which continue to inspire Christians 
today e.g parables of the kingdom of heaven (Matthew 13:1ς45; sower, mustard seed, 
pearl etc.); parables of forgiveness (good Samaritan, Luke 10:29ς37; two debtors, Luke 
7:36ς50; unforgiving servant, Matthew 18:21ς35); hot-seat characters, freeze-frame or 
act out stories; create artworks; ŎƻƭƭŜŎǘ ǇǳǇƛƭǎΩ ǉǳŜǎǘƛƻƴǎΣ ǘƘŜƴ find out how Christians 
interpret these by asking some.  

¶ Use the events of Holy Week and Easter to find out why Jesus is so important to 
Christians today; how are the events of Holy Week celebrated by Christians, e.g. Palm 
Sunday, waving palms; Maundy Thursday, washing feet; sorrow of Good Friday services; 
darkness in churches on Saturday; light and joy of Easter Day. 

¶ 9ȄǇƭƻǊŜ ǘƘŜ ǉǳŜǎǘƛƻƴΥ ǿƘȅ Řƻ /ƘǊƛǎǘƛŀƴǎ Ŏŀƭƭ DƻƻŘ CǊƛŘŀȅ ΨƎƻƻŘΩΚ LƴŎƭǳŘŜ ǘƘŜ ǘŜǊƳǎ 
incarnation (Jesus as God as a human being) and salvation (Christians believe that JesusΩ 
death and resurrection opens up a way for people to be forgiven and get close to God) 
(see Unit L2.2 for more on these terms).  

¶ CƛƴŘ ƻǳǘ ŀōƻǳǘ ǘƘŜ ƛƳǇŀŎǘ ǘƘŀǘ ōŜƭƛŜǾƛƴƎ ƛƴ WŜǎǳǎ Ŏŀƴ ƘŀǾŜ ƻƴ ŀ /ƘǊƛǎǘƛŀƴΩǎ ƭƛŦŜ ŀƴŘ Ƙƻǿ 
Jesus has inspired some examples of contemporary inspirational Christians, e.g. how 
Christians show gratitude to Jesus for saving them and dealing with sin and death and 
bringing forgiveness ς by prayer, worship, giving generously, telling other people about 
Jesus, caring for others.  

¶ Introduce the belief that Christians cannot be completely good and so they rely on the 
Iƻƭȅ {ǇƛǊƛǘ ǘƻ ƘŜƭǇ ǘƘŜƳ Ŧƻƭƭƻǿ WŜǎǳǎ ŀƴŘ ōŜ ƳƻǊŜ ƭƛƪŜ ƘƛƳ όǎŜŜ ǘƘŜ ΨŦǊǳƛǘ ƻŦ ǘƘŜ {ǇƛǊƛǘΣ 
Galatians 5:22ς23). 

¶ Follow this up with examples of what some Christians say are the most important 
ŀǘǘƛǘǳŘŜǎ ŀƴŘ ǾŀƭǳŜǎ ǘƻ ƘŀǾŜΣ ŀǎ ƛƴǎǇƛǊŜŘ ōȅ WŜǎǳǎΩ ǘŜŀŎƘƛƴƎǎ ŀƴŘ ŀŎǘƛƻƴǎ όŜΦƎΦ ƭƻǾŜΣ 
fairness, service, sacrifice, joy) comparing these with what pupils believe to be most 
important. 
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Key Question L2.4 Why do people pray?  
The principal aim of RE is to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, so that they can develop 
the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as develop responses of their own. 

Strand / Questions/ Religions Learning outcomes (intended to enable pupils to 

achieve end of key stage outcomes) : 
Suggested content for learning: 
Teachers can select content from these examples, and add more of their own. 

Strand: Expressing 
 
Questions in this thread: 
F3 Which places are special and 

why? 
1.5 What makes some places 

sacred? 
U2.4 If God is everywhere, why 

go to a place of worship? 
3.6 Should religious buildings be 

sold to feed the starving? 
 
Religions and worldviews 
Christians, Hindus and/or 
Muslims  

Teachers will enable pupils to be able to achieve some 
of these outcomes, as appropriate to their age and 
stage: 
Emerging: 

¶ Describe what some believers say and do when 
they pray (A1). 

¶ Respond thoughtfully to examples of how 
praying helps religious believers (B2). 

Expected: 

¶ Describe the practice of prayer in the religions 
studied (A2). 

¶ Make connections between what people believe 
about prayer and what they do when they pray 
(A3). 

¶ Describe ways in which prayer can comfort and 
challenge believers (B2). 

¶ Describe and comment on similarities and 
differences between how Christians, Muslims 
and Hindus pray (B3). 

Exceeding:  

¶ Explain similarities and differences between how 
people pray (B3). 

¶ Consider and evaluate the significance of prayer 
in the lives of people today (A1). 

¶ Discover and think about the meanings of the words of key prayers in three 
religions ς ŜΦƎΦ ǘƘŜ aǳǎƭƛƳ CƛǊǎǘ {ǳǊŀƘ ƻŦ ǘƘŜ vǳǊΩŀƴΣ ǘƘŜ /ƘǊƛǎǘƛŀƴ [ƻǊŘΩǎ 
Prayer and the Hindu Gayatri Mantra. 

¶ Learn that Hindus, Muslims and Christians pray in many different ways, both 
using set forms of words and more spontaneously, and the three religions 
believe similar and different ideas about how God hears prayers. 

¶ Consider the idea that some people are spiritual but not religious and like to 
pray in their own way. 

¶ Consider the idea that some people are atheists who believe it is more use to 
be kind or to help someone than to pray for them. 

¶ Find out about some symbols used in prayers in different religions. 

¶ Explore connections between prayer in three different religions. 

¶ Explore the impact of prayer: Does it enable people to feel calm, hopeful, 
inspired, close to God or challenged? How? 

¶ Ask good questions about answered and unanswered prayer and find out 
some answers to these questions. 

¶ Discuss and consider the impact of praying in some stories from inside the 
religions, e.g. stories of answered prayer, or of the origin of a prayer in 
ŀƴŎƛŜƴǘ LƴŘƛŀΣ ƛƴ WŜǎǳǎΩ ǘŜŀŎƘƛƴƎ ƻǊ ƛƴ ǘƘŜ Iƻƭȅ vǳǊΩŀƴΦ 

¶ Make links between beliefs and practice of prayer in different religions. 

¶ Weigh up the value and impact of these key ideas for themselves. 
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Key Question L2.5: Why are festivals important to religious communities? 
The principal aim of RE is to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, so that they can develop 
the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as develop responses of their own. 

Strand / Questions/ Religions Learning outcomes (intended to enable pupils to achieve end 

of key stage outcomes) : 
Suggested content for learning: 
Teachers can select content from these examples, and add more of their own. 

Strand: Expressing  
 
Recommended Y3 & Y4 
 
Questions in this thread: 
F4 Which times are special and 

why? 
1.6 How and why do we 

celebrate special and sacred 
times? 

U2.5 Is it better to express your 
beliefs in arts and 
architecture or in charity 
and generosity? 

3.7 How can people express the 
spiritual through the arts? 

 
Religions and worldviews: 
Christians plus Hindus and/or 
Jewish people and/or Muslims  
 
Note: Schools may want to explore 
major festivals each year; if so, 
they should ensure that there is 
ǇǊƻƎǊŜǎǎƛƻƴ ƛƴ ǇǳǇƛƭǎΩ ƭŜŀǊƴƛƴƎ 
across the age range. 
 
Note also the overlap with Key 
Question 2.4, which explores 
Easter in the context of JesusΩǎ ƭƛŦŜ.  

Teachers will enable pupils to be able to achieve some of 
these outcomes, as appropriate to their age and stage: 
Emerging: 

¶ Recognise and identify some differences between 
religious festivals and other types of celebrations (B2). 

¶ Retell some stories behind festivals (e.g. Christmas, 
Divali, Pesach) (A2). 

Expected: 

¶ Make connections between stories, symbols and 
beliefs with what happens in at least two festivals 
(A2). 

¶ Ask questions and give ideas about what matters 
most to believers in festivals (e.g. Easter, Eid) (B2). 

¶ Identify similarities and differences in the way 
festivals are celebrated within and between religions 
(A3). 

¶ Explore and suggest ideas about what is worth 
celebrating and remembering in religious 
communities and in their own lives (C1). 

Exceeding: 

¶ Discuss and present their own responses about the 
role of festivals in the life of Britain today, showing 
their understanding of the values and beliefs at the 
heart of each festival studied, using a variety of media 
(C2). 

¶ Suggest how and why religious festivals are valuable 
to many people (B2). 

¶ Think about times in their own lives when pupils remember and 
celebrate significant events/people, and why and how they do this 

¶ Consider the meanings of the stories behind key religious festivals, e.g 
Christmas, Easter, Pentecost, Harvest in Christianity, Diwali in 
Hinduism, Pesach, Rosh Hashanah and Yom Kippur in Judaism, Eid in 
Islam. 

¶ Describe how believers express the meaning of religious festivals 
through symbols, sounds, actions, story and rituals. 

¶ notice and think about similarities and differences between the way 
festival are celebrated e.g. Christmas or Holy Week within different 
Christian traditions; between home and places of worship. 

¶ study key elements of festival: shared values, story, beliefs, hopes and 
commitments.  

¶ Consider (using Philosophy for Children methods where possible) 
questions about the deep meaning of the festivals: does light conquer 
darkness (Diwali)? Is love stronger than death (Easter)? Can God free 
people from slavery (Pesach)? Is it good to say sorry (Yom Kippur)? 
Does fasting make you a better person? How? (Ramadan and Eid-ul-
Fitr; Lent). 

¶ Explore the benefits of celebration to religious communities by asking 
some local believers: why do they keep on celebrating ancient events?  

¶ Consider questions about the role of festivals in the life of Britain 
today: Is Comic Relief day a bigger festival than Easter? Should 
everyone be allowed a day off work for their festivals? Is Christmas for 
the Christians or for everyone? Can the real meaning of a festival be 
preserved, or do the shops and shopping always take over?  
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Key Question L2.6: Why do some people think that life is a journey? What significant experiences mark this? 
The principal aim of RE is to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, so that they can develop 
the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as develop responses of their own. 

Strand / Questions/ 
Religions 

Learning outcomes (intended to enable pupils to 

achieve end of key stage outcomes) : 
Suggested content for learning: 
Teachers can select content from these examples, and add more of their own. 

Strand: Expressing 
 
Recommended Y4 
 
Questions in this thread: 

FS: Which times are special 
and why? 
1.6 How and why do we 
celebrate special and sacred 
times?  
 
Religions and worldviews: 
Christians, Hindus and/or 
Jewish people  
 
 
NB Question U2.3 (What do 
religions say to us when life 
gets hard?) will explore 
beliefs about death and 
afterlife in Upper KS2, so 
this unit need only 
introduce some key ideas 
and ways believers mark the 
end of life. 

Teachers will enable pupils to be able to achieve 
some of these outcomes, as appropriate to their age 
and stage: 
Emerging: 

¶ Recall and name some of the ways religions 
mark milestones of commitment (including 
marriage) (A1). 

¶ Identify at least two promises made by 
believers at these ceremonies and say why 
they are important (B1). 

Expected: 

¶ Suggest why some people see life as a journey 
and identify some of the key milestones on this 
journey (A2). 

¶ Describe what happens in Christian, Jewish, 
and/or Hindu ceremonies of commitment and 
say what these rituals mean (A3). 

¶ Suggest reasons why marking the milestones of 
life are important to Christians, Hindus and/or 
Jewish people (B2). 

¶ Link up some questions and answers about 
how believers show commitment with their 
own ideas about community, belonging and 
belief (C1). 

Exceeding: 

¶ Explain similarities and differences between 
ceremonies of commitment (B3). 

¶ Discuss and present their own ideas about the 
value and challenge of religious commitment in 
Britain today (C2). 

¶ Explore and use the religious metaphor of life as a journey. What are the significant 
milestones on this journey? What other metaphors could be used for life? 

¶ Consider the value and meaning of ceremonies which mark milestones in life, 
particularly those associated with growing up and taking responsibility within a faith 
community: in Christianity, confirmation and ΨōŜƭƛŜǾŜǊǎΩ ōŀǇǘƛǎƳΩ or adult baptism, 
first communion and confession (Roman Catholic); sacred thread ceremony in 
Hinduism; bar/bat mitzvah/chayil in Judaism. Explore the symbols and rituals used, 
and the promises made. Do non-religious people e.g. Humanists mark these 
moments? 

¶ What meaning do these ceremonies have to the individual, their family and their 
communities? 

¶ Rank, sort and order some different commitments held by believers in different 
religions ς and by the pupils themselves. 

¶ Think about the symbolism, meaning and value of ceremonies that mark the 
commitment of a loving relationship between two people: compare marriage 
ceremonies and commitments in two religious traditions. What promises are made? 
Why are they important? Compare with non-religious ceremonies. 

¶ Explore some basic ideas about what Christians, Hindus and Jewish people believe 
about life after death; how do they mark the end of life? 

¶ Work with the metaphor of life as a journey: what might be the signposts, 
guidebooks, stopping points or traffic jams? Does religious or spiritual teaching help 
believers to move on ƛƴ ƭƛŦŜΩǎ ƧƻǳǊƴŜȅΚ 

¶ /ǊŜŀǘŜ ŀ ΨƳŀǇ ƻŦ ƭƛŦŜΩ ŦƻǊ ŀ IƛƴŘǳΣ Jewish or Christian person, showing what these 
religions offer to guide people through ƭƛŦŜΩǎ ƧƻǳǊƴŜȅΦ /ŀƴ ŀƴȅƻƴŜ ƭŜŀǊƴ ŦǊƻƳ ŀƴƻǘƘŜǊ 
ǇŜǊǎƻƴΩǎ ΨƳŀǇ ƻŦ ƭƛŦŜΩΚ Lǎ ŀ ǊŜƭƛƎƛƻƴ ƭƛƪŜ ŀ ΨƳŀǇ ƻŦ ƭƛŦŜΩΚ 

¶ Reflect on their own ideas about community, belonging and belief. 
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Key Question L2.7 What does it mean to be a Christian in Britain today?  
The principal aim of RE is to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, so that they can develop 
the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as develop responses of their own. 

Strand / Questions/ 
Religions 

Learning outcomes (intended to enable pupils to 

achieve end of key stage outcomes) : 
Suggested content for learning: 
Teachers can select content from these examples, and add more of their own 

Strand: Living 
 
Recommended Y3 
 
Questions in this thread: 
F5 Where do we belong? 
1.7 What does it mean 
to belong to a faith 
community? 
L2.8 What does it mean 
to be a Hindu in Britain 
today? 
U2.6 What does it meant 
to be a Muslim in Britain 
today? 
3.8 What is good and 
what is challenging 
about being a teenage 
Buddhist, Sikh or Muslim 
in Britain today? 
 
Religions and 
worldviews: 
Christians 

Teachers will enable pupils to be able to achieve 
some of these outcomes, as appropriate to their age 
and stage: 
Emerging: 

¶ Identify and name examples of what Christians 
have and do in their families and at church to 
show their faith (A3). 

¶ Ask good questions about what Christians do 
to show their faith (B1). 

Expected: 

¶ Describe some examples of what Christians do 
to show their faith, and make connections with 
some Christian beliefs and teachings (A1). 

¶ Describe some ways in which Christian express 
their faith through hymns and modern worship 
songs (A2). 

¶ Suggest at least two reasons why being a 
Christian is a good thing in Britain today, and 
two reasons why it might be hard sometimes 
(B2). 

¶ Discuss links between the actions of Christians 
in helping others and ways in which people of 
other faiths and beliefs, including pupils 
themselves, help others (C2). 

Exceeding:  

¶ Explain similarities and differences between at 
least two different ways of worshipping in two 
different Christian churches (A3). 

¶ Discuss and present ideas about what it means 
to be a Christian in Britain today, making links 
with their own experiences (C1). 

¶ Find out about how Christians show their faith within their families. What objects 
ƳƛƎƘǘ ȅƻǳ ŦƛƴŘ ƛƴ ŀ /ƘǊƛǎǘƛŀƴΩǎ ƘƻƳŜ ŀƴŘ ǿƘȅΚ E.g. Bible, cross/crucifix, palm cross, 
pictures of Jesus or the holy family (Mary, Joseph and Jesus), Christian magazines, 
CDs of Christian music, some Bible verses on the fridge. What kinds of things would 
Christian families do during the week? E.g. grace before meals, family prayers and 
Bible reading, private prayer and Bible reading, giving money to charity. Talk about 
which objects and actions are most important and why. What similarities and 
differences are there with the family values and home rituals of pupils in the class?  

¶ Explore what Christians do to show their faith within their church communities.  
What do they do together and why? Explore church noticeboards or websites to 
find out what goes on in at least two different kinds of churches (e.g. Anglican, 
Baptist, Roman Catholic, Pentecostal), and some of the similarities and differences 
ōŜǘǿŜŜƴ ǿƘŀǘ /ƘǊƛǎǘƛŀƴǎ Řƻ ǘƘŜǊŜΦ 9ΦƎΦ {ǳƴŘŀȅ ǎŎƘƻƻƭ ŎƭŀǎǎŜǎΣ ΨaŜǎǎȅ /ƘǳǊŎƘΩΣ DƛǊƭǎ 
.ǊƛƎŀŘŜΣ .ƻȅǎΩ .ǊƛƎŀŘŜΣ {ǳƴŘŀȅ ǎŜǊǾƛŎŜǎΣ Řƛfferent types of worship music, home 
groups. Ask some teenagers from two churches about how they show their faith.  

¶ Find out what Christians do to show their faith in how they help their local 
community. Choose one or two local churches to illustrate local involvement, e.g. in 
food banks, running crèches and toddler groups, supporting those in need (e.g. St 
Vincent dŜ tŀǳƭ {ƻŎƛŜǘȅύΣ ǊǳƴƴƛƴƎ Ψ/ƘǊƛǎǘƛŀƴǎ !Ǝŀƛƴǎǘ tƻǾŜǊǘȅΩ ƳƻƴŜȅ ƳŀƴŀƎŜƳŜƴǘ 
courses, Alpha Courses, cake sales, visiting the sick, etc. Obviously, Christians are 
not the only people who do these things, but find out why Christians and others do 
work hard to help people in their communities. What kinds of things do pupils at 
your school do to help others, and why? 

¶ Find out about some ways in which Christians make a difference in the worldwide 
community. How do they show that they are Christians? E.g. Mother Teresa, Pope 
Francis, Archbishop Justin Welby, Loretta Minghella (Director of Christian Aid). See 
if there are local Christians who are involved in fighting for justice etc. 



57 
  

 Herefordshire Agreed Syllabus for RE, 2015ς2020                                © RE Today Services 2015 

 

Key Question L2.8 What does it mean to be a Hindu in Britain today?  
The principal aim of RE is to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, so that they can develop 
the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as develop responses of their own. 

Strand / Questions/ 
Religions 

Learning outcomes (intended to enable pupils to achieve 

end of key stage outcomes) : 
Suggested content for learning: 
Teachers can select content from these examples, and add more of their own. 

Strand: Living 
 
Recommended Y4 
 
Questions in this thread: 
F5: Where do we belong? 
1.7 What does it mean to 
belong to a faith community? 
L2.7 What does it mean to be 
a Christian in Britain today? 
U2.6 What does it meant to 
be a Muslim in Britain today? 
3.8 What is good and what is 
challenging about being a 
teenage Buddhist, Sikh or 
Muslim in Britain today? 
 
Religions and worldviews: 
Hindus  

Teachers will enable pupils to be able to achieve some of 
these outcomes, as appropriate to their age and stage: 
Emerging: 

¶ Identify and name examples of what Hindus have 
and do in their families and at mandir to show their 
faith (A3). 

¶ Ask good questions about what Hindus do to show 
their faith (B1). 

Expected: 

¶ Describe some examples of what Hindus do to show 
their faith, and make connections with some Hindu 
beliefs and teachings about aims and duties in life 
(A1). 

¶ Describe some ways in which Hindus express their 
faith through puja, aarti and bhajans (A2). 

¶ Suggest at least two reasons why being a Hindu is a 
good thing in Britain today, and two reasons why it 
might be hard sometimes (B2). 

¶ Discuss links between the actions of Hindus in 
helping others and ways in which people of other 
faiths and beliefs, including pupils themselves, help 
others (C2). 

Exceeding: 

¶ Explain similarities and differences between Hindu 
worship and worship in another religious tradition 
pupils have been taught (B3). 

¶ Discuss and present ideas about what it means to be 
a Hindu in Britain today, making links with their own 
experiences (C1). 

¶ Find out about how Hindus show their faith within their families. Note that 
ǿƘŀǘ w9 Ŏŀƭƭǎ ΨIƛƴŘǳƛǎƳΩ ƛǎ ŎŀƭƭŜŘ ΨSanatana DƘŀǊƳŀΩ ǿƛǘƘƛƴ ǘƘŜ ǘǊŀŘƛǘƛƻƴ ς i.e. 
ΨEternal WŀȅΩ. It is incredibly diverse as a whole way of life rather than a set of 
beliefs. What objects might yƻǳ ŦƛƴŘ ƛƴ ŀ IƛƴŘǳΩǎ ƘƻƳŜ ŀƴŘ ǿƘȅΚ E.g. murtis, 
family shrine, statues and pictures of deities, puja tray including incense, fruit, 
bells, flowers, candles; some sacred texts such as the Bhagavad Gita, OM 
symbols. What kinds of things would Hindu families do during the week? Daily 
puja, blessing food, aarti ceremony, singing hymns, reading holy texts, visit 
the temple etc. Talk about which objects and actions are most important and 
why. What similarities and differences are there with the family values and 
home rituals of pupils in the class?  

¶ Explore Hindu ideas about the four aims of life (punusharthas) dharma: 
religious or moral duty; artha: economic development, providing for family 
and society by honest means; kama: regulated enjoyment of the pleasures 
and beauty of life; moksha: liberation from the cycle of birth and rebirth; 
reincarnation. /ƻƳǇŀǊŜ ǘƘŜǎŜ ǿƛǘƘ ǇǳǇƛƭǎΩ Ǝƻŀƭǎ ŦƻǊ ƭƛǾƛƴƎΦ 

¶ Explore Hindu ideas of karma ς how actions bring good or bad karma. Find 
ƻǳǘ Ƙƻǿ ŀƴŘ ǿƘȅ ΨǎƴŀƪŜǎ ŀƴŘ ƭŀŘŘŜǊǎΩ ƭƛƴƪǎ ǿƛǘƘ Hindu ideas of karma. 

¶ Explore what Hindus do to show their tradition within their faith 
communities. What do they do together and why? E.g. visiting the 
temple/mandir, performing rituals, including prayer, praise such as singing 
hymns/songs (bhajans), offerings before the murtis, sharing and receiving 
prashad (an apple or sweet) representing the grace of God; looking at Hindu 
iconography ς how do the different images show the different characters and 
attributes of the deities? Ask some Hindu teenagers about how they show 
their faith.  

¶ Find out about some ways in which Hindus make a difference in the world-
wide community. How does a Hindu way of life guide them in how they live?  
E.g. Mahatma Gandhi, Pandurang Shastri Athavale. 
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Key Question L2.9 What can we learn from religions about deciding what is right and wrong?  
The principal aim of RE is to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, so that they can develop 
the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as develop responses of their own. 

Strand / Questions/ 
Religions 

Learning outcomes (intended to enable pupils to 

achieve end of key stage outcomes) : 
Suggested content for learning: 
Teachers can select content from these examples, and add more of their own. 

Strand: Living 

 
Recommended Y4  
 
Questions in this 
thread: 
1.8 How should we 
care for others and the 
world, and why does it 
matter? 
U2.7 What matters 
most to Christians and 
Humanists?  
3.10 Does religion help 
people to be good? 

 
 
Religions and 
worldviews 
Christians, Jewish 
people, non-religious 
(e.g. Humanist) 

Teachers will enable pupils to be able to achieve 
some of these outcomes, as appropriate to their age 
and stage: 
Emerging: 

¶ Recall and talk about some rules for living in 
religious traditions (B2). 

¶ Find out at least two teachings from religions 
about how to live a good life (C3). 

Expected: 

¶ Give examples of rules for living from religions 
and suggest ways in which they might help 
believers with difficult decisions (B1). 

¶ Make connections between stories of 
temptation and why people can find it difficult 
to be good (A2). 

¶ Give examples of ways in which some 
inspirational people have been guided by their 
religion (B1). 

¶ Discuss tƘŜƛǊ ƻǿƴ ŀƴŘ ƻǘƘŜǊǎΩ ƛŘŜŀǎ ŀōƻǳǘ Ƙƻǿ 
people decide right and wrong (C3). 

Exceeding: 

¶ Explain some similarities and differences 
between the codes for living used by Christians 
and the followers of at least one other religion 
or non-religious belief system (B3). 

¶ Express ideas about right and wrong, good and 
bad for themselves, including ideas about love, 
forgiveness, honesty, kindness and generosity 
(C3). 

¶ Explore teachings which act as guides for living within Judaism, Christianity, and a non-
religious belief system, e.g. the Ten Commandments (Exodus 20:1ς21, Deuteronomy 5:1ς
22), the Two Commandments of Jesus (Mark 12:28ς34), the golden rule for Humanists. 
Work out what people must have been doing if they needed to be given those rules. Do 
people still behave like that? What difference would it make if people keep these guides 
for living? 

¶ Use religious stories to explore the idea of temptation, and how it affects how people 
ŎƘƻƻǎŜ ōŜǘǿŜŜƴ ƎƻƻŘ ŀƴŘ ōŀŘΣ ŜΦƎΦ ƛƴ /ƘǊƛǎǘƛŀƴƛǘȅΣ ǳǎŜ DŜƴŜǎƛǎ о ŀƴŘ ǘƘŜ ΨCŀƭƭΩΣ ŀƴŘ WŜǎǳs 
resisting temptation in Matthew 4. 

¶ {ƘŀǊŜ ǘŜŀŎƘƛƴƎǎ ŦǊƻƳ ŘƛŦŦŜǊŜƴǘ ǊŜƭƛƎƛƻƴǎ ǘƘŀǘ ƎƛǾŜ ŜȄŀƳǇƭŜǎ ƻŦ Ƙƻǿ ǘƻ ƭƛǾŜ Ψŀ ƎƻƻŘ ƭƛŦŜΩΣ ŜΦƎΦ 
Jewish teachings about being thankful (the Talmud teaches that Jews should say thank 
you 100 times a day! The Siddur prayer book contains numerous ΨōŀǊǳŎƘ ŀǘŀƘ !ŘƻƴŀƛΩ 
ǇǊŀȅŜǊǎ όΨ.ƭŜǎǎŜŘ ŀǊŜ ȅƻǳΣ YƛƴƎ ƻŦ ǘƘŜ ǳƴƛǾŜǊǎŜΩύΤ ƻǊ /hristian teaching from Jesus on the 
Beatitudes (Matthew 5: 2ς13). 

¶ Talk about how pupils learn the difference between right and wrong. Is it always clear? 
How do people know? Sometimes the commands or guidance from religions help people 
to work out what the right thing is. Consider how helpful it is to have guidance like this for 
making choices and decisions in everyday life. Is it sometimes difficult for believers to 
follow the guidance? If religions say that God inspires their rules for living, where do 
Humanists look for guidance? 

¶ Explore some dilemmas where children have to choose between different actions, where 
some are clear-cut right/wrong, and others where they are a bit less clear. Explore 
whether it would be easier for a religious believer to decide.   

¶ Explore the lives of some inspirational religious individuals (e.g. Desmond Tutu, Martin 
Luther King Jr). Consider how their religious faith inspired and guided them in their lives.   

¶ Reflect on the value of love, forgiveness, honesty, kindness, generosity and service in their 
own lives and the lives of others, in the light of their studies in RE. 
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Upper Key Stage 2 Units of Study  
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Key Question U2.1 Why do some people believe God exists?  
The principal aim of RE is to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, so that they can develop 
the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as develop responses of their own. 

Strand / Questions/ 
Religions 

Learning outcomes (intended to enable pupils to 

achieve end of key stage outcomes) : 
Suggested content for learning: 
Teachers can select content from these examples, and add more of their own. 

Strand: Believing 
 
Recommended Y5 
 

Questions in this thread: 
1.1-3 Who is Christian/ 

Muslim / Jewish and 
what do they believe? 

L2.1 What do different 
people believe about 
God? 

3.1 Do we need to prove 
DƻŘΩǎ ŜȄƛǎǘŜƴŎŜΚ 

 
Religions and worldviews 
Christians, non-religious 
e.g. Humanist  

Teachers will enable pupils to be able to achieve 
some of these outcomes, as appropriate to their 
age and stage: 
Emerging: 

¶ Define the terms theist, atheist and agnostic 
and give examples of statements that reflect 
these beliefs (B1). 

¶ Give two reasons why a Christian believes in 
God and one why an atheist does not (A3). 

Expected: 

¶ Outline clearly a Christian understanding of 
what God is like, using examples and 
evidence (A2). 

¶ Give examples of ways in which believing in 
God is valuable in the lives of Christians, and 
ways in which it can be challenging (B2). 

¶ Express thoughtful ideas about the impact of 
believing or not believing in God on 
ǎƻƳŜƻƴŜΩǎ ƭƛŦŜ ό.мύ. 

¶ Present different views on why people 
believe in God or not, including their own 
ideas (C1). 

Exceeding: 

¶ Explain how Christians sometimes disagree 
about what God is like, giving examples of 
how they interpret texts differently (B3). 

¶ Enquire into what some atheists, agnostics 
and theists say about God, expressing their 
own ideas and arguments, using evidence 
and examples (C1). 

¶ Find out about how many people in the world and in your local area believe in God ς 
using global statistics and the 2011 UK census. Ask pupils why they think so many 
people believe in God. Collect these reasons. Find out about how many do not believe. 
[ŜŀǊƴ ǘƘŜ ǿƻǊŘǎ ΨǘƘŜƛǎǘΩ όōŜƭƛŜǾŜǎ ƛƴ DƻŘύΣ ŀƎƴƻǎǘƛŎ όŎŀƴƴƻǘ ǎŀȅ ƛŦ DƻŘ ŜȄƛǎǘǎ ƻǊ ƴƻǘύ ŀƴŘ 
atheist (believes there is no god). 

¶ Set up an enquiry to explore the key question. Ask pupils to raise questions about the 
existence and nature of God. Focus on Christian ideas of God, in order to make this 
more manageable. Start by clarifying what Christians believe God is like. Build on 
learning from Key Question L2.1, and explore some of the names of God and metaphors 
for God in the Bible (e.g. God as Father, Spirit, Son, eternal, almighty, holy, shepherd, 
rock, fortress, light). LŦ ǘƘƛǎ DƻŘ ŜȄƛǎǘǎΣ ǿƘŀǘ ŘƛŦŦŜǊŜƴŎŜ ǿƻǳƭŘ ΨƘŜΩ ƳŀƪŜ ǘƻ ǘƘŜ ǿŀȅ 
people live? Make links with prior learning about the Bible and its ΨōƛƎ ǎǘƻǊȅΩ όYŜȅ 
Question L2.2). 

¶ Explore some reasons why people do or do not believe in God. Consider some of the 
main reasons. These include: family background ς Ƴŀƴȅ ǇŜƻǇƭŜ ōŜƭƛŜǾŜ όƻǊ ŘƻƴΩǘ 
believe) because of their home background; religious experience ς many people say 
they have experienced a sense of ΨǘƘŜ ǇǊŜǎŜƴŎŜ ƻŦ DƻŘΩ ƻǊ ƘŀŘ ǇǊŀȅŜǊ ŀƴǎǿŜǊŜŘ; many 
would argue that the universe, the Earth and life are extraordinary and are best 
explained as the result of an all-powerful Creator. Many people who do not believe in 
God point to the existence of terrible suffering as a key reason. Some argue that there is 
no need to use a Creator to explain the existence of the universe and life. 

¶ Consider ways in which Christians read the Genesis account of creation. Explore why 
some Christians read it literally; explore how lots of Christians read it as expressing 
some truths about God and human beings without reading it literally. Find out about 
Christians who are also scientists (e.g. Jennifer Wiseman, John Polkinghorne, Denis 
Alexander). 

¶ Invite some Christians, agnostics and atheists in to answer questions about why they do 
or do not believe in God. 

¶ Explore what impact believing in God might make on the way someone lives his or her 
everyday life. Talk about and reflect upon the possible benefits and challenges of 
believing or not believing in God in Britain today. 
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Key Question U2.2 What would Jesus do? (Can we live by the values of Jesus in the twenty-first century?)  
The principal aim of RE is to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, so that they can develop 
the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as develop responses of their own. 

Strand / 
Questions/ 
Religions 

Learning outcomes (intended to enable pupils to 

achieve end of key stage outcomes) : 
Suggested content for learning: 
Teachers can select content from these examples, and add more of their own. 

Strand: Believing 

 
Recommended Y5  
 
Questions in this 
thread: 
F2 Which people are 
special and why? 
L2.3 Why is Jesus 
inspiring to some 
people? 
3.3 What is so radical 
about Jesus? 

 
 
Religions and 
worldviews: 
Christians  
 

Teachers will enable pupils to be able to achieve 
some of these outcomes, as appropriate to their 
age and stage: 
Emerging: 

¶ aŀƪŜ ŎƻƴƴŜŎǘƛƻƴǎ ōŜǘǿŜŜƴ ǎƻƳŜ ƻŦ WŜǎǳǎΩ 
teachings and the way Christians live today 
(A1). 

¶ Discuss their own ideas about the importance 
of values to live by, comparing them to 
Christian ideas (C3). 

Expected: 

¶ hǳǘƭƛƴŜ WŜǎǳǎΩ ǘŜŀŎƘƛƴƎ ƻƴ Ƙƻǿ Ƙƛǎ ŦƻƭƭƻǿŜǊǎ 
should live (A2). 

¶ hŦŦŜǊ ƛƴǘŜǊǇǊŜǘŀǘƛƻƴǎ ƻŦ ǘǿƻ ƻŦ WŜǎǳǎΩ 
parables and say what they might teach 
Christians about how to live (B3). 

¶ 9ȄǇƭŀƛƴ ǘƘŜ ƛƳǇŀŎǘ WŜǎǳǎΩ ŜȄŀƳple and 
teachings might have on Christians today 
(B1). 

¶ Express their own understanding of what 
Jesus would do in relation to a moral 
dilemma from the world today (C3). 

Exceeding: 

¶ 9ȄǇƭŀƛƴ ǘƘŜ ƭƛƴƪǎ ōŜǘǿŜŜƴ WŜǎǳǎΩ ŘŜŀǘƘ ƻƴ ǘƘŜ 
cross and Christian belief in love and 
forgiveness, giving reasons why Christians 
want to follow Jesus (A2). 

¶ Investigate and explain the challenges of 
ŦƻƭƭƻǿƛƴƎ WŜǎǳǎΩ ǘŜŀŎƘƛƴƎ ŀōƻǳǘ ƭƻǾŜΣ 
forgiveness justice and/or generosity, 
expressing their own ideas (C3). 

¶ Build on learning from Key Question L2.3. Use the ideas below to eȄǇƭƻǊŜ WŜǎǳǎΩ ǘŜŀŎƘƛƴƎǎ ŀƴŘ 
ŜȄŀƳǇƭŜ ŀƴŘ Ƙƻǿ ǘƘŜȅ ƛƴǎǇƛǊŜ /ƘǊƛǎǘƛŀƴǎ ǘƻŘŀȅΦ /ƻƴǎƛŘŜǊ ǘƘŜ ŜȄǘŜƴǘ ǘƻ ǿƘƛŎƘ WŜǎǳǎΩ ǾŀƭǳŜǎ 
ŀƴŘ ŜȄŀƳǇƭŜ ǿƻǳƭŘ ōŜƴŜŦƛǘ ǘƻŘŀȅΩǎ ǿƻǊƭŘΣ ǿƛǘƘƛƴ ǘƘŜ ǎŎƘƻƻƭ ŎƻƳƳǳƴƛǘȅΣ ƭƻŎŀƭ ŀƴŘ ƴŀǘƛƻƴŀƭ 
communities and out to the global community. 

¶ Examine Luke 4:18ς19 and find out what Jesus saw as his mission. Find examples of where he 
fulfilled this.  

¶ LoveΥ ǳǎŜ ǎƻƳŜ ƻŦ WŜǎǳǎΩ ǎǘƻǊƛŜǎΣ ǘŜŀŎƘƛƴƎǎ ŀƴŘ ŜȄŀƳǇƭŜ ǘƻ ǳƴŘŜǊǎǘŀƴŘ ǿƘŀǘ /ƘǊƛǎǘƛŀƴǎ 
believe he meant by loving others (e.g. greatest commandments, Matthew 22:37ς40; good 
Samaritan, Luke 10:30ς35; the lost son, Luke 15:11ς32; love your enemies, Matthew 5:43ς48; 
ŎƻƳǇŀǊŜ tŀǳƭΩǎ ƭŜǘǘŜǊ, 1 Corinthians 13:4ς7; explore the idea of agape love ς self-sacrificial 
love; make link with belief that Jesus died to show his love for all humans, John 3:16). 

¶ Forgiveness: ǳǎŜ ǎƻƳŜ ƻŦ WŜǎǳǎΩ ǎǘƻǊƛŜǎΣ ǘŜŀŎƘƛƴƎǎ ŀƴŘ ŜȄŀƳǇƭŜ ǘƻ ǳƴŘŜǊǎǘŀƴŘ ǿƘȅ ƘŜ ǎŀǿ 
forgiveness as so important (e.g. forgive others, Mark 11:25/Luke 6:37; the two debtors, Luke 
7:36ς50; the unforgiving servant, Matthew 18:21ς35; Jesus forgives those who crucify him, 
Luke 23:34; ƭƛƴƪ ǘƻ ǇǊŜǾƛƻǳǎ ƭŜŀǊƴƛƴƎ ŀōƻǳǘ ǎƛƴ ŀƴŘ ǘƘŜ ΨCŀƭƭΩ ƛƴ vǳŜǎǘƛƻƴ [нΦн). 

¶ Justice and fairness: ǳǎŜ ǎƻƳŜ ƻŦ WŜǎǳǎΩ ǎǘƻǊƛŜǎΣ ǘŜŀŎƘƛƴƎ ŀƴŘ ŜȄŀƳǇƭŜǎ ǘƻ ǳƴŘŜrstand the 
way Christians believe we should treat each other (the sheep and the goats, Matthew 25:31ς
46; serve others, Mark 9:35ς37; not just speaking about justice but practising it, Luke 11:39ς
42).  

¶ Generosity and not being greedy: ǳǎŜ ǎƻƳŜ ƻŦ WŜǎǳǎΩ ǎǘƻries, teaching and examples to 
understand the way Christians believe we should handle wealth (the vineyard workers, 
Matthew 20:1ς16; ǿƛŘƻǿΩǎ ƻŦŦŜǊƛƴƎ, Mark 12:41ς44; the rich young man, Mark 10:17ς27; 
Zacchaeus, Luke 19:1ς9). 

¶ Read gospel passages that talk ŀōƻǳǘ ǘƘŜ ΨkƛƴƎŘƻƳ ƻŦ DƻŘΩΣ where people live the way God 
wants people to live (e.g. mustard seed, Mark 4:30ς32; hidden treasure, Matthew 13:44ς46; 
good and bad soil, Matthew 13:1ς8, 18ς23; the great feast Luke 14:15ς24). What would this 
kingdom be like? 

¶ 5ŜǾƛǎŜ ǎƻƳŜ ƳƻǊŀƭ ŘƛƭŜƳƳŀǎ ŀƴŘ ŀǎƪ ǇǳǇƛƭǎ ǘƻ ǎŀȅ ΨǿƘŀǘ ǿƻǳƭŘ WŜǎǳǎ ŘƻΩΣ ŦǊƻƳ ǘƘŜƛǊ ƭŜŀǊƴƛƴƎ 
ƛƴ ǘƘƛǎ ǳƴƛǘΦ wŜŦƭŜŎǘ ƻƴ ŀƴŘ ŘƛǎŎǳǎǎ ǿƘŀǘ ƛƳǇŀŎǘ ŦƻƭƭƻǿƛƴƎ WŜǎǳǎΩ ŜȄŀƳǇƭŜ ŀƴŘ ǘŜŀŎƘƛƴƎ ƘŀǾŜ 
ƻƴ ǘƘŜ ǎŎƘƻƻƭκƭƻŎŀƭ ŎƻƳƳǳƴƛǘȅκǿƻǊƭŘΚ {ƻƳŜ ǎŀȅ WŜǎǳǎΩ ŘŜƳŀƴŘǎ ŀǊŜ ƛƳǇƻǎǎƛble: is this true, 
and if so, is it worth aiming for them or not? 
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Key Question U2.3 What do religions say to us when life gets hard?  
The principal aim of RE is to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, so that they can develop 
the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as develop responses of their own. 

Strand / Questions/ 
Religions 

Learning outcomes (intended to enable pupils to 

achieve end of key stage outcomes) : 
Suggested content for learning: 
Teachers can select content from these examples, and add more of their own. 

Strand: Believing 
 

Recommended Y6 
 
Questions in this thread: 
3.4 Is death the end? Does it 
matter? 
3.5 Why is there suffering? 
Are there any solutions? 

 
 
Religions and worldviews 
Christians, Hindus and non-
religious responses (e.g 
Humanists) 

Teachers will enable pupils to be able to achieve 
some of these outcomes, as appropriate to their 
age and stage: 
Emerging: 

¶ Raise thoughtful questions and suggest 
some answers about life, death, suffering, 
and what matters most in life (B1). 

¶ Give simple definitions of some key terms 
to do with life after death, e.g. salvation, 
heaven, reincarnation (A3). 

Expected: 

¶ Express ideas about how and why religion 
can help believers when times are hard, 
giving examples (B2). 

¶ Outline Christian, Hindu and/or non-
religious beliefs about life after death (A1). 

¶ Explain some similarities and differences 
between beliefs about life after death (B2). 

¶ Explain some reasons why Christians and 
Humanists have different ideas about an 
afterlife (B3). 

Exceeding: 

¶ Explain what difference belief in 
judgement/heaven/karma/reincarnation 
might make to how someone lives, giving 
examples (B1). 

¶ Interpret a range of artistic expressions of 
afterlife, offering and explaining different 
ways of understanding (B3). 

¶ Use stimulus material to encourage pupils to ask questions about life, death, suffering, 
and what matters most in life. 

¶ !ƴŀƭȅǎŜ ŀƴŘ ŜǾŀƭǳŀǘŜ ǇǳǇƛƭǎΩ ǉǳŜǎǘƛƻƴǎΣ ǘƻ ǊŜŎƻƎƴƛǎŜ ŀƴŘ ǊŜŦƭŜŎǘ ƻƴ Ƙƻǿ ǎƻƳŜ ΨōƛƎ 
ǉǳŜǎǘƛƻƴǎΩ Řƻ ƴƻǘ ƘŀǾŜ Ŝŀǎȅ ŀƴǎǿŜǊǎΣ ŀƴŘ Ƙƻǿ ǇŜƻǇƭŜ ƻŦŦŜǊ ŘƛŦŦŜǊŜƴǘ ŀƴǎǿŜǊǎ ǘƻ ǎƻƳŜ ƻŦ 
the big questions about life, death, suffering etc. 

¶ Explore ways in which religions help people to live, even when times are tough, e.g. 
through prayer, giving a sense of purpose, a guide to deciding what is right and wrong, 
membership of a community who care for each other, opportunities to celebrate 
together. Ask some religious believers to explain how their faith has helped them in 
difficult times, and how it encourages them to enjoy life too. 

¶ Introduce the idea that most religious traditions teach about some form of life after 
death, which can bring comfort to people as they face suffering, or if they are bereaved. 
Teach pupils that some people believe that death is the end of life, and that there is no 
afterlife.   

¶ Learn some key concepts about life after death in Christianity (such as judgement, 
heaven, salvation through Jesus); and Hinduism (karma, soul, samsara, reincarnation and 
moksha); also one non-religious view about what happens after death, e.g. Humanism.   

¶ [ƻƻƪ ŀǘ ŜȄŀƳǇƭŜǎ ƻŦ ΨŀǊǘ ƻŦ ƘŜŀǾŜƴΩ ƛƴ ǿƘƛŎƘ ǊŜƭƛƎƛƻǳǎ ōŜƭƛŜǾŜǊǎ ƛƳŀƎƛƴŜ ǘƘŜ ŀŦǘŜǊƭƛŦŜ; 
explore how these art works reflect Christian, Hindu and non-religious beliefs; get pupils 
to respond with art work of their own. How do ideas of life after death help people in 
difficult times? 

¶ Consider similarities and differences in ceremonies that mark the end of life on Earth and 
how these express different beliefs. 

¶ Read and respond to prayers, liturgies, meditation texts and songs/hymns used when 
someone has died, and think about the questions and beliefs they address. 

¶ Reflect on and express clearly their own ideas, concerns and possibly worries about death 
and the idea of life beyond. 
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Key Question U2.4 If God is everywhere, why go to a place of worship?  
The principal aim of RE is to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, so that they can develop 
the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as develop responses of their own. 
Strand / Questions / Religions Learning outcomes (intended to enable pupils to 

achieve end of key stage outcomes) : 
Suggested content for learning: 

Strand: Expressing  
 
Recommended Y5  
 

Questions in this thread: 
F3: Which places are special and 
why? 
1.7: What makes some places 
sacred? 
L2.5: Why do people pray? 
3.6: Should religious buildings be 
sold to feed the starving? 

 
Religions and worldviews:  
Christians, Hindus and Jewish 
people 

Teachers will enable pupils to be able to achieve some of 
these outcomes, as appropriate to their age and stage: 
Emerging: 

¶ Recall and name some key features of places of 

worship studied (A1). 

¶ Find out about what believers say about their places 

of worship (C2). 

Expected: 

¶ Make connections between how believers feel 

about places of worship in different traditions (A3). 

¶ Select and describe the most important functions of 

a place of worship for the community (B3). 

¶ Give examples of how places of worship support 

believers in difficult times, explaining why this 

matters to believers (B2). 

¶ Present ideas about the importance of people in a 

place of worship, rather than the place itself (C1). 

Exceeding: 

¶ Outline how and why places of worship fulfil special 

functions in the lives of believers (A3). 

¶ Comment thoughtfully on the value and purpose of 

places of worship in religious communities (B1). 

 

¶ Find out some of the key features of places of worship: e.g. some 
differences between Anglican and Baptist churches; mandir; differences 
between an Orthodox and a Reform synagogue. 

¶ Explore the duty of pilgrimage in Hinduism, which is seen as a wider part of 
worship. This concerns the need for Hindus to be seen by the deity 
worshipping at a particular shrine. Does this mean that God is 
concentrated more intensely in particular places?  

¶ Can pupils talk about a place where people might say or feel God is 
ǎƻƳŜƘƻǿ ƳƻǊŜ ΨǇǊŜǎŜƴǘΩΚ What is special about these places? 

¶ Consider images of the Western Wall in Jerusalem. Explore what this wall 
means to Jews worldwide. 

¶ Learn about the destruction of the Jewish tŜƳǇƭŜΣ ǘƘŜ ΨhƻǳǎŜ ƻŦ DƻŘΩΣ ƛƴ тл 
CE. Find out what purpose modern synagogues serve in the absence of a 
ΨƘƻǳǎŜ ƻŦ DƻŘΩ. 

¶ /ƻƴǎƛŘŜǊ ǘƘŜǎŜ ŘŜŦƛƴƛǘƛƻƴǎΥ ΨǎȅƴŀƎƻƎǳŜΩ Ґ ΨƘƻǳǎŜ ƻŦ ŀǎǎŜƳōƭȅΩ όŀ ǇƭŀŎŜ ǘƻ 
ƎŜǘ ǘƻƎŜǘƘŜǊύΣ ŀƭǎƻ ŎŀƭƭŜŘ ΨǎŎƘǳƭΩ Ґ ǎŎƘƻƻƭ όŀ ǇƭŀŎŜ ǘƻ ƭŜŀǊƴύΦ !ƴǎǿŜǊ ǘƘŜ ƪŜȅ 
question in light of these definitions. 

¶ What different ways of worshipping can they find within Christianity? 
Reflect on why some Christians like to go to church to meet with God, and 
why some meet in a school or in a home; e.g. community, being part of the 
ΨōƻŘȅ ƻŦ /ƘǊƛǎǘΩΣ Ƴǳǘǳŀƭ ǎǳǇǇƻǊǘ ǘƘǊƻǳƎƘ ǇǊŀȅŜǊ ŀƴŘ ŜƴŎƻǳǊŀƎŜƳŜƴǘΣ 
music vs meditation, silence, ǎƛƳǇƭƛŎƛǘȅΣ ƴŀǘǳǊŜΤ ǎƻƳŜ ŘƻƴΩǘ ƭƛƪŜ 
institutions, hierarchies, crowds! Why do Christians worship in different 
ways?   

¶ Find out about alternative forms of Christian communities, e.g. 
www.freshexpressions.org.uk   Consider the appeal of these to some 
Christians.  

  

 
  

http://www.freshexpressions.org.uk/
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Key Question U2.5: Is it better to express your religion in arts and architecture or in charity and generosity? 
The principal aim of RE is to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, so that they can develop 
the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as develop responses of their own. 
Strand / Questions / 
religions 

Learning outcomes (intended to enable pupils to achieve end 

of key stage outcomes) : 
Suggested content for learning: 
Teachers can select content from these examples, and add more of their own. 

Strand: Expressing:  
 
Recommended Y6 
 
Questions in this thread: 

3.7 How can people express the 
spiritual through the arts? 

 
Religions and worldviews 
Christians, Muslims and non-
religious, e.g. Humanists 

Teachers will enable pupils to be able to achieve some 
of these outcomes, as appropriate to their age and 
stage: 
Emerging: 

¶ Respond with ideas of their own to the title 
question (B2). 

¶ Find out about religious teachings, charities and 
ways of expressing generosity (C3). 

Expected: 

¶ Describe and make connections between 
examples of religious creativity (buildings and art) 
(A1). 

¶ Show understanding of the value of sacred 
buildings and art (B3). 

¶ Suggest reasons why some believers see 
generosity and charity as more important than 
buildings and art (B2). 

¶ Apply ideas about values and from scriptures to 
the title question (C2). 

Exceeding:: 

¶ Outline how and why some Humanists criticise 
spending on religious buildings or art (A3). 

¶ Examine the title question from different 
perspectives, including their own (C1). 

¶ Find out about some great examples of religious art and architecture and 
present their reasons for choosing those they find most impressive;  

¶ Work in a small group and present to the class an example of the most 
impressive religious art or architecture. 

¶ Notice, list and explain similarities and differences between Christian and 
Muslim sacred buildings. 

¶ Discuss Muslim and Christian ideas (e.g. from scriptures) about the 
importance of being generous and charitable, ranking the ideas according to 
their importance, and applying them to issues about poverty and charity. 

¶ Consider why Christians and Muslims think giving money away is important, 
and what difference this makes, both to those who give and to those who 
receive. 

¶ Compare Christian and Muslim ideas about art (e.g. contrasting views on 
presenting or not presenting God or people in art; use of calligraphy/ 
geometrical art vs representational art). 

¶ Connect ways in which art and actions can reveal what people believe about 
God (e.g. cathedrals and mosques might express ideas of greatness and 
perfection of God; actions might suggest that God is concerned with justice). 

¶ Suggest reasons why some people may be critical of religious art/ 
architecture, and why some would defend it as important. 

¶ Weigh up which has greater impact ς art or charity? Consider what the world 
would be like without great art or architecture. What about a world without 
charity or generosity? 
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Key Question U2.6 What does it mean to be a Muslim in Britain today?  
The principal aim of RE is to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, so that they can develop 
the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as develop responses of their own. 

Strand / Questions/ 
Religions 

Learning outcomes (intended to enable pupils to 

achieve end of key stage outcomes) : 
Suggested content for learning: 
Teachers can select content from these examples, and add more of their own. 

Strand: Living 
 
Recommended Y5 
 
Questions in this thread: 
F5: Where do we belong? 
1.7 What does it mean to 
belong to a faith community? 
L2.7 What does it mean to be a 
Christian in Britain today? 
L2.8 What does it mean to be a 
Hindu in Britain today? 
3.8 What is good and what is 
challenging about being a 
teenage Buddhist, Sikh or 
Muslim in Britain today? 
 
Religions and worldviews: 
Muslims 

Teachers will enable pupils to be able to achieve 
some of these outcomes, as appropriate to their 
age and stage: 
Emerging: 

¶ Describe the Five Pillars of Islam and give 
examples of how these affect the everyday 
lives of Muslims (A1). 

¶ LŘŜƴǘƛŦȅ ǘƘǊŜŜ ǊŜŀǎƻƴǎ ǿƘȅ ǘƘŜ Iƻƭȅ vǳǊΩŀƴ 
is important to Muslims, and how it makes 
a difference to how they live (B1). 

Expected:  

¶ Make connections between Muslim practice 

of the Five Pillars and their beliefs about 

God and the Prophet Muhammad (A2). 

¶ Describe and reflect on the significance of 

ǘƘŜ Iƻƭȅ vǳǊΩŀƴ ǘƻ aǳǎƭƛƳǎ (B1). 

¶ Describe the forms of guidance a Muslim 

uses and compare them to forms of 

guidance experienced by the pupils (A2). 

¶ Make connections between the key 

functions of the mosque and the beliefs of 

Muslims (A1). 

Exceeding: 

¶ Comment thoughtfully on the value and 
purpose of religious practices and rituals in 
ŀ aǳǎƭƛƳΩǎ Řŀƛƭȅ ƭƛŦŜ ό.мύ. 

¶ Answer the title key question from different 
perspectives, including their own (C1). 

 

¶ Find out what pupils already know about Islam (e.g. from key question 1.2); how 
many Muslims do they think there are in Britain and in your local area? Find out and 
talk about the information from the 2011 Census.   

¶ Explore the practice, meaning and significance of the Five Pillars of Islam as an 
expression of ibadah (worship and belief in action). Shahadah (belief in one God and 
his Prophet); salat (daily prayer); sawm (fasting); zakat (alms giving); hajj 
(pilgrimage).  How do these affect the lives of Muslims, moment by moment, daily, 
annually, in a lifetime?  

¶ Think about and discuss the value and challenge for Muslims of following the Five 
Pillars, and how they might make a difference to individual Muslims and to the 
Muslim community (Ummah). Investigate how they are practised by Muslims in 
Britain today. /ƻƴǎƛŘŜǊ ǿƘŀǘ ōŜƭƛŜŦǎΣ ǇǊŀŎǘƛŎŜǎ ŀƴŘ ǾŀƭǳŜǎ ŀǊŜ ǎƛƎƴƛŦƛŎŀƴǘ ƛƴ ǇǳǇƛƭǎΩ 
lives. 

¶ ¢ŀƭƪ ŀōƻǳǘ ǘƘŜ {ƘŀƘŀŘŀƘ όΨ¢ƘŜǊŜ ƛǎ ƴƻ ƎƻŘ ŜȄŎŜǇǘ !ƭƭŀƘΩύ ŀƴŘ ǳǎŜ ǘƘŜ фф ƴŀƳŜǎ ƻŦ 
Allah to explore the attributes of God. Make links with belief in tawhid. Explore 
Islamic art, looking at shape, pattern, colour and calligraphy. Ask: what is their 
significance for Muslims, in the context of tawhid? (NB link with Key Question L2.1.) 

¶ Consider the importance of the Holy vǳǊΩŀƴ ŦƻǊ aǳǎlims: how it was revealed to the 
Prophet Muhammad, how it is used, treated, learnt. Share examples of stories and 
teaching, e.g. Surah 1, Al-Fatihah (The Opening); Surah 17 όǘƘŜ tǊƻǇƘŜǘΩǎ bƛƎƘǘ 
Journey). CƛƴŘ ƻǳǘ ŀōƻǳǘ ǇŜƻǇƭŜ ǿƘƻ ƳŜƳƻǊƛǎŜ ǘƘŜ vǳǊΩŀƴ ŀƴŘ ǿƘy (hafiz, hafiza).  

¶ CƛƴŘ ƻǳǘ ŀōƻǳǘ ǘƘŜ ŘƛŦŦŜǊŜƴŎŜ ōŜǘǿŜŜƴ ǘƘŜ ŀǳǘƘƻǊƛǘȅ ƻŦ ǘƘŜ vǳǊΩŀƴ ŀƴŘ other forms 
of guidance for Muslims: Sunnah (practices, customs and traditions of the Prophet 
Muhammad); Hadith (sayings and actions of the Prophet Muhammad). 

¶ Reflect on what forms of guidance pupils turn to when they need guidance or advice, 
ŀƴŘ ŜȄŀƳƛƴŜ ǿŀȅǎ ƛƴ ǿƘƛŎƘ ǘƘŜǎŜ ŀǊŜ ŘƛŦŦŜǊŜƴǘ ŦǊƻƳ ǘƘŜ vǳǊΩŀƴ ŦƻǊ aǳǎƭƛƳǎ. 

¶ Investigate the design and purpose of a mosque/masjid and explain how and why 
the architecture and activities, such as preparing for prayer, reflect Muslim beliefs. 
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Key Question U2.7 What matters most to Christians and Humanists?  
The principal aim of RE is to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, so that they can develop 
the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as develop responses of their own. 

Strand / Questions/ 
Religions 

Learning outcomes (intended to enable pupils 

to achieve end of key stage outcomes) : 
Suggested content for learning: 
Teachers can select content from these examples, and add more of their own. 

Strand: Living 
 

Recommended Y6 
 
Questions in this thread: 
1.8 How should we care for 
others and the world, and why 
does it matter? 
L2.9 What can we learn from 
religions about deciding right 
and wrong?  
3.10 Does religion help people 
to be good? 

 
 

 
 

 
Religions and worldviews 
Christians and non-religious, eg 
Humanists 

Teachers will enable pupils to be able to 
achieve some of these outcomes, as 
appropriate to their age and stage: 
Emerging: 

¶ Identify the values found in stories and 
texts (A2). 

¶ Suggest ideas about why humans can be 
both good and bad, making links with 
Christian ideas (B3). 

Expected: 

¶ Describe what Christians mean about 
humans being made in the image of God 
ŀƴŘ ōŜƛƴƎ ΨŦŀƭƭŜƴΩΣ ƎƛǾƛƴƎ ŜȄŀƳǇƭŜǎ ό!нύ. 

¶ Describe some Christian and Humanist 
values simply (B3). 

¶ Express their own ideas about some big 
moral concepts, such as fairness, 
honesty etc., comparing them with the 
ideas of others they have studied (C3). 

¶ Suggest reasons why it might be helpful 
to follow a moral code and why it might 
be difficult, offering different points of 
view (B2). 

Exceeding: 

¶ Give examples of similarities and 
differences between Christian and 
Humanist values (B3). 

¶ Apply ideas about what really matters in 
life for themselves, including ideas 
about fairness, freedom, truth, peace, in 
the light of their learning (C2). 

¶ Talk about what kinds of behaviour and actions pupils think of as bad (examples from 
films, books, TV as well as real life). Rank some of these ideas ς which are the worst, and 
which are less bad? Why?  

¶ Reflect on the question: why do people do good things and bad things? Are we all a 
mixture of good and bad? 9ȄǇƭƻǊŜ ǇǳǇƛƭǎΩ ŀƴǎwers. Make a link with Christian belief 
ŀōƻǳǘ ƘǳƳŀƴǎ ōŜƛƴƎ ƳŀŘŜ ƛƴ ǘƘŜ ƛƳŀƎŜ ƻŦ DƻŘ όDŜƴŜǎƛǎ мΥнуύ ŀƴŘ ŀƭǎƻ ǎƛƴŦǳƭ όǘƘŜ ΨCŀƭƭΩ 
in Genesis 3). Why do Christians think this is a good explanation of why humans are 
good and bad?  

¶ ¢ŀƭƪ ŀōƻǳǘ Ƙƻǿ ƘŀǾƛƴƎ ŀ ΨŎƻŘŜ ŦƻǊ ƭƛǾƛƴƎΩ ƳƛƎƘǘ ƘŜƭǇ ǇŜƻǇƭŜ ǘƻ ōŜ ƎƻƻŘΦ 

¶ [ƻƻƪ ŀǘ ŀ IǳƳŀƴƛǎǘ ΨŎƻŘŜ ŦƻǊ ƭƛǾƛƴƎΩΣ ŜΦƎΦ Be honest; Use your mind; Tell the truth; Do to 
other people what you would like them to do to you. How would this help people to 
behave? What would a Humanist class, school or town look like? 

¶ Explore the meanings of some big moral concepts, e.g. fairness, freedom, truth, 
honesty, kindness, peace. What do they look like in everyday life?  

¶ /ƘǊƛǎǘƛŀƴ ŎƻŘŜǎ ŦƻǊ ƭƛǾƛƴƎ Ŏŀƴ ōŜ ǎǳƳƳŜŘ ǳǇ ƛƴ WŜǎǳǎΩ ǘǿƻ ǊǳƭŜǎΣ ƭƻǾŜ DƻŘ ŀƴŘ ƭƻǾŜ ȅƻǳr 
neighbour. Explore in detail how Jesus expects his followers to behave through the story 
of the good Samaritan (Luke 10:25ςотύ ŀƴŘ WŜǎǳǎΩ ŀǘǘƛǘǳŘŜ ƻƴ ǘƘŜ ŎǊƻǎǎ ό[ǳƪŜ ноΥонς35). 
WŜǎǳǎ ǘŀƭƪǎ ŀōƻǳǘ ŀŎǘƛƻƴǎ ŀǎ ŦǊǳƛǘΦ ²Ƙŀǘ ŘƻŜǎ ƘŜ ƳŜŀƴΚ LŦ ŀ ǇŜǊǎƻƴΩǎ ƛƴǘŜƴǘƛƻns are bad, 
can their actions produce good fruit? 

¶ Discuǎǎ ǿƘŀǘ ƳŀǘǘŜǊǎ ƳƻǎǘΣ ŜΦƎΦ ōȅ ǊŀƴƪƛƴƎΣ ǎƻǊǘƛƴƎ ŀƴŘ ƻǊŘŜǊƛƴƎ ŀ ƭƛǎǘ ƻŦ ΨǾŀƭǳŀōƭŜ 
ǘƘƛƴƎǎΩΥ ŦŀƳƛƭȅ κ ŦǊƛŜƴŘǎ κ ·ōƻȄ κ ǇŜǘǎ κ DƻŘ κ ŦƻƻŘ κ ōŜƛƴƎ ǎŀŦŜ κ ōŜƛƴƎ ŎƭŜǾŜǊ κ ōŜƛƴƎ 
beautiful / being good / sport / music / worship / love / honesty / human beings. Get 
pupils to consider why they hold the values which they do, and how these values make a 
difference to their lives. 

¶ Consider some direct questions about values: is peace more valuable than money? Is 
love more important than freedom? Is thinking bad thoughts as bad as acting upon 
them? 

¶ Notice and think about the fact that values can clash, and that doing the right thing can 
be difficult. How do pupils decide for themselves? 
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Key Question U2.8: What difference does it make to believe in Ahimsa (harmlessness), Grace, and Ummah (community)? 
The principal aim of RE is to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, so that they can develop 
the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as develop responses of their own. 
 

Strand / questions / 
religions 

Learning outcomes (intended to enable pupils to 

achieve end of key stage outcomes) : 
Suggested content for learning: 

Strand: Living 

 
Recommended Y6  
 
Questions in this thread: 
1.8 How should we care 

for others and the 
world, and why does 
it matter? 

3.11 What difference does 
it make to believe 
ƛƴΧΚ 

 
Religions and worldviews 
studied here: 
Hindus, Christians, 
Muslims  

 
 
 

Teachers will enable pupils to be able to achieve 
some of these outcomes, as appropriate to their age 
and stage: 
Emerging: 

¶ Describe what Ahimsa, Grace or Ummah mean 
to religious people (A1). 

¶ Respond sensitively to examples of religious 
practice with ideas of their own (B2). 

Expected: 

¶ Make connections between beliefs and 
behaviour in different religions (A1). 

¶ Outline the challenges of being a Hindu, 
Christian or Muslim in Britain today (B2). 

¶ Make connections between belief in ahimsa, 
grace and Ummah, teachings and sources of 
wisdom in the three religions (A1). 

¶ Consider similarities and differences between 
beliefs and behaviour in different faiths (B3). 

Exceeding:  

¶ Explain similarities in ways in which key beliefs 
make a difference to life in two or three 
religions (A1). 

¶ Consider and evaluate the significance of the 
three key ideas studied, in relation to their own 
ideas (B3). 

Discover and think about the meanings of some key ideas in three religions, building on 
prior learning: 

¶ Learn that for Hindus being harmless means, for example, no violence, eating no 
meat and wearing no leather; find out how ahimsa links to ideas of karma and 
reincarnation. 

¶ Find out about how Gandhi practised ahimsa in the liberation of India; if people 
believed in ahimsa, what difference would it make to farming, supermarkets, your 
meals, community relations, international relations? ²Ƙȅ ŘƻŜǎƴΩǘ ŜǾŜǊȅōƻŘȅ ōŜƭƛŜǾŜ 
in being harmless? 

¶ Learn that for Christians the idea of grace from God means that God loves people 
unconditionally and is willing to offer forgiveness to anyone for anything. Find out 
how this is illustrated by the story of the forgiving father/ lost son (Luke 15: 11ς32).   

¶ Make links between the idea of grace, /ƘǊƛǎǘƛŀƴ ōŜƭƛŜŦ ƛƴ WŜǎǳǎΩ ŘŜŀǘƘ ŀƴŘ 
resurrection ŀǎ ŀƴ ŜȄǇǊŜǎǎƛƻƴ ƻŦ DƻŘΩǎ ƭƻǾŜ, and Christian forgiveness today (Luke 
23:34, John 3:16, 1 John 1:7ς9). 

¶ Ask some Christians about what they understand by grace from God, and find out 
what difference it makes to their lives. If they believe God forgives them for 
ŀƴȅǘƘƛƴƎΣ ŘƻŜǎ ǘƘŀǘ ƳŜŀƴ ǘƘŀǘ ƛǘ ŘƻŜǎƴΩǘ ƳŀǘǘŜǊ ƛŦ ǘƘey do bad things? 

¶ Learn that for Muslims, the worldwide Muslim community is called the Ummah, and 
being part of the Ummah is expressed, e.g. in pilgrimage to Makkah and in shared 
welfare through zakat. 

¶ Explore the impact of the practice of zakat and hajj on Muslims, locally, in the UK 
and globally. 

¶ Ask good questions about these three key concepts and find out some answers to 
them. 

¶ Discuss and consider the impact of ahimsa, grace and Ummah: if we all followed 
these ideas, how would life change? 

¶ Make links between the three concepts: how are they similar and how different? 
Which has most impact and why? Weigh up the value and impact of these key ideas 
for themselves. 
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C5 RE in KS3: Programme of Study and planning steps 
  

 

All religions are the 
same but different so 
I moulded all the 
symbols into one in 
the very middle: 
equality but also 
differences. I decided 
to make my piece of 
work a design that 
you had to look into 
hard to see things - 
just like religions. I 
think I have achieved 
this look by scattering 
related pictures 
around the six 
sections to create a 
collage effect. I used 
a Sun at the side of 
my design, as a light 
that everyone is 
aiming for, our goals 
in life. I created a 
border including 
things to do with 
religions. 

Fiona, age 12 
© NATRE Spirited 

Arts 
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C5 RE in KS3: Programme of Study 
What do pupils get out of RE at this key stage? 
Students should extend and deepen their knowledge and understanding of a range of religions and 
worldviews, recognising their local, national and global context. Building on their prior learning, they learn 
to appreciate religions and worldviews in systematic ways. They should draw on a wide range of subject 
specific language confidently and flexibly, learning to use the concepts of religious study to describe the 
nature of religion. They should understand how beliefs influence the values and lives of individuals and 
groups, and how religions and worldviews have an impact on wider current affairs. They should be able to 
appraise the practices and beliefs they study with increasing discernment based on analysis, interpretation 
and evaluation, developing their capacity to articulate well-reasoned positions.  
 

Aims:  
The principal aim of RE is to engage pupils in systematic enquiry into significant human questions which 
religion and worldviews address, so that they can develop the understanding and skills needed to 
appreciate and appraise varied responses to these questions, as well as develop responses of their own.  
 

RE teaching and learning should enaōƭŜ ǇǳǇƛƭǎ ǘƻΧ 
A. Know about and 
understand a range of 
religions and worldviews. 

B. Express ideas and insights 
about the nature, significance 
and impact of religions and 
worldviews. 

C. Gain and deploy the skills 
needed to engage seriously 
with religions and 
worldviews. 

 

End of key stage outcomes 
More specifically students should be taught to: 

A1. Explain and interpret ways that 
the history and culture of religions 
and worldviews influence 
individuals and communities, 
including a wide range of beliefs 
and practices, in order to appraise 
reasons why some people support 
and others question these 
influences. 

B1. Explain the religions and 
worldviews which they encounter 
clearly, reasonably and coherently; 
evaluate them, drawing on a range 
of introductory level approaches 
recognised in the study of religion 
or theology. 

C1. Explore some of the ultimate 
questions that are raised by 
human life, making well-informed 
and reasoned personal responses 
and expressing insights that draw 
on a wide range of examples 
including the arts, media and 
philosophy. 

A2. Explain and interpret a range 
of beliefs, teachings and sources of 
wisdom and authority including 
experience in order to understand 
religions and worldviews as 
coherent systems or ways of 
seeing the world. 
 

B2. Observe and interpret a wide 
range of ways in which 
commitment and identity are 
expressed. They develop insightful 
analysis and evaluation of 
controversies about commitment 
to religions and worldviews, 
accounting for the impact of 
diversity within and between 
communities. 

C2. Examine and evaluate issues 
about community relations and 
respect for all in the light of 
different perspectives from varied 
religions and worldviews. 
 

A3. Explain how and why 
individuals and communities 
express the meanings of their 
beliefs and values in many 
different forms and ways of living, 
enquiring into the variety, 
differences and relationships that 
exist within and between them. 

B3. Consider and evaluate the 
question: what is religion? Analyse 
the nature of religion using the 
main disciplines by which religion 
is studied. 
 

C3. Explore and express insights 
into significant moral and ethical 
questions posed by being human 
in ways that are well-informed and 
which invite personal response, 
using reasoning which may draw 
on a range of examples from real 
life, fiction or other forms of 
media. 
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These general outcomes above are related to specific content within the units of study, pp.74-85.  

 
Religions and worldviews  

During the key stage, pupils should be taught knowledge, skills and understanding through learning about 
Christians, Muslims, Sikhs and Buddhists. Pupils should also encounter non-religious worldviews such as 
Humanism, and may encounter other religions and worldviews in thematic units where appropriate. 

 
Key questions 

Believing 
(Religious beliefs, teachings, sources; questions about meaning, purpose and truth) 

Recommended 
year group 

оΦм 5ƻ ǿŜ ƴŜŜŘ ǘƻ ǇǊƻǾŜ DƻŘΩǎ ŜȄƛǎǘŜƴce? Christian, Buddhist and/or Muslim, non-
religious worldviews e.g. Humanist 

Y9 

3.2 Does living biblically mean obeying the whole Bible?  Y8 

3.3 What is so radical about Jesus? Y7 

3.4 Is death the end? Does it matter?  Christian, Buddhist and/or non-religious worldviews 
e.g. Humanist 

Y8 

3.5 Why is there suffering? Are there any good solutions? Christian and Buddhist Y9 

Expressing 
(Religious and spiritual forms of expression; questions about identity and diversity) 

 

3.6 Should religious buildings be sold to feed the starving?  Christians, Muslims and/or 
Sikhs  

Y7 

3.7 How can people express the spiritual through the arts? Buddhist, Christian, Jewish, 
Muslim, Sikh       

Y8 

Living 
(Religious practices and ways of living; questions about values and commitments) 

 

3.8 What is good and what is challenging about being a teenage Sikh or Buddhist or 
Muslim in Britain today?  

Y7 

3.9 Should happiness be the purpose of life?  Christian, Buddhist and non-religious e.g. 
Humanist 

Y9 

3.10 Does religion help people to be good? Buddhist, Christian, Muslim, Sikh, non-religious 
e.g. Humanism  

Y8 

3.11 What difference does it make to believe inΧΚ Buddhist, Christian, Jewish, Muslim, 
Sikh 

Y7ς9 

3.12 Is religion a power for peace or a cause of conflict in the world today?  Christian, 
Muslim, non-religious e.g. Humanism 

Y9 

  
It is recommended that schools choose a minimum of 3 questions per year, balancing across the strands 
as far as possible. Schools may prefer some shorter units, but the recommendation is for fewer questions 
explored more deeply. 
 
Notes: 
The key questions are designed to enable pupils to achieve the end of key stage outcomes above. Schools 
may plan other units but should ensure that they support pupils in achieving the end of key stage 
outcomes. If planning other units, schools should also ensure that there is breadth and balance across the 
RE curriculum by addressing each of the three strands (Believing, Expressing, Living) across the key stage. 
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Planning steps 
 
Teachers should have the principal aim of RE at the forefront of their minds as they plan their RE. 
 
The principal aim of RE is to engage pupils in systematic enquiry into significant human questions which 
religion and worldviews address, so that they can develop the understanding and skills needed to 
appreciate and appraise varied responses to these questions, as well as develop responses of their own.  
 

Step 1: Key question ¶ Select a key question from p.6. 

¶ Make sure that you can explain where this unit/question fits into key 
stage planning e.g. how it builds on previous learning in RE, what 
other subject areas it links to, if appropriate. 

Step 2: Select 
learning outcomes 

¶ Use the learning outcomes from column 2 of the key question 
outlines/units of study on p.74-85.   

¶ Select learning outcomes appropriate for the age and ability of your 
pupils.  

¶ Being clear about these outcomes will help you to decide what and 
how to teach. 

Step 3: Select 
specific content 

¶ Look at the suggested content for your key question, from column 3 in 
the key question outlines/units of study.   

¶ Select the best content (from here, or additional information from 
elsewhere) to help you to teach in an engaging way so that pupils 
achieve the learning outcomes. 

Step 4:  
Assessment: write 
specific pupil 
outcomes 

¶ Turn the learning outcomes into pupil-ŦǊƛŜƴŘƭȅ ΨL ŎŀƴΩ ƻǊ Ψ¸ƻǳ ŎŀƴΩ 
statements.   

¶ Make the learning outcomes specific to the content you are teaching, 
to help you know just what it is that you want pupils to be able to 
understand and do as a result of their learning.  

¶ ¢ƘŜǎŜ ΨL Ŏŀƴ/you canΩ ǎǘŀǘŜƳŜƴǘǎ ǿƛƭƭ ƘŜƭǇ ȅƻǳ ǘƻ ƛƴǘŜƎǊŀǘŜ ŀǎǎŜǎǎƳŜƴǘ 
for learning within your teaching, so that there is no need to do a 
separate end-of-unit assessment.  

Step 5: Develop 
teaching and 
learning activities 

¶ Develop active learning opportunities and investigations, using some 
engaging stimuli, to enable pupils to achieve the outcomes.  

¶ 5ƻƴΩǘ ŦƻǊƎŜǘ ǘƘŜ ǎƪills you want pupils to develop, as well as the 
content you want them to understand.  

¶ Make sure that the activities allow pupils to practise these skills as 
well as show their understanding.  
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KS3 Units of Study  
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Key Question 3.1: Do we need to provŜ DƻŘΩǎ ŜȄƛǎǘŜƴŎŜΚ  
The principal aim of RE is to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, so that they can develop 
the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as develop responses of their own. 

Strand / Questions / 
Religions 

Learning outcomes (intended to enable 

pupils to achieve end of key stage outcomes) : 
Suggested content for learning: 

Strand: believing  
 
Recommended Y9 
 
Questions in this thread: 
1.1ς3 Who is a Christian, 
Muslim, Jewish and what 
do they believe? 
L2.1 What do different 
people believe about 
God? 
U2.1 Does God exist? 

 
 

Religions and 
worldviews: 
Christian, Buddhist 
and/or Muslim, non-
religious worldviews e.g. 
Humanist 

Teachers will enable pupils to be able to 
achieve some of these outcomes, as 
appropriate to their age and stage: 
Emerging: 

¶ Explain one argument for the existence 
of God (A2). 

¶ Contrast one argument for the existence 
of God with a non-theistic worldview 
(A3). 

Expected: 

¶ DƛǾŜ ŀƴ ŀŎŎƻǳƴǘ ƻŦ DƻŘΩǎ ŜȄƛǎǘŜƴŎŜ ǳǎƛƴƎ 
a rational argument (B1). 

¶ Explain a worldview which does not set 
ƻǳǘ ǘƻ ǇǊƻǾŜ DƻŘΩǎ ŜȄƛǎǘŜƴŎŜ ό!нύ. 

¶ Offer reasons as to why we do or do not 
ƴŜŜŘ ǘƻ ǇǊƻǾŜ DƻŘΩǎ ŜȄƛǎǘŜƴŎŜ ό.нύ. 

¶ Evaluate whether GoŘΩǎ ŜȄƛǎǘŜƴŎŜ Ŏŀƴ 
ever be proven (C1). 

Exceeding: 

¶ Analyse the value of proof and faith in 
this debate (B3). 

¶ Justify a view as to the value of the 
ŀǘǘŜƳǇǘ ǘƻ ǇǊƻǾŜ DƻŘΩǎ ŜȄƛǎǘŜƴŎŜ ǳǎƛƴƎ 
rational arguments (C1). 

¶ Reflect on reasons why people do believe or doƴΩǘ ōŜƭƛŜǾŜ ƛƴ DƻŘΦ /ƻƴǎƛŘŜǊ Ƙƻǿ ŀ ǇŜǊǎƻƴΩǎ 
ΨǇŀǘƘǿŀȅ ƻŦ ōŜƭƛŜŦΩ ǘƘǊƻǳƎƘ ƭƛŦŜ ƳƛƎƘǘ ŎƘŀƴƎŜΦ 

¶ CƛƴŘ ƻǳǘ ŀōƻǳǘ !ǉǳƛƴŀǎΩ five ǇǊƻƻŦǎ ŦƻǊ DƻŘΩǎ ŜȄƛǎǘŜƴŎŜ ŀƴŘ ǇǊŜǎŜƴǘ ŜŀŎƘ ŀǎ ŀ ǎƛƳǇƭŜ ƻǳǘƭƛƴŜΦ 
Aquinas had great personal faithΣ ŀƴŘ ȅŜǘ ǎǘŀǘŜŘ DƻŘΩǎ ŜȄƛǎǘŜƴŎŜ ǳǎƛƴƎ rational arguments. Why 
do students think he wanted to do this? Do you need logical arguments if you have faith?  

¶ 9ȄǇƭƻǊŜ ǘƘŜ YŀƭŀƳ ŀǊƎǳƳŜƴǘ ŦƻǊ DƻŘΩǎ ŜȄƛǎǘŜƴŎŜ ǿƘƛŎƘ ƻǊƛƎƛƴŀǘŜǎ ƛƴ ǘƘŜ ǿƻǊƪ ƻŦ eleventh-
century Islamic philosopher al-Ghazali. Learn about al-DƘŀȊŀƭƛΩǎ ƻǊƛƎƛƴŀƭ ŀǊƎǳƳŜƴǘ ŦƻǊ ǿƘȅ DƻŘ 
must exist. Explore how this argument has been developed by modern scholar William Lane 
Craig.  

¶ Compare rational arguments with personal accounts of faith. 6,000 first-hand accounts of 
religious experiences can be found on the Alister Hardy Religious Experience Research Centre 
ǿŜōǎƛǘŜΦ ²ƘƛŎƘΣ ƛƴ ȅƻǳǊ ǎǘǳŘŜƴǘǎΩ ƻǇƛƴƛƻƴΣ ƎƛǾŜǎ ǳǎ ǘƘŜ Ƴƻǎǘ ǾŀƭǳŀōƭŜ ƛƴŦƻǊƳŀǘƛƻƴ ŀōƻǳǘ DƻŘΩǎ 
existence?  

¶ In discussing the difference between personal accounts of faith in God and arguments for the 
existence of God, students may refer to the difference between scientific and religious 
understandings of the nature of the universe. This topic could extend into an exploration of the 
difference between scientific and religious views of life.     

¶ Consider a Buddhist response, where the question of whether God exists or not is not a concern 
of Buddhist thinkers. More important are ways to alleviate suffering and live a balanced life. 
²Ƙŀǘ ŀǊŜ ǎǘǳŘŜƴǘǎΩ ǊŜŀŎǘƛƻƴǎ ǘƻ ǘƘƛǎ ŘƛŦŦŜǊŜƴǘ ŀǇǇǊƻŀŎƘΚ Lǎ ƛǘ ŜŀǎƛŜr to focus on suffering and 
ƭƛǾƛƴƎ ŀ ƎƻƻŘ ƭƛŦŜ ƛŦ ȅƻǳ ŘƻƴΩǘ ǿƻǊǊȅ ŀōƻǳǘ ǿƘŜǘƘŜǊ ǘƘŜǊŜ ƛǎ ŀ DƻŘ ƻǊ ƴƻǘΚ LŦ .ǳŘŘƘƛǎǘǎ Řƻ ƴƻǘ 
feel a need to wonder if there is a God, why do some people in the Christian and Islamic 
traditions?  

¶ Consider different atheist Humanist views of God: on the one hand, if God helps people live 
good lives, some Humanists have no problem with religious belief. However, some Humanists 
would rather get rid of religion altogether. What are Humanist views on why people need the 
guidance offered by religion?  
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Key Question 3.2: Does living biblically mean obeying the whole Bible?  
The principal aim of RE is to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, so that they can develop 
the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as develop responses of their own. 

Strand / Questions / 
Religions 

Learning outcomes (derived from linking 

content to the skills of the end of key stage 
outcomes): 

Suggested content for learning: 

Strand: Believing 
 
Recommended Y8 
 

Questions in this thread: 
F1: Which stories are 
special and why? 
1.4: What can we learn 
from sacred books?  
L2.2: Why is the Bible so 
important for Christians 
today?  
 

 
Religions and worldviews: 
Christians 

Teachers will enable pupils to be able to 
achieve some of these outcomes, as 
appropriate to their age and stage: 
Emerging: 

¶ Outline ways in which Christians 
interpret the Bible as a guide for living 
(A1). 

¶ Explain at least two reasons for and 
against the idea that most Christians 
make more use of the New Testament 
than the Old (A2). 

Expected: 

¶ Interpret different biblical commands 
and how Christians might put them 
into practice (A1). 

¶ 9ƴǉǳƛǊŜ ƛƴǘƻ ǘƘŜ ƳŜŀƴƛƴƎ ƻŦ ōƻǘƘ ΨƭƻǾŜ 
DƻŘΩ and ΨƭƻǾŜ ǘƘȅ ƴŜƛƎƘōƻǳǊΩ ƛƴ 
ǘƻŘŀȅΩǎ ǿƻǊƭŘΣ ŜȄǇǊŜǎǎƛƴƎ ǘƘŜƛǊ ƻǿƴ 
ideas about the impact of this on 
individuals and communities (C2). 

¶ Formulate a reasoned answer to the 
question: does living biblically mean 
obeying the whole Bible? (B3) 

Exceeding: 

¶ Justify a view as to whether non-
/ƘǊƛǎǘƛŀƴǎ Ŏŀƴ ΨƭƛǾŜ biblicallyΩ ό!нύ. 

¶ Account for some of the ways different 
Christian traditions value the Bible 
(B1). 

¶ Explore some of the variety of writings in the Bible, Old and New Testaments ς narrative, poetry, 
prayer, commands, lists and genealogies, wisdom literature, letters. Find a range of commands for 
living, including moral, ritual, ceremonial, and worship instructions. Ask some Christians how they 
use the Bible in deciding how to live. Are some parts more important to Christians than others? How 
do Christians handle the ritual commands in Leviticus or instructions about slaves in the New 
Testament?  

¶ Most Christians see the gospels, ǿƘƛŎƘ ǘǊŀƴǎƳƛǘ WŜǎǳǎΩ ƳƻǊŀƭ ŀƴŘ ǎǇƛǊƛǘǳŀƭ ǘŜŀŎƘƛƴƎǎΣ ŀǎ ōŜƛƴƎ ƻŦ 
central importance, taken ƛƴ ǘƘŜ ŎƻƴǘŜȄǘ ƻŦ ǘƘŜ ŜƴǘƛǊŜ .ƛōƭŜΦ 9ȄǇƭƻǊŜ WŜǎǳǎΩ ǎǳƳƳƛƴƎ ǳǇ ƻŦ ǘƘŜ .ƛōƭŜ 
(Matthew 7:12 and Matthew 22:37, 39). Apply this summary to the questions above ς do they 
suggest moral commands are more important than other types?   

¶ Consider moral commands from the Old and New Testaments, such as Leviticus 19:34, Psalms 112:1, 
Matthew 5: 3ς12 and Romans 12: 1ς2. How do these teachings help people love God and love their 
neighbour? Look at modern problems, from declaring war on repressive regimes to supporting 
homŜƭŜǎǎ ŘǊǳƎ ŀŘŘƛŎǘǎΣ ŀƴŘ ŀǇǇƭȅ ǘƘƛǎ ƳƻǊŀƭ ŎƻŘŜΦ ¢Ƙƛǎ ŎƻŘŜ ƘŜƭǇǎ /ƘǊƛǎǘƛŀƴǎ ǘƻ ŘŜŎƛŘŜ ΨǿƘŀǘ ǿƻǳƭŘ 
WŜǎǳǎ ŘƻΚΩ /ƻƴǎƛŘŜǊ Ƙƻǿ ŦŀǊ ŀƴŎƛŜƴǘ ƳƻǊŀƭ ǘŜŀŎƘƛƴƎǎ Ŏŀƴ ōŜ ƻŦ ǳǎŜ ƛƴ ǘƻŘŀȅΩǎ ǿƻǊƭŘΦ  

¶ Find out about different responses to the authority of the Bible. E.g. the 9ǾŀƴƎŜƭƛŎŀƭΩǎ ƛƴǎǇƛǊŀǘƛƻƴ 
taken directly from the BƛōƭŜΣ ŎƻƳǇŀǊŜŘ ǘƻ ǘƘŜ /ŀǘƘƻƭƛŎΩǎ ǇŀǊŀƭƭŜƭ ƎǳƛŘŀƴŎŜ ǘŀƪŜƴ ŦǊƻƳ ŎƘǳǊŎƘ 
ǘŜŀŎƘƛƴƎΦ !ƭƭ /ƘǊƛǎǘƛŀƴǎ ǎƘƻǳƭŘ Ŧƻƭƭƻǿ ǘƘŜƛǊ ƻǿƴ ŎƻƴǎŎƛŜƴŎŜΦ 5ƻŜǎ ΨƭƛǾƛƴƎ biblicallyΩ ƳŜŀƴ only 
following the Bible?  

¶ Offer students a sƛƳǇƭŜ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ WƻǎŜǇƘ CƭŜǘŎƘŜǊΩǎ Ψ{ƛǘǳŀǘƛƻƴ 9ǘƘƛŎǎΩ, which is an attempt to 
ŜƳōŜŘ WŜǎǳǎΩ ǘŜŀŎƘƛƴƎǎ ƻŦ ƭƻǾŜ ƛƴǘƻ ƻƴŜΩǎ ƭƛŦŜΣ ƴƻǘ ōȅ ŦƻƭƭƻǿƛƴƎ ƳƻǊŀƭ ǊǳƭŜǎ ōǳǘ ōȅ ƧǳŘƎƛƴƎ ŜŀŎƘ 
situation with the eyes of love for all concerned. How far does this reflecǘ ŀƴ ŀǘǘŜƳǇǘ ǘƻ ΨƭƛǾŜ 
biblicallyΩΚ  

¶ Jesus often clashed with the Jewish religious authorities for holding rules as more important that 
people. Find examples of modern religious hypocrisy, e.g. a rich church which ignores world poverty. 
Iƻǿ ŦŀǊ ŘƻŜǎ ΨƭƛǾƛƴƎ biblicallyΩ ƳŜŀƴ ōŜƛƴƎ ǇǊŜǇŀǊŜŘ ǘƻ ŀǊƎǳŜ ǿƛǘƘ ǘƘƻǎŜ ƛƴ ŀǳǘƘƻǊƛǘȅΚ 

¶ 5ƻ ȅƻǳ ƘŀǾŜ ǘƻ ōŜ /ƘǊƛǎǘƛŀƴ ǘƻ ΨƭƛǾŜ biblicallyΩΚ 5ƻ ŀƴȅ ǎǘǳŘŜƴǘǎ ƭƛǾŜ ōȅ ǎƛƳƛƭŀǊ ƳƻǊŀƭ ŎƻŘŜǎ, even if 
they are not Christian? Or do these ethics only mean something if you accept Jesus as the Messiah? 
Debate the issue. 
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Key Question 3.3: What is so radical about Jesus? 
The principal aim of RE is to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, so that they can develop 
the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as develop responses of their own.  
Strand / Questions / 
Religions 

Learning outcomes (intended to enable pupils 

to achieve end of key stage outcomes) : 
Suggested content for learning: 

Strand: Believing 
 
Recommended Y7 
 

Questions in this 
thread: 
F2: Which people are 
special and why? 
L2.3 Why is Jesus 
inspiring to some 
people?  
U2.2 What would Jesus 
do? Can we live by the 
values of Jesus in the 
twenty-first century?  

 
 

 
Religions and 
worldviews: Christians  
 

Teachers will enable pupils to be able to achieve 
some of these outcomes, as appropriate to their 
age and stage: 
Emerging: 

¶ 9ȄǇƭŀƛƴ ǿƘȅ ƻƴŜ ŀŎǘƛƻƴ ƻǊ ǘŜŀŎƘƛƴƎ ƻŦ WŜǎǳǎΩ 
was radical (B1). 

¶ Offer a view of how JŜǎǳǎΩ ǊŀŘƛŎŀƭ ƳŜǎǎŀƎŜ 
should affect Christians today (B3). 

Expected: 

¶ Give a supported view as to how radical 
WŜǎǳǎΩ ǾƛŜǿǎ ǘƻǿŀǊŘǎ ǿƻƳŜƴ ǿŜǊŜ ό!нύ. 

¶ Give a supported view as to how radical 
WŜǎǳǎΩ ǾƛŜǿǎ ǘƻǿŀǊŘǎ ǿŜŀƭǘƘ ŀƴŘ ǇƻǾŜǊǘȅ 
were (A2).  

¶ Consider the question of who Jesus came to 
save and evaluate a variety of answers (B3). 

¶ Express insight into the question of how 
radical Jesus was, in the light of different 
views (B1). 

Exceeding: 

¶ Explain, with reference to historical context, 
how radical Jesus was (B1). 

¶ Evaluate different views on whether 
Christians have been radical enough (C3).  

 
 

¶ Ask pupils to describe what an image of Jesus would look like. Where have they got their ideas 
ŦǊƻƳΚ [ƻƻƪ ŀǘ ŀ ǊŀƴƎŜ ƻŦ ƛƳŀƎŜǎΣ ƛƴŎƭǳŘƛƴƎ ǘƘŜ Ψ9ŀǎǘŜǊ WŜǎǳǎΩ poster online, created by an ad 
ŀƎŜƴŎȅ ŦƻǊ ŀ ŎƘǳǊŎƘΦ WŜǎǳǎ ƛǎ ǇƻǊǘǊŀȅŜŘ ŀǎ ƎǳŜǊǊƛƭƭŀ /ƘŜ DǳŜǾŀǊŀ ǳƴŘŜǊ ǘƘŜ ǘŀƎƭƛƴŜ ΨaŜŜƪΦ 
aƛƭŘΦ !ǎ ƛŦΦΩ ²Ƙŀǘ ƛǎ ǘƘŜ ƳŜǎǎŀƎŜΚ 5ƻ ǎǘǳŘŜƴǘǎ ŀƎǊŜŜ ǿƛǘƘ ǘƘƛǎ ǊŜǇǊŜǎŜƴǘŀǘƛƻƴ ƻŦ WŜǎǳǎΚ  

¶ Find out who Jesus clashed with, e.g. the Jewish religious authorities or the Pharisees. Read 
Matthew 23: 1ς12, where Jesus publically accuses them of hypocrisy. What had they done 
and why? What does this show about what Jesus thinks is and is not important?  

¶ Read Mark 2: 15ςмтΣ ǿƘŜǊŜ WŜǎǳǎ Ŝŀǘǎ ǿƛǘƘ ΨǎƛƴƴŜǊǎΩ ǘƻ ǘƘŜ ǎhock of the Pharisees. Why does 
he say he is taking this action? What does this show about his mission?  

¶ CƛƴŘ ƻǳǘ ŀōƻǳǘ WŜǎǳǎΩ ƻƴƭȅ ŀŎǘ ƻŦ ǇƘȅǎƛŎŀƭ ǾƛƻƭŜƴŎŜΥ ƻǾŜǊǘǳǊƴƛƴƎ ǘƘŜ ƳƻƴŜȅƭŜƴŘŜǊǎΩ ǘŀōƭŜǎ ƛƴ 
the temple, e.g. in Mark 11: 15ς19, John 2:13ς16. Why is he so angry? What does this show 
about his beliefs regarding wealth?   

¶ Learn how Jesus was seen by his followers as a pacifist, spiritual Messiah, in a break with 
Jewish tradition. What hope of salvation did this new Messiah offer?  

¶ The heart of the Christiŀƴ ǎǘƻǊȅ ƛǎ WŜǎǳǎΩ ŘŜŀǘƘ ŀƴŘ ǊŜǎǳǊǊŜŎǘƛƻƴΦ wŜŀŘ ŀōƻǳǘ Ƙƛǎ ŦƛǊǎǘ 
appearance to Mary Magdalene, who must share the news with all his other followers, in John 
20:11ς19. Many Christians believe this is a clear signal that women have the right to teach 
WŜǎǳǎΩ ΨƎƻƻŘ ƴŜǿǎΩΣ ƛ.e. to be priests. Why do some churches ordain women as priests, while 
ƻǘƘŜǊǎ ŘƻƴΩǘΚ ²ŀǎ WŜǎǳǎΩ ƳŜǎǎŀƎŜ ǊŀŘƛŎŀƭΚ  

¶ Jesus spoke out against inequality and injustice, but did not urge violent revolution. Read 
about his refusal to use force even to defend himself in Matthew 26: 50ς52. Find out how 
WŜǎǳǎΩ ǇŀŎƛŦƛǎƳ ŘŜǾŜƭƻǇŜŘ ƛƴǘƻ ǘƘŜ /ƘǊƛǎǘƛŀƴ ǘǊŀŘƛǘƛƻƴ ƻŦ ƴƻƴ-violent resistance.   

¶ ²Ƙŀǘ ŘƛŘ WŜǎǳǎ ŦƛƎƘǘ ŀƎŀƛƴǎǘΚ ²Ƙŀǘ ŘƛŘ ƘŜ ǎǘŀƴŘ ǳǇ ŦƻǊΚ LŦ ōŜƛƴƎ ΨǊŀŘƛŎŀƭΩ ƳŜŀƴǎ ŀǘǘŜƳǇǘƛƴƎ ǘƻ 
overturn existing, unjust power structures, debate whether Jesus was radical. 

¶ How far do students think that the Easter Jesus poster reflects the Jesus of the gospels? Can 
they suggest alternatives?  
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Key Question 3.4: Is death the end? Does it matter? 
The principal aim of RE is to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, so that they can develop 
the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as develop responses of their own.  
Strand / Questions / 
Religions 

Learning outcomes (intended to enable 

pupils to achieve end of key stage outcomes) : 
Suggested content for learning: 

 
Strand: Believing 
 
Recommended Y8 
 
Questions in this 

thread: 
U2.3 What do religions 

say to us when life 
gets hard? 

 
 

 
Religions and worldviews: 
Christians, Buddhists, non-
religious worldviews e.g.  
Humanists 

Teachers will enable pupils to be able to 
achieve some of these outcomes, as 
appropriate to their age and stage: 
Emerging: 

¶ Explain one answer to the question: is 
death the end? (A2) 

¶ Observe how beliefs about death have 
an impact on how someone lives their 
life (B1). 

Expected:  

¶ Explain a range of beliefs regarding the 
possibility of life after death (A2). 

¶ Account for the roots of these diverse 
beliefs (B1). 

¶ Judge the importance of this life 
compared to the hope of an afterlife, 
offering different views (C1). 

¶ Evaluate the impact of differing views of 
life after death on how individuals view 
earthly life (C3). 

Exceeding: 

¶ Explain interpretations of views of life 
after death; literal or metaphorical, 
acknowledging diversity within 
traditions (A2). 

¶ Analyse what visions of life after death 
ǊŜŦƭŜŎǘ ŀōƻǳǘ ŀƴ ƛƴŘƛǾƛŘǳŀƭΩǎ ǾƛŜǿ ƻŦ 
existence (C1). 

 
 

¶ The Nicene Creed confirms the Christian conviction of a life after bodily death. Where does 
this belief originate? Read John 5: 24ς25, 28ς29 and John 14: 1ς7. What does Jesus affirm 
about the possibility of an existence after death, and what does he imply? Read 1 Corinthians 
15:51ς56 and Revelation 21:1ς4. What do these texts suggest about a Christian belief in life 
after death? How do Christians interpret these texts? What do the differences in these 
projections tell us?  

¶ Explore the kinds of music, hymns and songs used at Christian and secular funeral services. 
What do the words used tell us about different beliefs about life and life after death in Britain 
today? 

¶ ¢ƘŜ ŎƘŀǊƛǘȅ /ƘǊƛǎǘƛŀƴ !ƛŘ ƻŦǘŜƴ Ǌǳƴǎ ǘƘŜ ǘŀƎƭƛƴŜ ΨǿŜ ōŜƭƛŜǾŜ ƛƴ ƭƛŦŜ before ŘŜŀǘƘΩΦ 5ƛǎŎǳǎǎ ǿƘƛŎƘ 
is more important, this life or the one to come? To what extent does one affect the other? 

¶ Find out about samsara, the Buddhist cycle of birth and rebirth. Why might Buddhists see 
samsara as a demanding process? Find out about what Buddhists believe about achieving 
nirvana, the complete cessation of suffering and state of living with equanimity in this 
lifetime. Dying in this state means a person will have a good rebirth.  To what extent are 
Buddhists motivated by escaping samsara, or by seeking the further stages of becoming arhat 
or becoming a Buddha in this lifetime?  

¶ The BǊƛǘƛǎƘ IǳƳŀƴƛǎǘ !ǎǎƻŎƛŀǘƛƻƴ ŀŦŦƛǊƳǎ IǳƳŀƴƛǎǘ ŜǘƘƛŎǎ ΨŦƻǊ ǘƘŜ ƻƴŜ ƭƛŦŜ ǿŜ ƘŀǾŜΩΦ 
Humanists think the lack of an afterlife is a reason to make the most of this life; do students 
ŀƎǊŜŜΚ Lǎ ΨƻƴŜ ƭƛŦŜΩ ŀ ƭƛōŜǊŀǘƛƴƎ ƻǊ ǘŜǊǊƛŦȅƛƴƎ ƴƻǘƛƻƴΚ Iƻǿ ŦŀǊ ŘƻŜǎ ǘƘŜ ƛŘŜŀ ƻŦ an afterlife help 
religious people live a good earthly life? 

¶ Find out about the idea of heaven in Christianity as a state of being close to God rather than 
an actual place, e.g. Pope John Paul II espoused this. Can such a ΨƘŜŀǾŜƴΩ ŜȄƛǎǘ ƻƴ ŜŀǊǘƘΚ /ŀƴ 
ΨƘŜƭƭΩ ŜȄƛǎǘ ƻƴ ŜŀǊǘƘΚ  

¶ ¢ƘŜ .ƛōƭŜ ǘŀƭƪǎ ŀōƻǳǘ ǘƘŜ ΨƪƛƴƎŘƻƳ ƻŦ DƻŘΩ ŀǎ ƘŀǾƛƴƎ ōŜŜƴ ƛƴŀǳƎǳǊŀǘŜŘ ƛƴ WŜǎǳǎΣ ǎƻ ǘƘŀǘ 
Christians are  

¶ Debate what difference each of these views would make to an individual. Is existence a state 
of suffering, an ordeal to endure on a ǇŀǘƘ ǘƻ ŜǘŜǊƴŀƭ ƘŀǇǇƛƴŜǎǎΣ ƻǊ ŀ ŎƘŀƴŎŜ ǘƻ ŀŎƘƛŜǾŜ ƻƴŜΩǎ 
goals and hopes? 
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Key Question 3.5: Why is there suffering? Are there any good solutions? 
The principal aim of RE is to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, so that they can develop 
the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as develop responses of their own.  
Strand / 
Questions / 
Religions 

Learning outcomes (intended to enable 

pupils to achieve end of key stage 
outcomes) : 

Suggested content for learning: 

 
Strand: Believing  
 
Recommended 
Y9 
 
Questions in this 
thread: 
U2.3 What do 
religions say to us 
when life gets 
hard? 
 
Religions and 
worldviews: 
Christians 
Buddhists 

Teachers will enable pupils to be able to 
achieve some of these outcomes, as 
appropriate to their age and stage: 
Emerging: 

¶ Outline two religious views of why 
humans suffer (A1). 

¶ Present at least two solutions offered 
by religions to suffering, with 
examples (B1). 

Expected:  

¶ Give well-informed insights into two 
Christian views about why people 
suffer, supported by evidence from 
biblical texts (B1). 

¶ Contrast two views of why we suffer 
from two different traditions (A1). 

¶ Argue the case that religions do or do 
not offer good solutions as to why we 
suffer (C1). 

¶ Consider and weigh up how far 
religious answers to the question of 
suffering are universally useful (A2). 

Exceeding: 

¶ Evaluate critically the idea that 
suffering is a natural human state to 
which there is no solution (C1). 

¶ Offer theological, philosophical and/or 
psychological reasons for arguing that 
religions exist to help humans cope 
with suffering, fear and despair (A3). 

¶ Explore different causes and types of suffering: emotional, physical, existential. Consider how suffering 
differs around the world, e.g. ŎƻƳǇŀǊŜ ǊŜƭŀǘƛǾŜ ǇƻǾŜǊǘȅ ǘƻ ŀōǎƻƭǳǘŜ ǇƻǾŜǊǘȅΦ /ƻƴǎƛŘŜǊ ǘƘŜ ǇƘǊŀǎŜ ΨŦƛǊǎǘ 
ǿƻǊƭŘ ǇǊƻōƭŜƳǎΩ ς do students suffer from these? Is suffering a natural human state, wherever we live 
and whatever we have?  

¶ ExplorŜ hƭŘ ¢ŜǎǘŀƳŜƴǘ ŀŎŎƻǳƴǘǎ ƻŦ ǿƘȅ ǿŜ ǎǳŦŦŜǊΦ [ƻƻƪ ŀǘ ǘƘŜ ǎǘƻǊȅ ƻŦ ǘƘŜ ΨCŀƭƭΩ ƛƴ DŜƴŜǎƛǎ оΦ 9ȄǇƭƻǊŜ 
some Christian understandings of how sin is the root cause of human problems. Read some Proverbs, 
e.g. Proverbs 10:1 and 22:1. If we follow these instructions όǿƻǊƪ ƘŀǊŘΣ ŘƻƴΩǘ ōŜ ƎǊŜŜŘȅΣ ōŜ ƻōŜŘƛŜƴǘΣ 
etc.) will we avoid suffering? Compare to Job, who demands to know why the righteous suffer. Explore 
ǘƘŜ ǎǘƻǊȅ ƻŦ WƻōΦ wŜŀŘ DƻŘΩǎ ŀƴǎǿŜǊǎ ƛƴ Ŝ.g. Job 38: 2ς11. How far is Job happy with this response and 
why? How dƻ /ƘǊƛǎǘƛŀƴǎ ǊŜǎǇƻƴŘ ǘƻ WƻōΩǎ ŜȄŀƳǇƭŜΚ /ŀƴ ǇǳǇƛƭǎ ǎǳƎƎŜǎǘ ŀƭǘŜǊƴŀǘƛǾŜ ŀƴǎǿŜǊǎ ǘƻ Wƻō ŀǎ ǘƻ 
why good people suffer? 

¶ In the New Testament, Jesus says his followers should alleviate suffering. In Matthew 25:31ς46 Jesus 
ŜȄǇƭŀƛƴǎ ǘƘŀǘ ǿƘŜƴ Ψȅƻǳ ƘŜƭǇ ƻƴŜ ƻŦ Ƴȅ ōǊƻǘƘŜǊǎκǎƛǎǘŜǊǎΣ ȅƻǳ ƘŜƭǇ ƳŜΩΦ Lǎ ǘƘŜǊŜ ǎǳŦŦŜǊƛƴƎ ōŜŎŀǳǎŜ 
humans do not help each other?   

¶ Explore a philosophical approach: how can a good God allow suffering? Many people argue that God 
cannot be good, or that God does not exist. How do Christians see the death and resurrection of Jesus 
as an answer to the challenge of the problem of suffering? 

¶ Explore Buddhist explanations of the suffering as dukkha or discontentment (1st Noble Truth). We 
cause discontentment through craving (2nd Noble Truth). Look for examples of how craving brings 
discontentment ƛƴ ǘƘŜ ƭƛǾŜǎ ƻŦ ƛƴŘƛǾƛŘǳŀƭǎΦ Iƻǿ ŦŀǊ ŘƻŜǎ ǘƘƛǎ ǊŜŦƭŜŎǘ ǇǳǇƛƭǎΩ ƻǿƴ ŜȄǇŜǊƛŜƴŎŜΚ   

¶ Find out about the Buddhist solution to suffering: cessation of craving (tanha) through following the 
Middle Way. How does the wheel of life offer a map to escape the jaws of Dukkha? Consider how far 
humans are responsible for causing discontentment and overcoming it. 

¶ Link with key question 3.4 and evaluate how far Christian and Buddhist beliefs about life after death 
affect their views on suffering. 

¶ Ask pupils to summarise each religious teaching, e.g. behave well and trust God (Old Testament), get 
your hands dirty; follow Jesus (New Testament), stop wanting what you cannot have (Buddhism). 
9ǾŀƭǳŀǘŜ ŜŀŎƘ ŀƴŘ ŜȄǇǊŜǎǎ ǇǳǇƛƭǎΩ ƻǿƴ ǊŜǎǇƻƴǎŜǎ ǘƻ ǘƘŜ ǉǳŜǎǘƛƻƴΥ !re there any good solutions to 
suffering? 
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Key Question 3.6: Should religious buildings be sold to feed the starving?  
Strand / Questions / Religions Learning outcomes (intended to enable pupils to 

achieve end of key stage outcomes) : 
Suggested content for learning: 

 
Strand: Expressing  
 
Recommended Y7 
 
Key questions in this thread: 
F3: Which places are special and 

why? 
1.5: what makes some places 

sacred? 
L2.4: Why do people pray? 
U2.4: If God is everywhere, why 

go to a place of worship? 
 
Religions and worldviews 
Muslims, Sikhs, Christians  

Teachers will enable pupils to be able to achieve 
some of these outcomes, as appropriate to their age 
and stage: 
Emerging: 

¶ Explain how religious practices based in 
particular buildings assist worship (A2) 

¶ Consider the question: what is worship? (B3) 
Expected: 

¶ Explain how welcoming and charitable actions 
can be seen as worship (A2) 

¶ Explain and interpret a range of 
understandings of worship (A1) 

¶ Consider the key question and evaluate a 
variety of answers (B3) 

¶ Express insight into the purpose of worship, in 
light of different views (C3) 

Exceeding: 

¶ Observe and comment on the function of 
worship in the lives of believers (B2) 

¶ Draw general conclusions about the purpose of 
worship across traditions, in light of positive 
and negative views (C1) 

¶ Recap zakat όŎƘŀǊƛǘȅύ ƛƴ LǎƭŀƳΦ /ƻƴǎƛŘŜǊ vǳǊΩŀƴƛŎ ǘŜŀŎƘƛƴƎǎ urging charity, e.g. 
ΨAnd be steadfast in prayer and regular in charity: And whatever good ye send 
forth for your souls before you, ye shall find it with AllahΩ όvǳǊΩŀƴ нΥммлύΦ 

ExplƻǊŜ ǘƘŜ ƳƻǎǉǳŜΩǎ ǊƻƭŜ ƛƴ ǊŜŎŜƛǾƛƴƎ ŀƴŘ ŘƛǎǘǊƛōǳǘƛƴƎ zakat.  

¶ CƛƴŘ ƻǳǘ ŀōƻǳǘ ǘƘŜ ǿƻǊƪ ƻŦ LǎƭŀƳƛŎ wŜƭƛŜŦΦ /ƻǳƭŘ ƛǘ ōŜ ǎŜŜƴ ŀǎ ŀ ΨƳƻǎǉǳŜΩ ƻŦ 
charitable work in the world? 

¶ /ƻƴǎƛŘŜǊ ǘƘƛǎ ǉǳƻǘŜ ƻƴ ǘƘŜ LǎƭŀƳƛŎ wŜƭƛŜŦ ǿŜōǎƛǘŜΥ ΨZakat is not just a duty on 
those with wealth, but a right that the poor have over us ς we are Ψthose in 
whose wealth there is a recognised right for the needy and the poorΩ όvǳǊΩŀƴ 
70:24ςнрύΦΩ  How can zakat be something Muslims need for themselves, 
rather than something they give for others? 

¶ CƛƴŘ ƻǳǘ ŀōƻǳǘ ŀ {ƛƪƘΩǎ ǘƘǊŜŜ ŘǳǘƛŜǎΥ Nam japna, Kirt Karna and Vand Chakna.  
Discover how each of these is fulfilled in the gurdwara. 

¶ Explain how the gurdwara helps Sikhs in their relationship with God. 

¶ Debate whether Vand Chakna (charitable giving) is a form of worship.  

¶ Find out how much Christian cathedrals cost in upkeep (e.g. Ely £6,000 per 
day), and explore all the things this money is spent on: maintenance, rare and 
ancient books, cloths, historical monuments, etc.  

¶ Explore the spiritual sustenance offered by cathedrals through focusing on 
famous pieces of art, e.g. HolƳŀƴ IǳƴǘΩǎ The Light of the World ƛƴ {ǘ tŀǳƭΩǎΦ  

¶ Debate the value of spiritual sustenance found in a cathedral over monetary 
cost. 
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Key Question 3.7: How can people express the spiritual through music and art? 
The principal aim of RE is to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, so that they can develop 
the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as develop responses of their own.  
Strand / 
Questions / 
Religions 

Learning outcomes (intended to enable pupils to 

achieve end of key stage outcomes) : 
  

Suggested content for learning: 

Strand: 
Expressing 
 
Recommended 
Y8 

 
Questions in this 
thread: 
U2.5: Is it better 
to express your 
beliefs in arts and 
architecture or in 
charity and 
generosity?   

 
 

 
Religions and 
worldviews:  
Choose 2 or 3:  
Buddhists, 
Christians, Jewish 
people, Muslims, 
Sikhs. 

Teachers will enable pupils to be able to achieve 
some of these outcomes, as appropriate to their 
age and stage: 
Emerging: 

¶ LƭƭǳǎǘǊŀǘŜ ŘŜŦƛƴƛǘƛƻƴǎ ƻŦ ΨǎǇƛǊƛǘǳŀƭƛǘȅΩ ǿƛǘƘ 
examples (B2). 

¶ Outline the features of one religious art form 
and say why it is important to members of 
that faith (A1). 

Expected: 

¶ Present a variety of interpretations of 
ΨǎǇƛǊƛǘǳŀƭΩ ŀƴŘ Ƙƻǿ ǘƘŜǎŜ ŀǊŜ ŜȄǇǊŜǎǎŜŘ ό!оύ. 

¶ Explain the impact of music and art in helping 
people to express ideas beyond words (A2). 

¶ Consider how far music and art help believers 
understand big ideas in their tradition (A3). 

¶ Investigate and explain how and why music 
and art are important ways of expressing the 
spiritual (C1). 

Exceeding: 

¶ Interpret a range of views on the importance 
of the spiritual within religion and non-
religious worldviews (C1). 

¶ Express insights into how far growing up in a 
tradition will shape the way someone sees all 
aspects of life (B1). 

¶ 9ȄǇƭƻǊŜ ŀ ǊŀƴƎŜ ƻŦ ŘŜŦƛƴƛǘƛƻƴǎ ƻŦ ΨǎǇƛǊƛǘǳŀƭΩ ŀƴŘ ΨǎǇƛǊƛǘǳŀƭƛǘȅΩΣ ƛƴŎƭǳŘƛƴƎ ǇǳǇƛƭǎΩ ƛŘŜŀǎΦ LƴǾŜǎǘƛƎŀǘŜ 
ǿƘŀǘ ǎƻƳŜ ǇŜƻǇƭŜ ƳŜŀƴ ōȅ ΨƭƛǾƛƴƎ ŀ ǎǇƛǊƛǘǳŀƭ ƭƛŦŜΩ ƻǊ ōŜƛƴƎ ŀ ǎǇƛǊƛǘǳŀƭ ǇŜǊǎƻƴΦ  

¶ Muslims: explore ways in which Muslim art overcomes the prohibition on picturing God and still 
express faith and activism, belief and ethical ideals e.g. British Muslim artist and activist Ali Omar 
Ermes. How far did Muhammad himself combine social ethics, activism and faith?  

¶ Christians: learn that Christians represent Jesus in Christian art because he represented himself 
as a human in becoming incarnate (e.g. John 1:14). Explore diverse cultural or ethnic depictions 
of Jesus. Why do Christians want to portray Jesus as the same type of human as them? What 
does this tell us about what Jesus is to Christians?  

¶ Buddhists: find out about sand mandalas, representations of the universe to aid meditation in 
Tibetan Buddhism. Watch a video to see how the mandalas are destroyed, to remind Buddhists 
of the all-important teaching of impermanence. Make a mandala (with pasta and rice). How 
difficult is it to destroy their own mandala? Why is impermanence an important idea in 
Buddhism?   

¶ Jewish people:  Listen to some klezmer, the music of Ashkenazi Jewish communities, played at 
joyful events (simcha) such as weddings. The music, a mixture of religious phrases, lively folk 
tunes and mournful, wordless passages evoking the human voice, is designed to make people 
want to dance, to feel joy, sadness and hope. The Hasidim (ultra-Orthodox Jews) used klezmer to 
attain joyful connection with God. Explore whether the human experiences of love, longing and 
joy are central to spirituality. Consider whether spiritual experiences are always positive. 

¶ Sikhs: explore why music takes central stage in Sikh worship, and how it is used as a way to alter 
the emotional state to reach a better understanding of God. The scriptures are written in 60 
different melodies that each establish a mood. E.g. Raag Asa (inspiration and courage); Raag 
Asavari (enthusiasm). Explain why music can be seen as a spiritual form of expression.  

¶ General: discuss these methods of expressing and exploring the spiritual beyond words. How far 
Řƻ ƳǳǎƛŎ ŀƴŘ ǘƘŜ Ǿƛǎǳŀƭ ŀǊǘǎ ŀŎŎŜǎǎ ǘƘŜ ǎǇƛǊƛǘǳŀƭ ŘƛƳŜƴǎƛƻƴ όƛƴŎƭǳŘƛƴƎ wǳŘƻƭŦ hǘǘƻΩǎ ƛŘŜŀ ƻŦ ǘƘŜ 
mysterium tremendum et fascinans), in a way rational thought and discussion cannot?  

 
  



81 
  

 Herefordshire Agreed Syllabus for RE, 2015ς2020                                © RE Today Services 2015 

 

Key Question 3.8: What is good and what is challenging about being a teenage Sikh/Buddhist/Muslim in 
Britain today?  
The principal aim of RE is to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, so that they can develop 
the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as develop responses of their own.  
Strand / Questions / 
Religions 

Learning outcomes (intended to enable pupils to 

achieve end of key stage outcomes) : 
Suggested content for learning: 

Strand: Living 
 
Recommended Y7 
 
Questions in this 

thread: 
F5 Where do we belong? 
1.7: What does it mean to 

belong to a faith 
community?   

L2.7/8: What does it mean 
to be a Christian in 
Britain today? What 
does it mean to be a 
Hindu in Britain today? 

U2.6: What does it mean 
to be a Muslim in 
Britain today?  

 
Religions and worldviews: 
Choose from Sikhs, 
Buddhists, Muslims. 

Teachers will enable pupils to be able to achieve 
some of these outcomes, as appropriate to their age 
and stage: 
Emerging: 

¶ Explain how Muslim, Buddhist and/or Sikh 
teenagers express their faith in Britain today 
(A3). 

¶ Give examples of some challenges faced by 
Muslim, Buddhist and/or Sikh teenagers in 
Britain and how they respond (B2). 

Expected: 

¶ Appreciate what is good about being a teenage 
Sikh, Buddhist or Muslim in Britain today and 
appraise what challenges are involved (A3). 

¶ Investigate and explain what Sikh, Buddhist or 
Muslim teenagers say about Western values 
and express their own views (C3). 

¶ Explain how ancient spiritual practices still 
sustain believers (A2). 

Exceeding: 

¶ Offer explanations to account for how and why 
teenagers have to hold multiple religious and 
social identities in a diverse society (B2).  

¶ 9ȄŀƳƛƴŜ ŀƴŘ ŜǾŀƭǳŀǘŜ .ǊƛǘƛǎƘ ǎƻŎƛŜǘȅΩǎ 
treatment of immigrant religious groups (C2). 

¶ Ask Sikh, Muslim or Buddhist teenagers in your class this question! 

¶ Sikhs: Find out about what it means to become amritdhari in Sikhism. wŜŀŘ ǘƘŜ Ψ.ǊƛǘƛǎƘ 
{ƛƪƘ wŜǇƻǊǘ нлмрΩ ƻƴƭƛƴŜΣ ŀ ǉǳŀƴǘƛǘŀǘƛǾŜ ŀƴŀƭȅǎƛǎ ƻŦ ǘƘŜ ŀǘǘƛǘǳŘŜǎ ŀƴŘ ŀŎǘƛƻƴǎ ƻŦ ǘhe 
British Sikh community. List the ways Sikhs view life in Britain as good, and ways Sikhs 
make a positive difference to life in Britain.  

¶ Sikhs: Find out about Gurmurkhi, the language developed by Guru Nanak so people 
from all castes could read the Sikh scriptures. However the 2014 BSR notes that only 
26% of British Sikhs can understand Gurmurkhi or Punjabi (2014, p.23). To what extent 
is this a challenge for Sikh teenagers; are they losing touch with their roots, or putting 
down new ones? Devise a diagram of the multiple identities of British Sikhs. 

¶ Buddhists: Check out websites designed for Buddhist teens, such as ClearVision, 
created by Triratna, a Western Buddhist organisation. Many teens find meditation 
helps with stress. Try a mindfulness exercise to calm the mind. Find out why Buddhists 
practice meditation and mindfulness. How far could such practices be useful to all 
ǘŜŜƴŀƎŜǊǎΣ .ǳŘŘƘƛǎǘ ƻǊ ƴƻǘΚ Lǎ ƳƛƴŘŦǳƭƴŜǎǎ ŀ ǊŜƭƛƎƛƻǳǎ ǇǊŀŎǘƛŎŜ ƻǊ Ŏŀƴ ƛǘ ōŜ ΨƴŜǳǘǊŀƭΩΚ 

¶ Buddhists: Learn the Buddhist view that the root cause of all unhappiness is craving. 
Compare to the offers of happiness in TV adverts and magazines. Find out how a 
Buddhist finds happiness in a materialist, consumerist country like Britain.  

¶ Muslims: Discuss the question: what is British Islam? E.g. Find examples of British 
Muslims creating contemporary media forms, such as British Muslim TV, whose tagline 
ƛǎ ΨŎƻƴŦƛŘŜƴǘƭȅ aǳǎƭƛƳ ŀƴŘ ŎƻƳŦƻǊǘŀōƭȅ .ǊƛǘƛǎƘΩΦ .ǊƻǿǎŜ ǘƘǊƻǳƎƘ ǘƘŜƛǊ ǇǊƻƎǊŀƳƳŜ ƭƛǎǘ 
to see how British Muslims are exploring their faith in a Western context.  

¶ Muslims: look at Muslim artists who tackle Islamophobia, such as American 
photographer Ridwan Adhami (ridzdesign.com). What stereotypes can the class see in 
his work? Conduct a media survey for a week; what stereotypes of Muslims can the 
class find in the media they encounter? How could British Muslim teenagers combat 
stereotypes about them? How do they? 

¶ NB: Be prepared to address the question of violent fundamentalist groups 
commandeering Islam, such as IS and Boko Haram, etc. Be prepared to discuss 
mainstream Muslim rejection of their actions.  
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Key Question 3.9: Should happiness be the purpose of life? 
The principal aim of RE is to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, so that they can develop 
the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as develop responses of their own.  
Strand / 
Questions / 
Religions 

Learning outcomes (intended to enable 

pupils to achieve end of key stage 
outcomes) : 

Suggested content for learning: 

 
Strand: Living 
 
Recommended 

Y9  
 
 

 

 
Religions and 
worldviews: 
Buddhism 
Christianity, non-
religious 
worldviews e.g. 
Humanists  
 

Teachers will enable pupils to be able to 
achieve some of these outcomes, as 
appropriate to their age and stage: 
Emerging: 

¶ Explain a Christian view of how to 
achieve happiness (A1). 

¶ Compare a Christian view to a Buddhist 
or Humanist view of how to achieve 
happiness (A3). 

Expected: 

¶ Formulate an account of how 
happiness could be derived from God 
(A2). 

¶ Analyse non-religious values and offer 
ŀƴ ŀŎŎƻǳƴǘ ƻŦ ΨǎŜŎǳƭŀǊ ƘŀǇǇƛƴŜǎǎΩ ό/мύ. 

¶ Consider and weigh up arguments 
equating happiness with the end of 
craving (A3). 

¶ Weigh up the value of action in 
contributing to happiness (B2). 

Exceeding: 

¶ Offer reasons for differing views of the 
importance of spiritual and earthly 
happiness (B2). 

¶ Evaluate religious and non-religious 
commentaries on the types of 
happiness pursued by others (C3). 

 

¶ What is happiness? Explore what people mean by happiness. Are there different ways we use the term 
(e.g. happiness as pleasure, as an emotion, as life-satisfaction, as flourishing, or as a term linked to a 
more transcendent view of meaning and purpose)? Which might be most easily measured, when 
governments want to try to promote happiness? Which view of happiness might be most satisfying?   

¶ Happiness in Christianity: what does the Bible say? Compare the happiness a life lived in relationship 
with God brings (e.g. Psalms 2:12, 32:1ς2) to the happiness that comes from acting to make the world 
better (e.g. Psalms 41:1, Matthew 5:9). How far do the commandments in Matthew 22:37ς39 
encapsulate Christian happiness? 

¶ Happiness in Buddhism: the unsatisfactoriness of life: dukkha, a foundational concept. Does this mean 
unhappiness is the purpose of Buddhism? Find out whether the teachings of the Buddha can be 
understood as above all a search for happiness, through relinquishing the hold that craving has on us. 
²ƻǳƭŘ ǎǘǳŘŜƴǘǎ ŘŜŦƛƴŜ ǘƘƛǎ ŀǎ ΩƘŀǇǇƛƴŜǎǎΩΣ ƻǊ ǎƻƳŜǘƘƛƴƎ ŜƭǎŜΚ 

¶ Happiness in non-religious worldviews: Find out about Sunday Assembly groups and what they do: 
ƳƛƴŘŦǳƭƴŜǎǎΣ ŎŜƭŜōǊŀǘƛƻƴ ƻŦ ƭƛŦŜΣ ŎƻƳƳǳƴƛǘȅ ŀŎǘƛƻƴΦ Iƻǿ ŘƻŜǎ ŀ ǊŜƭƛƎƛƻǳǎ ƛŘŜŀ ƻŦ ΨǘƘŜ ƎƻƻŘ ƭƛŦŜΩ ŎƻƳǇŀǊŜ 
to a non-religious view? Compare secular views of how to gain happiness from positive psychology. To 
ǿƘŀǘ ŜȄǘŜƴǘ ŘƻŜǎ ǘƘŜ ǇƻǎƛǘƛǾŜ ǇǎȅŎƘƻƭƻƎȅ ΨƘŀǇǇƛƴŜǎǎ ƳƻǾŜƳŜƴǘΩ ƻŦŦŜǊ ŀ ǎŜŎǳƭŀǊ ǾŜǊǎƛƻƴ ƻŦ ǊŜƭƛƎƛƻƴΚ 

¶ Is attaining happiness morally acceptable? How is religious or spiritual happiness attained? Through 
acting in the world, e.g. Boddhisattvas, or through prayer and contemplation? Compare to a consumerist 
or materialist pursuit of happiness. Can we evaluate the sort of happiness aimed for, and say one is 
morally better than another?  

¶ ²ƘŜǊŜ ƛǎ ƘŀǇǇƛƴŜǎǎΚ ¢ƘŜ .ǳŘŘƘƛǎǘ ΨǿƘŜŜƭ ƻŦ ƭƛŦŜΩ ǎƘƻǿǎ ǳǎ ǘƘŀǘ ΨƘŜŀǾŜƴΩ ŀƴŘ ΨƘŜƭƭΩ ŀǊŜ ŦƻǳƴŘ ƛƴ Řŀƛƭȅ 
existence in our outlook and mood. Compare to a Humanist view that no one can be happy while others 
suffer (e.g. tŜǘŜǊ {ƛƴƎŜǊύΦ !ǊŜ ǘƘŜǎŜ ǎƛƳƛƭŀǊ ǾƛŜǿǎ ƻŦ ΨƘŜŀǾŜƴΩ ŀǎ ǎǘŀǘŜǎ ƻŦ ƳƛƴŘ ŀǘǘŀƛƴed here on earth? 
Compare to a Christian vision of heaven, and debate whether spiritual happiness negates earthly, 
physical happiness?  
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Key Question 3.10: Does religion help people to be good? 
The principal aim of RE is to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, so that they can develop 
the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as develop responses of their own. 

Theme / Questions / 
Religions 

Learning outcomes (intended to enable pupils 
to achieve end of key stage outcomes) : 

Suggested content for learning: 
Teachers can select content from these examples, and add more of their own 

Strand: Living  
 
Recommended Y8 
 
Questions in this 

thread:  
1.8 How should we care 

for others and the 
world, and why does it 
matter? 

L2:9 What can we learn 
from religions about 
deciding what is right 
and wrong? 

U2.7 What matters most 
to Christians and 
Humanists? 

 
Religions and 
worldviews: 
Christians, Muslims, 
Sikhs, Buddhist, non-
religious ethical views 
e.g. Humanists  

Teachers will enable pupils to be able to achieve 
some of these outcomes, as appropriate to their age 
and stage: 
Emerging: 

¶ Respond thoughtfully to religious and non-
religious sources of moral guidance (A2). 

¶ Describe religious teachings which encourage 
loving actions (B2). 

Expected: 

¶ Give examples of ways in which religious and 
non-religious principles guide people in living 
good lives (B2).  

¶ Analyse examples of religious and non-religious 
ǇǊƛƴŎƛǇƭŜǎ ŀƴŘ ŎƻƳŜ ǘƻ ŀ ǾƛŜǿ ƻŦ ǿƘŀǘ ƛǎ ΨƎƻƻŘΩ 
(C1). 

¶ Formulate an account of how religious 
teachings help people to be good (A2). 

¶ Weigh up the value of religion in benefitting 
individuals and society (B2). 

Exceeding: 

¶ Justify a supported response to the question of 
whether religion helps people to be good (C3).  

¶ Offer reasons for a range of ways in which 
religion inspires moral behaviour, and 
sometimes immoral behaviour (B2). 

 

¶ Talk to religious believers (perhaps by visiting a religious community, e.g. a church coffee 
morning, or a mosque at iftar), ask them about whether belonging to a religious 
community helps them be good people, and if so, why.  

¶ Enquire into religious rules which generate loving, charitable actions in the world. For 
example: sewa (selfƭŜǎǎ ǎŜǊǾƛŎŜύ ƛƴ {ƛƪƘƛǎƳΣ ŀƴ ŜǎǎŜƴǘƛŀƭ ǇŀǊǘ ƻŦ ±ŀƴŘ /Ƙŀƪƴŀ όΨǎƘŀǊƛƴƎ 
ǿƘŀǘ ȅƻǳ ƘŀǾŜΩύΣ ƻƴŜ ƻŦ ǘƘŜ ǘƘǊŜŜ {ƛƪƘ ŜǎǎŜƴǘƛŀƭ ŀǇǇǊƻŀŎƘŜǎ ǘƻ ƭƛŦŜΦ  

¶ Compare religious moral rules with non-religious moral principles. For example, enquire 
into non-religious ethicist PŜǘŜǊ {ƛƴƎŜǊΩǎ ŎƘŀǊƛǘȅ ¢ƘŜ [ƛŦŜ ȅƻǳ Ŏŀƴ {ŀǾŜΦ {ƛƴƎŜǊ ƛǎ ƴƻǘ 
inspired by God to be good; debate how far God or religion encourages and inspires 
loving actions.   

¶ /ƻƴǎƛŘŜǊ ƘǳƳŀƴƛǘȅ ŦǊƻƳ ŀ /ƘǊƛǎǘƛŀƴ ǇŜǊǎǇŜŎǘƛǾŜ ƻŦ ōŜƛƴƎ ŀǘ ƻƴŎŜ ΨŦŀƭƭŜƴΩ ŀƴŘ Ψƛƴ ǘƘŜ 
image of GoŘΩΦ Iƻǿ Řƻ ǘƘŜǎŜ ǘǿƻ ǎǘŀǘŜǎ ǎƘƻǿ ǘƘŜƳǎŜƭǾŜǎ ƛƴ ƛƴŘƛǾƛŘǳŀƭ ƭƛǾŜǎΣ ŀƴŘ ǘƘŜ 
actions of church institutions?  

¶ CƛƴŘ ƻǳǘ ǿƘŀǘ ΨƎƻƻŘΩ ƛƴǾƻƭǾŜǎ ƛƴ .ǳŘŘƘƛǎǘ ŎƻƳƳǳƴŀƭ ƭƛŦŜΦ ¢Ǌȅ ŀ ΨƭƻǾƛƴƎ ƪƛƴŘƴŜǎǎΩ 
ƳŜŘƛǘŀǘƛƻƴ ǿƛǘƘ ǘƘŜ ŎƭŀǎǎΦ CƻŎǳǎ ƻƴ ƳƻǊŀƭ ŀŎǘƛƻƴǎΥ ΨǊƛƎƘǘ ǎǇŜŜŎƘΩΣ ΨǊƛƎƘǘ ƭƛǾŜƭƛƘƻƻŘΩ ŀƴŘ 
ΨǊƛƎƘǘ ŀŎǘƛƻƴΩ ƛƴ ǘƘŜ 9ƛƎƘǘŦƻƭŘ tŀǘƘΦ ²Ƙŀǘ ŀǇǇǊƻŀŎƘ ǘƻ ƭƛǾƛƴƎ Řƻ ǘƘŜǎŜ ǇǊƛƴŎƛǇƭŜǎ ŘŜƳŀƴŘΚ 
.ǳŘŘƘƛǎǘǎ ƳƛƎƘǘ ǇǊŜŦŜǊ ǘƘŜ ǘŜǊƳ ΨǿƛǎŜΩ ǘƻ ΨƎƻƻŘΩΦ 5ƛǎŎǳǎǎ ǿƘŀǘ ŘƛŦŦŜǊŜƴŎŜ ƛǘ ƳŀƪŜǎ ǘƻ 
ǎǘǊƛǾŜ ŦƻǊ ΨǿƛǎŘƻƳΩ ǊŀǘƘŜǊ ǘƘŀƴ ΨƎƻƻŘƴŜǎǎΩΦ 

¶ Consider the imǇƻǊǘŀƴŎŜ ƻŦ ǎǳōƳƛǎǎƛƻƴ ƛƴ LǎƭŀƳ όǘǊŀƴǎƭŀǘƛƻƴΥ ΨƛǎƭŀƳΩ Ґ ǎǳōƳƛǎǎƛƻƴύΦ 
/ƻƴǎƛŘŜǊ ǿƘȅ LōǊŀƘƛƳΩǎ ǿƛƭƭƛƴƎƴŜǎǎ ǘƻ ǎŀŎǊƛŦƛŎŜ Ƙƛǎ LǎƳŀƛƭ ƳŀŘŜ ƘƛƳ ǘƘŜ ǇŜǊŦŜŎǘ aǳǎƭƛƳΦ 
For Muslims, what is the necessity and benefit of submission to Allah?   

¶ Reflect on reasons why somŜƻƴŜ ƳƛƎƘǘ ǎŀȅ ΨƴƻΩ ƛƴ ŀƴǎǿŜǊ ǘƻ ǘƘŜ ƪŜȅ ǉǳŜǎǘƛƻƴΥ ƘƛǎǘƻǊȅ ƻŦ 
religious intolerance and injustice [e.g. Inquisition, Apartheid], teachings and practices 
ώǎŜȄƛǎǘΣ ǊŀŎƛǎǘϐΣ ǘǊƛōŀƭƛǎƳ ώ/ǊǳǎŀŘŜǎΣ ŎƭŀƛƳŜŘ Ƙƻƭȅ ǿŀǊǎΣ ΨLǎƭŀƳƛŎ {ǘŀǘŜΩϐΣ ƘȅǇƻŎǊƛǎȅ ώ²²н 
church collusion with Nazis], moral atheists [Peter Singer]. 

¶ wŜŦƭŜŎǘ ƻƴ ǊŜŀǎƻƴǎ ǿƘȅ ǎƻƳŜƻƴŜ ƳƛƎƘǘ ǎŀȅ ΨȅŜǎΩ ǘƻ ǘƘŜ ƪŜȅ ǉǳŜǎǘƛƻƴΥ ŜȄŀƳǇƭŜǎ ƻŦ ƳƻǊŀƭ 
excellence, service, supporting the vulnerable, challenging institutional indifference or 
moral degradation e.g. slave trade. 
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Key Question 3.11: ²Ƙŀǘ ŘƛŦŦŜǊŜƴŎŜ ŘƻŜǎ ƛǘ ƳŀƪŜ ǘƻ ōŜƭƛŜǾŜ ƛƴΧΚ 
The principal aim of RE is to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, so that they can develop 
the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as develop responses of their own.  
Strand / Questions 
/ Religions 

Learning outcomes (intended to enable pupils to 

achieve end of key stage outcomes) : 
Suggested content for learning: 

Strand: Living 
Recommended Y9 

 
Questions in this 
thread: 
F6: What is special 
about our world? 
1.8 How should we 
care for others and 
the world, and why 
does it matter? 
 
U2.8 What difference 
does it make to 
believe in ahimsa, 
grace, and/or 
Ummah?    
 
Religions and 
worldviews:  
Choose 2 or 3:  
Buddhists, Christians, 
Jewish people, 
Muslims, Sikhs. 

Teachers will enable pupils to be able to achieve some 
of these outcomes, as appropriate to their age and 
stage: 
Emerging: 

¶ Outline two of these key concepts (A1). 

¶ 9ȄǇƭŀƛƴ Ƙƻǿ ǘƘŜȅ ǿƻǳƭŘ ŀŦŦŜŎǘ ǎƻƳŜƻƴŜΩǎ ƭƛŦŜ ό.нύ. 
Expected: 

¶ Offer a justified view as to what difference these 
ŎƻƴŎŜǇǘǎ ƳŀƪŜ ǘƻ ǎƻƳŜƻƴŜΩǎ ǇŜǊǎƻƴŀƭ ƛŘŜƴǘƛǘȅ ƻǊ 
sense of self (B2). 

¶ Offer a justified view as to what difference these 
concepts maƪŜǎ ǘƻ ǎƻƳŜƻƴŜΩǎ actions (B2). 

¶ Offer critical and personal insights into how far 
believing in the concept would help someone 
faced with suffering (C1).   

¶ Offer critical and personal insights into how far 
believing in the concept offers hope (C1). 

Exceeding: 

¶ Offer a justified view as to how many of these 
ideas are human values and how many are 
religious values, and what difference that makes 
(B1). 

¶ Evaluate whether there is anything for non-
religious people to learn from these beliefs and 
practices, or whether religious commitment to any 
of these faiths is necessary to benefit from these 
concepts (C3). 

¶ Buddhists: impermanence and the self:  Find out what Buddhists believe about no-self, 
annatta. How far does impermanence help them grasp this complex concept? As the 
body and mind are subject to the endless cycles of change and decay, our 
impermanence in this form is a way of accepting no-self. Discuss if an acceptance of 
annatta would lead someone to take their desires less seriously, and overcome 
selfishness and greed.   

¶ Christians: Messiah and atonement: remind students that Christians see humans as 
fallen. The Jewish sect which became Christianity broke with Judaism in coming to see 
Jesus as their spiritual saviour: heralding the promise of atonement, and a chance to 
make things right with God. Why do Christians see Jesus as Messiah? What different 
ǿŀȅǎ Řƻ /ƘǊƛǎǘƛŀƴǎ ŜȄǇƭŀƛƴ WŜǎǳǎΩ ŀǘƻƴŜƳŜƴǘΚ Iƻǿ ƳƛƎƘǘ /ƘǊƛǎǘƛŀƴǎ ǊŜǎǇƻƴŘ ƛƴ ǘƘŜƛǊ 
own lives? 

¶ WŜǿƛǎƘ ǇŜƻǇƭŜΥ ¢ƻǊŀƘ ŀƴŘ DƻŘΩǎ ŎƘƻǎŜƴ ǇŜƻǇƭŜ: The Torah documents the history and 
ƳƻǊŀƭ ŎƻŘŜ ƻŦ ǘƘŜ WŜǿǎ ŀǎ DƻŘΩǎ ŎƘƻǎŜƴ ǇŜƻǇƭŜΣ Ŝ.g. Deuteronomy 14:2. Although God 
stands in relationship with all his creation, Torah means Jews have certain roles. What 
are these in relation to other groups, e.g. Leviticus 19:34? What are particular Jewish 
requirements, e.g. keeping kosher and Shabbat? What are Jewish requirements when it 
comes to social justice, e.g. tzedakah? How does being Jewish make a difference to 
ǇŜƻǇƭŜΩǎ ƭƛǾŜǎΚ 

¶ Muslims: ijtihad and submission: The Hadith teaches that it ƛǎ ŜǾŜǊȅ aǳǎƭƛƳΩǎ Řǳǘȅ ǘƻ ōŜ 
educated (e.g. Hadith of ibn Maja in al-Sunan 1:81 s224, Hadith of Muslim ibn all-Hajjaj 
in al-Sahih 4:2074 s2699). Ijtihad is understood as the duty to think for oneself. Consider 
how far the requirement for submission contradicts the duty to think for oneself, and 
whether this is a question which could be asked of all religions.  

¶ Sikhs: naam simran and sewa: Explore how the requirement to focus on the name of 
God, naam simran, is part of knowing God, and how practising mindful actions can be a 
way to bring God-ŎƻƴǎŎƛƻǳǎƴŜǎǎ ƛƴǘƻ ƻƴŜΩǎ ƭƛŦŜΦ !ǎ ǎŜƭŦƭŜǎǎ ǎŜǊǾƛŎŜΣ sewa, can be seen as 
a way to achieve this mindful state, in loving and generous treatment of others; explore 
the connection between loving action and meditation on God (e.g. by looking at images 
of Sikhs taking langar to people living rough).  
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Key Question 3.12: Is religion a power for peace or a cause of conflict in the world today? 
The principal aim of RE is to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, so that they can develop 
the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as develop responses of their own.  
Strand / 
Questions / 
Religions 

Learning outcomes (intended to enable pupils to 

achieve end of key stage outcomes) : 
Suggested content for learning: 

 
Strand: Living  
 
Recommended 

Y9 
 

 
Religions and 
worldviews: 
Christianity,  
Islam,  
Humanism/ 
 non-religious 
worldviews 
 

Teachers will enable pupils to be able to achieve some of 
these outcomes, as appropriate to their age and stage: 
Emerging: 

¶ Explain reasons why religion can be seen as a power 
for peace in the world (A1). 

¶ Express insight into the reasons why religion can be 
seen as a cause of conflict in the world (C3). 

Expected: 

¶ Present a coherent account of why some see religion 
as a power for peace, supported by evidence (A2). 

¶ Present a coherent account of why some see religion 
as a cause of conflict, supported by evidence (A2). 

¶ Consider and evaluate views of religion in relation to 
peace and conflict, based on evidence and reasoning 
(B3). 

¶ Examine and evaluate the ways diverse religious 
communities are affected by views of the impact of 
their religion on the world (C2). 

Exceeding: 

¶ Express well-informed insights into the nature of 
peace: active non-violence or passive absence of 
war? (C3) 

¶ Offer a well-informed personal response to the role 
of conflict in the human condition; an aberration or a 
necessary evil? (C1) 

¶ Consider examples of conflict in everyday life, its causes and consequences. Is conflict simply 
part of the human condition? How might your perspective change if you live in part of the 
world affected by war and violence? 

¶ Find out about active non-violence. For example, the city of LuǘƻƴΩǎ ŀƴƴǳŀƭ tŜŀŎŜ ²ŀƭƪΣ ǿƘŜǊŜ 
[ǳǘƻƴΩǎ ŘƛǾŜǊǎŜ ǊŜƭƛƎƛƻǳǎ ŎƻƳƳǳƴƛǘƛŜǎ Ǿƛǎƛǘ ǇƭŀŎŜǎ ƻŦ ǿƻǊǎƘƛǇ ŀƴŘ Ŝŀǘ ǘƻƎŜǘƘŜǊΦ ²Ƙȅ ǿƻǳƭŘ ŀ 
Peace Walk be so important for a diverse city like Luton? Is true peace something to be 
actively sought rather than simply a state of mind or an absence of conflict? 

¶ How is peace to be achieved? Find out about the practical work done by a number of religious 
charities around the world. For example, World Council of Churches, Christian Peacemaker 
Teams, Muslim Hands or Islamic Aid. Refer to these charities when considering whether 
peace is essentially a practical endeavour. How does religion inspire these groups? Would 
ǘƘŜǎŜ ƎǊƻǳǇǎ ŜȄƛǎǘ ƛŦ ǿŀǎƴΩǘ ŦƻǊ ǊŜƭƛƎƛƻƴΚ Does this work require religious inspiration?  

¶ Some atheists argue that religion causes conflict. Unfortunately there is a lot of evidence to 
back up this claim; for example, find out about anti-Semitic persecution of Jewish people by 
/ƘǊƛǎǘƛŀƴ ŎƻƳƳǳƴƛǘƛŜǎ ƻǾŜǊ Ƴŀƴȅ ŎŜƴǘǳǊƛŜǎΦ CƛƴŘ ƻǳǘ ŀōƻǳǘ ǘƘŜ ŀŎŎǳǎŀǘƛƻƴ ƻŦ ΨŘŜƛŎƛŘŜΩ ŀƴŘ 
ǘƘŜ ΨōƭƻƻŘ ƭƛōŜƭΩΣ ǿƘƛŎƘ ŀǊŜ religious objections to Jewish people. How far are such instances 
of hatred also political, territorial and historical as well as religious? How far is saying 
ΨǊŜƭƛƎƛƻƴǎ ŎŀǳǎŜ ŎƻƴŦƭƛŎǘΩ ǎƻƳŜǘƛƳŜǎ ŀƴ ŜȄǇǊŜǎǎƛƻƴ ƻŦ Ƙƻǎǘƛƭƛǘȅ ǘƻ ǊŜƭƛƎƛƻƴ ŀnd lazy thinking? 

¶ {ǘǳŘŜƴǘǎ ǿƛƭƭ ƴƻ Řƻǳōǘ ŀǎƪ ƛŦ ǘƘŜ ΨLǎƭŀƳΩ ǘƘŜȅ ƭŜŀǊƴ ŀōƻǳǘ ƛƴ w9 ƛǎ ǘƘŜ ǎŀƳŜ ΨLǎƭŀƳΩ ǘƘŀǘ ƧǳǎǘƛŦƛŜǎ 
atrocities committed ōȅ ΨLǎƭŀƳƛŎ {ǘŀǘŜΩ or Boko Haram. Be prepared to address violent Islamic 
extremism and explore where it differs from mainstream Islam. Learning about the conditions 
ƻŦ ΨƭŜǎǎŜǊ ƧƛƘŀŘΩ ƛƴ LǎƭŀƳΣ ǿƘŜǊŜ ǘƘŜ ǳǎŜ ƻŦ ŦƻǊŎŜ ƛǎ ǇŜǊƳƛǘǘŜŘΣ ǿƻǳƭŘ ƳŀƪŜ ŀ ƎƻƻŘ ŎƻƳǇŀǊƛǎƻƴΦ 
Barely any of the actions committed by these militant Islamist groups are justified by Islamic 
theology.  

¶ Compare the conditions of lesser jihad in Islam to Just War in Christianity. Is it a doomed 
venture to attempt to limit the damage caused by armed conflict? Or is it a pragmatic 
attempt to see beyond the violence to the possibility of peace?  
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C6 RE in KS4 and 5 /14ς19 Statutory Guidance 
  

 
I have chosen to do a jigsaw because no matter what religion, colour, size or how you look, we all fit 
ǘƻƎŜǘƘŜǊ ƭƛƪŜ ŀ ǇǳȊȊƭŜΦ  ¢ƘŜǊŜΩǎ ŀ ǇƭŀŎŜ ŦƻǊ ŜǾŜǊȅƻƴŜ ŀƴŘ ǿŜ ŀƭƭ ǎƘƻǳƭŘ ƭƛǾŜ ǘƻƎŜǘƘŜǊ ƛƴ ƘŀǊƳƻƴȅΦ  ²Ŝ 
should have no gaps between us.  We should accept other people no matter what they are like or 
what we think.  This represents the puzzle of life that can be solved if we all work together. 

Lauren, age 14 
© NATRE Spirited Arts 

 


